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ABSTRACT 


The study reported in this thesis explored the relationships 
between organizational climates and the administrative behavior of 
school administrators. The independent variables, both of which were 
manipulated, were two climate dichotomies: (i) Innovation and 
Initiative versus Adherence to Rules and Precedents and (ii) Permissive 
Supervision versus Close Supervision. Four treatment combinations were 
obtained. The dependent variables were various categories of adminis-— 
trative behavior revealed by subjects’ responses to the items on an 
in-basket test. 

The conceptual framework for the study was composed of two main 
strands: organizational climate and administrative behavior. Theories 
and research relating to leadership styles were also presented. The 
development of in-basket tests and their use in research were also dis- 
cussed. The major hypothesis derived uae oe central problem in the 
context of the conceptual framework stated that differences in organi- 
zational climates would be accompanied by differences in the adminis- 
trative behavior of school administrators. 

In order to test this hypothesis an in-basket test containing 
administrative problems which reflected situations actually encountered 
by school administrators in the field was completed by two samples of 
principals and vice-principals from the province of Alberta—one sample 
participating in the pilot study and the other in the main study. 
Simulated organizational climates were presented to the four experi- 
mental treatment groups of subjects within each sample. The major 


statistical techniques used in analysing the data were t-tests with the 


iv 


Wh ; i ih Te 
‘ { 
E : ; . 
\ ae . it : c ¥ i 4 
; } - i 7 : ; y : ' es — 
: ve j iy . =! i ‘7 - TOsRT AIA 5 
i le ‘ ‘ Pet ; : r; 
i. Ca 
is , ~ ie Pa, ; 7 Te 
a . gqttenotzeloF aft G76 i athena ako) Os. Bad'10 oF 
a v 7 7 tr cs @ 7 
4) ' 1 , oe la = 
i. | to tabvehad- svisaxyelniohe soi bee’ e9 sect > range nstnbidio oe 
, : 4 4 mile 2 ’ - y : 6 
' . : 7 
a } 


ay ; iidePraov Joabhombnt ae | 5 sooreriananite (oll 


, ‘ < 
ayer Anlisiw, 20 HIOG ~ROLVEs ea 


a , - ) 
ve told mvt ti i yfodoLb a3 cmt | 3 Uwe ass soanveni 
re u : tome aS ee é j ; , i 
Sh Ai ie 
Pe ; 
ve: (i t) brea adAnlhovest bf Sul war SSS {GA euarey wikieta 4 .. 
1 ‘ ¥ 7 = 
| reed ror wre so ery yt “wer ts i hie Zee! 
avoew arroir ten nen IarIos i = rPoil<' 3  Shesiav moibe Cees 
' ue Ne - 
sci tab dvistan Wal i bel 
witmbs ta eoixoegs ths (dektivy acobtidtioh Sat — Eas 
t 
j 
f : { + b A oe 1 = 
ae oo (en +} iy . = 4 t; j i 14 d 
a 
| tees tote 
aiam ow? io | . ‘ 13 eargaont> oat 
aeixoent .% od ov jePosthe «| Jraekien Tegel hs tessa 
sat jedencst¢ sein aes dhiyre ghitarsheal on goeabled Maas ile 
Fi i ; pe 
s -altb t al 4 site nace oy Stt wc rite gtoda ha + eajaht 15 tet cho E 76 eel 
. a i abe ‘ 
7 } : ee : 
ety nt meivouy lewiats sey mott Ua ITSO) 4 fesrsog es weres ft . byes L 


a Mi 


; 
i, shiniind at eaaneseiath Jw Marian Ssowass? <Beete wits at) Yo Jeecoes 
; ; —t , ’ 


a 7 a | * 
' 7 ; ' 2 - ’ : , _ ‘ 7 wi 7 haga 
-pintnbs os ni aonnereqzih> «od ‘botasiimopos ud bivow setamiia fanakig2 


ii=% ; § ; a wy 
. , . Jerutes)édetibe Logos to tekveied’ aviiny 


j 
» 


“a, Pi Poll uot od 


iy gnitmie?ooo 1299 Soieedeni oe aleodsotyd aint dead of soho wie 
mY . ry ve ; 7 
_ pemestanone. oe haus & enettentin bolosfler diddy eine they aey, wert: 
iy iv » fe 

‘Re esl qnse | ‘ows ‘ed botsiaac Bau; blott aus ak wrote: ek kinins ‘Lode! 
; ri wy 5 a ocd ‘ ny o¢ 1y¥ 
af quen sop es xRdlA to eaves ads mirt.a atnikatitae- 0 8y Saw loge 


-_ Fen J 4e Phy 4 
or sebum uty ox ‘wane wt brie a hah is ok artis 


u Y 


: oe { 
Lene ia ~ hast 988 ny a font! 3 eave lye mil 
a ari 


, =. r : 7 
aes @ a2 done alate ar Le aire 
ay i 7 : 
aes woe in i baa iil 
| cee 


Welch t-prime modification for t-tests of unequal variances. 
‘The major conclusions drawn from the findings were that: 

(i) The administrative behavior of school administrators 
in a permissive supervision climate is significantly different from 
that of school administrators in a close supervision climate. 

kid) School administrators in a permissive supervision 
climate tended to direct others more than school administrators in a 
close supervision climate tended to do. 

(iii) School administrators in a close supervision climate 
tended to follow the lead of superordinates and to perceive the major 
problem more than school administrators in a permissive supervision 
climate tended to do. 

(iv) School administrators in a permissive supervision 
climate tended to follow the lead by superordinates very infrequently, 
while school administrators in permissive supervision climates and 
those in close supervision climates tended to have very little inter- 
action with superordinates and tended to give information to super- 
ordinates to a very limited extent. 

(v) There tended to be very few differences between the 
administrative behavior of school administrators in an innovation and 
initiative climate and that of school administrators in an adherence 
to rules and precedents climate. 

(vi) There were few differences between the administrative 
behavior of older school administrators and that of younger school 
administrators in different organizational climates. 

(vii) School administrators in incompatible climates tended 


to analyse the situation, to organize work and to make final plans 
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more than school administrators in compatible climates tended to do. 

(viii) In an innovation and initiative climate school adminis- 
trators with considerable formal preparation in educational administra- 
tion tended to decide unilaterally, and to communicate Dy eeicine more 
than those with little formal preparation in educational administration, 
while in an adherence to rules and precedents climate the former group 
tended to give information to subordinates to a greater extent than 
did the latter group. 

(ix) The mean number of administrative problems attempted was 

highest for school administrators working in permissive supervision 


climates and lowest for those in close supervision climates. 
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Chapter 1 


THE PROBLEM 


I. INTRODUCTION 


School administrators occupy key positions in the formal 
educational system. Their work brings them into contact with a number 
of reference groups—-for example the children who attend their 
schools, their staffs, school boards, superintendents, the general 
public—all of whom may be affected in varying degrees by the content 
and quality of the administrative behavior of school administrators. 

They face a number of problems which arise in connection with 
how their schools are conducted. These include matters such as 
supervising staff, implementing educational programs, acquiring 
resource material to facilitate instruction, coping with necessary 
"paper work," and maintaining cordial and productive relationships 
with such reference groups as those mentioned above. The administra- 
tor's perception and diagnosis of the problems which arise in such 
contexts, and what he does or does not do about them can be of crucial 
importance in the educational enterprise of which he is a part. 

Hemphill (1:p. 1) has commented that "although administration 
iS a‘ characteristic of all organized effort, relatively little is 
known of its nature and even less of its dimensions." A similar 
comment could be made concerning our lack of knowledge about the 
administrative behavior of school administrators. 


Increasing our knowledge about such behavior and the factors 
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which influence it would seem to be of considerable value not only 
in improving the administration of our schools but also in adding 
to our knowledge of educational administration in other areas. 
Differing organizational climates may have important relation- 
ships to the administrative behavior of school administrators. If 
this is so, and if relations between organizational climates and 
administrative behavior can be discovered, then valuable implications 
may be drawn for such areas as supervision and the training of 
administrators, as well as implications for further research. 
The study is concerned with the relationship between differ- 
ent organizational climates and the administrative behavior of school 


administrators. 
II. CENTRAL PROBLEM AND MAJOR HYPOTHESIS 


Problem: What are the relationships between different organizational 


climates and the administrative behavior of school administrators? 


Hypothesis: That differences in organizational climates will be 


accompanied by differences in administrative behavior of school 


administrators. 


III. DEFINITION OF TERMS 


Organizational Climate 


The climate of an organization is conceived to be 


a set of expectations or understandings, held in common by 
most of the members of an organization, as to a kind of 
uniformity of behavior that is seen as appropriai~ in that 
organization; expectations presumably result fro »crceptions 
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of uniformities in behavior on the part of the organization's 

members, from overt or subtle declarations of policy on the 

part of the leaders, from a uniform background of training or 

experience on the part of the members or from some combination 

of these. Ultimately the climate results from manipulations of 

reinforcements or sanctions by people in positions of power and 

through having policies to do with selection and retention of 

personnel (2:p. 73). 

In this study the organizational climate within which school 

administrators work is assumed to result chiefly from "overt or subtle 
declarations of policy on the part of the leaders" and from "manipula- 


tions of reinforcements or sanctions by people in positions of power," 


for example, school superintendents. 


Permissive supervision Climate 


An organizational climate in which employees have freedom to 
determine how tasks are to be carried out, and in which their perfor- 


mance is not closely monitored by superordinates. 


Close Supervision Climate 


An organizational climate in which the performance of 


employees is closely monitored by superordinates. 


Innovation and Initiative Climate 
An organizational climate in which innovation and initiative 
are encouraged. Creativity and originality in the solution of problems 


are fostered. There is minimal reliance on rules, regulations and 


standard procedures. 


Adherence to Rules and Precedents Climate 
An organizational climate in which employees are expected to 
follow rules, precedents and departmental regulations as guides to 


action. 
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Compatible Climates 


Those organizational climates indicated in Figure 1 as A and 
D, that is (i) an innovation and initiative climate which is also 
characterized by permissive supervision, and (ii) an adherence to rules 
and precedents climate which is also characterized by close super- 


vision. 


Incompatible Climates 


Those organizational climates indicated in Figure 1 as B and 
Geythet is (1) an innovation and initiative climate which is also 
characterized by close supervision, and (ii) an adherence to rules and 


precedents climate which is also characterized by permissive super- 


vision. 
SUPERVISORY CLIMATE 
A Permissive Close 
D Supervision Climate Supervision Climate 
M 
T Innovation 
C and 
N T eA. ; A B 
I Initiative 
S u Climate 
M 
ae 
R T Adherence to 
A E Rules and C 
AL Precedents 
I Climate 
V 
E 
Figure 1 


Organizational Climates 


(Based on a design by Fredericksen, 
Jensen and Beaton, 1972) (2:p. 75) 
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School Administrators 
Persons occupying the position of principal or vice-principal 


of a school. 


Task Oriented School Administrators 
School administrators whose score on the Least Preferred Co- 


worker instrument indicates that they are task oriented leaders. 


Relationship Oriented School Administrators 
School administrators whose score on the Least Preferred Co- 
worker instrument indicates that they are relationship oriented 


leaders. 


Older School Administrators 


School administrators who are forty years of age or older. 


Younger School Administrators 


School administrators who have not yet attained forty years 


of age. 


Experienced School Administrators 
Persons who have occupied the position of principal or vice- 


principal of a school for a period of five years or more. 


Less Experienced School Administrators 


Persons who have occupied the position of principal or vice- 


principal of a school for a period of less than five years. 


School Administrators with Considerable Formal 


Preparation in Educational Administration 


Persons who have completed three or more formal courses in 
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Educational Administration. 
School Administrators with Little Formal Preparation 
in Educational Administration 
Persons who have completed fewer than three formal courses 


in Educational Administration. 


IV. DELIMITATIONS 


(i) Population 


The population from which the samples for both the pilot 
study and the main study were drawn consisted of principals and vice- 


principals of school systems in the province of Alberta. 


(ii) Selection of Sample for Pilot Study 
(a) Potential Sample 


Data were gathered at the 1975 Alberta Leadership Course 
for School Administrators. One may say that the potential population 
was all school principals and vice-principals in Alberta since this 
Leadership Course is open to all of these school administrators. Not 
all of these people attended the Leadership Course, so the potential 
sample could be said to consist of those principals and vice-principals 


who intended to be present at the Leadership Course. 


(b) Experimental Sample 


The experimental sample was composed of those school 
principals and vice-principals who attended the Leadership Course 
and who indicated their willingness to participate in the study. 


Forty subjects participated in the study. 
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(iii) Selection of Sample for Main Study 
(a) Potential Sample 


Data for the main study were gathered at the Adminis- 
trators' Workshop sponsored by the Greater Edmonton Regional of the 
Council on School Administration. One may say that the potential 
sample was all school principals and vice-principals in Alberta, 
since this workshop was open to all such school administrators. Since 
not all of these people attended the workshop, the potential sample 


consisted of those who intended to be present. 


(b) Experimental Sample 

The experimental sample was composed of those principals 
and vice-principals who attended the workshop and who indicated their 
willingness to participate in the study. Forty subjects participated 


in the study. 


(iv) Variables and Relationships 

The investigation was restricted to a study of the relation- 
ships between two major variables: organizational climate and 
administrative behavior. In addition some investigation was made of 
relationships within the several organizational climate milieus 
between leadership style a administrative behavior, between age 
and administrative behavior, between experience and administrative 
behavior and between formal administrative preparation and administra- 
tive behavior. It is acknowledged that variables other than those 
already mentioned may operate to influence administrative behavior. 


However, consideration of these is considered to be beyond the scope 


of this study. 
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Organizational climate, administrative behavior and leadership 
styles ate multifaceted concepts. For the purposes of this study, 
organizational climate was delimited to the following two dichotomies: 
(i) permissive supervision climate versus close supervision climate 
and (ii) innovation and initiative climate versus adherence to rules 
and precedents climate. These climate dichotomies are similar to those 
used by Fredericksen et al. (1968) in the study involving a population 
of male executives employed by the State of California in positions 
ranging from forestry to prison service. The climate dichotomies 
used were (i) global supervision versus detailed supervision and 
(141) innovations versus*rules: 

Administrative behavior was delimited to the behavior of sub- 
jects as indicated by their responses to material in the In-Basket 
Test. Leadership Styles were delimited to those described as task 
oriented style and relationship oriented style as indicated by 


subjects' responses to the Least Preferred Co-worker Scale. 
V. LIMITATIONS 


(i) The possibility that to some extent subjects may have 
behaved differently in response to the In-Basket Test than they would 
on the job may limit the generality of the findings. However, the 
fact that the use of the In-Basket Test allowed for a more rigorous 
study by making possible (a) the assignment of subjects to particular 
treatments and (b) greater control over the conditions of the study 
may compensate for possible limitations of generality to some extent. 

(ii) The holding of a National Postal Strike hampered the 


distribution of notices for the workshop and this fact, coupled with 


| "idiot bis $6) slept ‘atte 
raptme cist owe ania oi inane lai 
gasmits" nnbeies ove Wein subtiaw & m i ere 
| 20: fou 6} sora tales unxbvi souks avkgeta tee’ Allied 
j  \eeortt on, aubdoter eres eotneM oft ands west se i 
obehatiahe te . BHty Epwert ubinde 314 Ve caaety:! * y ibe $5 ¢ — 
. a 
ma enokiteodvtt steaoweles: th 5497-52 sits ‘xd iota %, 
| so tmototath ecembia’ sur ee pin 7ia Om erase! oot aR 
. a dea sn q0~ /bolinseh averse he ah iatas al Aaa Ms 
} Bi a eaten —— 
08. 20, rolupded ang oh he TENT RD ‘gis OPA 4 . 
el ae 


walses fhe lsd U6 alia: sant OF) asuomaans eke id 


and ak Bodhengah s no 3 oJ bafta ys ii a 


as 


vd basaaiont 2s Ss vee ‘ienmayte 


(9 e598. sadtow-00 sr 


xq oy ; ’ P ?- by ry < 
y er : ; = 4 . 240 pe, rat Le an a G / x ; - a 
2, 4 om Ar Xi xa ar } ae 


ws " °, | ipa Rein aipatdiie® ietzs: atiga i iinateeeg war ay. ie a 
Sp: \ 5! 
biiow eis yf saa dada, alia, a ‘trogen at: ‘etanarernas & sved 


7 os, 9 
ay 4! as i 
; J, ow 


a aaa “panier ott na lees oat ants age At 
A vee pei Or: 
¥oo ods) 3 


rae ” 


the sub-zero weather on the day of the workshop at which the data for 
the main study were gathered prevented school administrators from 
places far removed from Edmonton from attending. 

(iii) The sample size (40 subjects in each case) may limit to 
some degree the generalizability of the findings. Yet it is hoped 
that the samples were sufficiently representative of the populations 
from which they were drawn to allow meaningful generalizations to be 


made. 
VI. ORGANIZATION OF THE THESIS 


Chapter I has dealt with the research problem, with the 
definition of terms and with the delimitations and limitations of 
the study. The following chapter presents a review of literature 
and research related to the study. Chapter III provides a statement 
of the sub-problems and associated research hypotheses. 

The following two chapters are concerned with the research 
design and methodology and statistical procedures employed. Findings 
and Discussion are presented in Chapters VI and VII. 

The final chapter of the thesis provides a summary of the 
study, its conclusions, and some indication of the implications of 


the findings for the practice of educational administration and for 


further research. 
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References for Chapter I 
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Columbia University, 1962. 


Fredericksen, N., D. Jensen & A. Beaton. Prediction of Organiza- 
tional Behavior. New York: Pergamon, 1972. 


Chapter II 
REVIEW OF RELATED LITERATURE AND RESEARCH 


The theoretical base on which the study rests, and out of 
which the several problems and hypotheses were derived is composed 
of two main strands: (i) Organizational Climate and (ii) Administra- 
tive Behavior. Each will be discussed in this chapter. Since part 
of the study was concerned with the administrative behavior of task- 
oriented and relationship-oriented school administrators, some 
discussion of leadership styles will be included. Mention will also 
be made of the development and use of in-basket tests, as the use of 
an in-basket test to gather data was an important feature of the 


study. 
I. ORGANIZATIONAL CLIMATE 


It has long been recognized that the environment is an 
important source of influence on the behavior of the individual. 
There is general acceptance of the notion that behavior is a function 
of the interaction of the organism and the environment. Yet Downey 


et al:..point.out that 


until recently, researchers had made few systematic attempts 
to explore the influences of an organization's climate on the 


behavior of employees (10:p. 149). 


Attempts to Conceptualize Organizational Climate 


The following definitions exemplify attempts to conceptualize 


organizational climate—a concept that Guion claimed is "one of the 
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fuzziest concepts to come along in some time" (30:p. 121), and in 
connection with which ''there seems to be real confusion over whether 
"climate' refers to an attribute of organizations or attributes of 
people” (30:pe/121)s 

Downey, Hellriegel and Slocum claimed that 


Organizational climate has generally been defined as an individ- 
ual's perception of his work environment . .. It is a summative 
variable intended to represent the individual's filtering, 
Structuring, and description of the numerous stimuli impinging 
on him from the organization (10:p. 149). 


In attempting a synthesis of the definitions of Gilmer (27), 
Taguri (64), Georgopoulos (23), Gellerman (22), Litwin and Stringer 
(45), and Meyer (52), Pritchard and Karasick suggested that organiza- 
tional climate might be defined as 


a relatively enduring quality of an organization's internal 
environment distinguishing it from other organizations; (a) 
which results from the behavior and policies of members of 
the organization, especially top management; (b) which is 
perceived by members of the organization; (c) which serves as 
a basis for interpreting the situation; and (d) acts as a 
source of pressure for directing activity (56:p. 126). 


Hellriegel and Slocum, adapting conceptions presented by 
Beer (3), Campbell et al. (6), Dachler (8), and Schneider (60), 
defined organizational climate as 
a set of attributes which can be perceived about a particular 
organization and/or its subsystems, and that may be induced 


from the way that organization and/or its subsystems deal with 
their members and environment (38:p. 256). 


Forehand and Gilmer defined the term organizational climate 
as 


the set of characteristics that describe an organization and 
that (a) distinguish the organization from other organizations, 
(b) are relatively enduring over time, and (c) influence the 
behavior of people in the organization (l6:p. 362). 


Kahn et al. stated that much of an organization's climate 
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consists of 


those overarching shalts and shalt nots which govern the 
actions, imply the sanctions and in time permeate the souls 
of organizational members (44:p. 150-151). 


The definition of organizational climate used in the present 
study is that proposed by Fredericksen et al., that is, 
Sneverimate> Of “ansorganization . . . 1s’ a set of expectations or 
understandings, held in common by most of the members of an 
organization, as to a kind of uniformity in behavior that is seen 
as appropriate in that organization: these expectations pre- 
sumably result from perceptions of uniformities in behavior on 
the part of the organization's members, from overt or subtle 
declarations of policy on the part of the leaders, from a 
uniform background of training and experience on the part of 
the members, or from some combination of these. Ultimately, the 
climate presumably results from manipulations of reinforcements 
or sanctions by people in positions of power and through 
policies having to do with selection and retention of 
personnel (18:p. 73). 
As well as providing a comprehensive definition of organiza- 
tional climate, this definition, as Fredericksen has indicated, 


suggests methods of representing climates in a simulated organization 


(18:p. 73), and is therefore appropriate for the present study. 


Organizational Climate as an Independent Variable 


In this study the focus has been on the use of two climate 
dichotomies as independent variables. In discussing organizational 
climate research, the emphasis will therefore be upon those studies 
which have employed organizational climate as an independent variable. 

In a recent comprehensive review of organizational climate 
studies, Hellriegel and Slocum noted that "since 1966 there have been 
intensive and diverse efforts to conceptualize, measure and utilize 
the organizational climate construct. (8ip. 255). Much) of the 


material in this section has been drawn from their review. A further 
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sates has been the work of Forehand and Gilmer (16). 

In order to review and evaluate the research literature, 
Hellriegel and Slocum classified the studies into broad categories 
according to whether organizational climate was used as an indepen- 
dent, intervening or dependent variable. A summary of their review 
is provided in Table l. 

That organizational climate is related to job satisfaction 
in terms of interpersonal relations, task involvement and group 
cohesiveness is indicated in such studies as those by Friedlander and 
Margulies (20), Schneider (60), Pritchard and Karasick (56), and 
Litwin and Stringer (49). 

Numerous studies have found a significant relationship between 
organizational climate and job performance. Cawsey (7), Fredericksen 
(18), Friedlander and Greenberg (21), Hall and Lawler (33), Kaczka 
ana Kirk \(43),..Pritchard and Karasick (56), Schneider (60), and 
Schneider and Hall (61) have all reported relationships between climate 
and performance. However, Hellriegel and Slocum held that 

the relationship between performance and climate is not as 
easily understood, or as pervasive, as the relationship 
between job satisfaction and climate (38:p. 271). 

Two traditions appear to have provided group experiments 
relevant to questions about organizational Pianare (l62p « 367). Phe 
first stemmed from the study of communication networks. Such experi- 
ments allowed the experimenter to vary both the pattern of communica- 
Bionsand individual positions in the pattern, inva sense actually 
"creating" an organization (16:p. 367). 

Forehand and Gilmer pointed out that the "human relations" 


tradition in management has prompted "perhaps the most extensive 
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examination of the effects of organizational properties" (16:p. 367). 
The simulation of organizational activities has been used in some of 
these studies. For example Kidd and Christy (47) employed a simu- 
lated air-traffic control centre in their investigation of the effects 
of different supervisory practices on productivity. Day and Hamblin 
(9) used a simulated assembly line in their study of the effects of 
punitive versus non-punitive and close versus general supervision on 
produc Civi.tys 01.62 ps 367i. 

Simulation has been used most often for such purposes as providing 

a controlled context for training (Cohen and Rhenman, 1961), a 

constant background for the observation of behavioral processes 

(Chapman, Kennedy, Newell & Biel, 1959), or constant conditions 

for the evaluation of individual performance (Hemphill, Griffiths 

and Fredericksen, 1962) (16:p. 368). 
Fredericksen's 1972 study was an exception in that environmental 
conditions (in this case organizational climates) were varied in order 
to study effects upon performance (18). 

With the exception of the study by Hemphill, Griffiths and 

Fredericksen (40), the research mentioned above has been conducted 


in industrial contexts. Studies embodying the construct "organiza- 


tional climate" have also been conducted in educational contexts. 


Organizational Climate in Educational Contexts 


The attempt to solve the problem of identifying what was meant 
by the "atmosphere" or "feel" of an organization led writers such as 
Halpin and Croft (36), Griffiths (28), Brown (5), Miklos (54), and 
Randles (57) to liken the climate of an organization to the person- 
ality of an individual and to imply that, just as individual person- 


alities may be regarded as being on a continuum from open to closed, 
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so schools may be viewed as being on a climate continuum extending 
from open to closed. 

Halpin described an open school climate as follows: 

The Open Climate depicts a situation in which the members enjoy 
extremely high Esprit. The teachers work well together without 
DacKering Ol sriping ys. 2... the principal s polieles factidtate 
the teachers' accomplishment of their tasks . . . On the whole, 
the group members enjoy friendly relations with each other... 
The teachers obtain considerable job satisfaction and are 
sufficiently motivated to overcome difficulties and frustration. 
They possess the incentive to work things out and to keep the 
organization "moving". Furthermore, the teachers are proud to 
be associated with their school (36:p. 174-175). 

He depicted a closed climate thus: 

A Closed Climate marks a situation in which the group members 
Pevcain iittle satistactton, in respect to ebther task— 
achievement or social needs (36:p. 180). 

The attempt to identify and quantify significant dimensions 
of climate resulted in the development by Halpin and Croft of the 
Organizational Climate Description Questionnaire (OCDQ). It enabled 
schools to be classified in terms of six types of organizational 
climates ranging from Open through Autonomous, Controlled, Familiar, 
Paternal to Closed (36). This instrument has been widely used in 


studies relating to organizational climates in educational organiza- 


tions. The results of some of these studies will be outlined. 


School Climate Studies. One of the first studies employing 
the OCDQ was conducted by Feldvebel (11) who suggested that relation- 
ships might exist between organizational climate and the socio- 
economic status of a community and between organizational climate 
and student achievement. No relationships between the global rating 
of climate and either of the other variables were found. Miller (55) 


in a later study concluded that organizational climate neither 
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correlated with school achievement nor was it a significant predictor 
of this variable. 

Richens (58) found no significant relationship between climate 
and size of school. Keis (46) also found no relationship between 
climate and kind or size of school. However, he found a direct 
relationship between degree of staff turnover and climate. 

Harvey (37) found no significant relationship between climate 
and the classroom behavior of teachers, that the principal's influence 
in establishing climate may be less important than the design of the 
OCDQ assumed it to be. He also indicated that the principal's 
influence has some effect on length of teachers’ tenure within the 
school. Andrews (1) noted strong relationships between the global 
climate categories and both Esprit and teacher satisfaction. 

An examination by Hughes (42) of climate and innovativeness 
in terms of the central administration offices of school districts 
resulted in the finding that in districts rated highly innovative 
the climates in the central offices were more open than climates in 
central offices of districts rated highly non-innovative. 

As a result of his study of relationships between innovative- 
ness, climate and the dom of science co-ordinators, Heron (41) found 
a significant relationship between the degree of openness of climate 
and the extent to which innovation occurred. He suggested that 
principal's characteristics associated with the establishment of warm, 
tolerant relationships with staff could be used as predictors of the 
extent to which innovations occurred in a school. 


The present study was set in an educational context. The 
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subjects were school administrators who for the purposes of the 
research assumed the position of principal of a simulated school. 
The independent variables were two climate dichotomies, and the 
dependent variables were categories of administrative behavior 
derived from responses to items in an in-basket test. Details of 


the research design are provided in Chapter IV. 


Organizational Climate Variables 

The organizational climate variables in this study were (i) 
Innovation and Initiative versus Adherence to Rules and Precedents 
and (ii) Permissive Supervision versus Close Supervision. The 
characteristics of these variables have affinities with climate 
variables in a number of previous studies-——-for example, the general- 
close supervision dichotomy which Katz, Macoby and Morse (45) used 
in their study of office work groups; the close and punitive super- 
vision the effects of which were investigated by Day and Hamblin (9); 
the democratic supervision in the Argyle, Gardner and Cioffi study 
(2); and the global-detailed, innovation-rules dichotomies in the 
study of the prediction of organizational behavior by Fredericksen et 
ae © CLS) < 

As stated in Chapter I, this study focussed on the relation— 


ship between organizational climates and administrative behavior. 


II. ADMINISTRATIVE BEHAVIOR 


Writers attempting to describe administration and/or adminis- 
trative behavior have approached the problem of description from a 


number of perspectives. 
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-In one of the earliest attempts to describe administrative 
behavior, Fayol (15) claimed that the essential elements of managing 
were planning, organizing, coordinating, controlling and commanding. 

Gulick, in analysing the work of a chief executive in terms of 
1ts;various functional elements, coined the word 'POSDCORB,'' the 
letters of which were the initial letters of the words planning, 
organizing, staffing, directing, coordinating, reporting and budgeting, 
which together comprise a nee of administrative functions or 
processes (3l:pp. 3-45). 

Various other writers have attempted to identify essential 
elements of administration. The table prepared by Miklos (53:p. 2) 
summarized components of the administrative process identified by 
several writers. 

Focussing primarily upon the behavior of individual actors, 
Getzels has described administration as a social process in which 
behavior is a function of both institutional role expectations and 
the personality of the role incumbent defined by his need-dispositions 
Oro. 157). 

Hemphill (39) outlined administrative leadership within a 
framework of group problem-solving, developing a theory of administra- 
tion as problem solving. 

Simon considered decision making to be the central function of 
administration, and viewed organizational behavior as ''a complex net- 
work of decisional processes" (62:p. 220), claiming that "administra- 
tive processes are decisional processes. (62:p. 1). 


Griffiths also highlighted the importance of decision making, 
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TABLE 2 


Components of the Administrative Process 
Identified by Various Writers 


Writer 
Components 


Of 
Process Fayol Gulick Newman Sears AASA Litchfield Gregg 


a i ee 


Planning x x > x ae x 
Organizing x x x Ke x 
Coordinating ad oi x x x 
Controlling x x x x 
Commanding x 

Staffing xX 

Directing x Hs x 

Reporting x > 

Budgeting 5% 


Assembling 
Resources 


Allocating x 
Stimulating x 
Evaluating x x x 


Decision- 
Making 


Communicating 
Programming 


Influencing 
eee eee Mee Fe ae ee ee eee 


From E. Miklos. "The Administrative Process," paper presented at the 
Alberta Principals’ Leadership Course, 1968, p. 2. 
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considering administration as essentially decision making. He claimed 
that "the decision-making process is the central process of administra- 
tion" (29:p. 148), and that the decision making process is 

not only central in the sense that it is more important than 

other functions, as some writers have indicated, but it is 

eentral in that all other tunctloys, of administration can 

best be interpreted in terms of the decision-making process 

(2935. 121-122)’. 

No single theory of administrative behavior seemed completely 
adequate in itself to support the kind of inquiry proposed for this 
study. The most useful perspective relevant to the study appeared to 
be provided by the work of Simon (62) and Griffiths (29) with their 
emphasis on the importance of decision making, and the closely allied 
perspective of Hemphill (39) who viewed administration as problem 
solving. 

Related to these theoretical stances is research designed to 
identify dimensions of administrative behavior by using in-basket 
tests. This is outlined below. 

In this study administrative behavior has been operationally 


defined as scores obtained from administrators' responses to the 


In-Basket Test. 


Determining Dimensions of Administrative Behavior 


inva study which, had as its prine objective 
To determine dimensions of performance in the elementary school 
principalship and thus to develop a better understanding of the 
nature of the job of the school administrator (40:p. 91), 
Hemphill, Griffiths and Fredericksen used a battery of four in-basket 


tests—three school in-baskets and the Bureau of Business In-Basket. 


The school in-baskets were the Jefferson in-basket materials developed 
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by the researchers for use in this study. The Bureau of Business In- 
Basket had been developed independently in connection with research 
conducted by Educational Testing Service (40:p. 26-55). 

The sample consisted of 232 elementary school principals from 
thirty-two school districts in the United States. 

Responses were scored for content-——-what was done—as well as 
style—how it was done. Sixty-eight scoring categories were used. 
Forty category scores selected for analysis were intercorrelated and 
the resulting matrix factor analysed. Eight first order factors were 
obtained. The correlations among these factors were also factor 
analysed and cae second order factors entitled "Preparation for 
Decision" and "Amount of Work" were found. The ten factors were 
interpreted by the researchers as "basic concepts of administrative 
performance in the in-basket test situations" (40:p. 147). 


The first order factors were listed as: 


Factor A Exchanging Information 

Factor B Discussing with Others Before Acting 
Factor C Complying with Suggestions Made by Others 
Factor D Analyzing the Situation 

Factor E Maintaining Organizational Relationships 
Factor F Organizing Work 

Factor G Responding to Outsiders 

Factor H Directing the Work of Others (40:p. 342). 


It was suggested that these primary factors constituted a 
set of categories comprising a taxonomy of administrative behavior 
CAO Da 342) 

In 1962 Fredericksen reported details of a study which he had 
conducted using the Bureau of Business In-Basket with the purpose of 
learning something about the major dimensions of administrative 


behavior occurring in the simulated job (17:p. 24). 
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The in-basket test was administered to 335 people including 
sub-groups of undergraduate students enrolled in a course in industrial 
psychology, graduate students in business administration, government 
administrators, business executives and army officers. 

Similar scoring categories and scoring procedures to those 
used in the school administration study (40) were employed. As a 
result of the analysis of the data, _eight primary factors and.three 
second order factors were identified (17:p. 14-24). 

Fredericksen suggested that administrative behavior as 
revealed by the data analysis of in-basket scores could be described 
in terms of the dimensions Preparing for Action, Amount of Work and 
Seeking Guidance (the second order factors) and that it could be 
described in greater detail in terms of the eight primary factors 
as follows: 

Acting in Compliance with Suggestions 
Preparing for Action by Becoming Informed 
Concern with Public Relations 
Procrastinating 

Concern with Superiors 

Informality 

Directing Subordinates 

Discussing Cljaps 22). 

There is a marked similarity between the factors obtained in 
the study of the administrative behavior of school principals (40) and 
those identified by Fredericksen (17). 

In the present study the taxonomy suggested by Hemphill, 
Griffiths and Fredericksen (40) has been used to provide major 


categories of administrative behavior. Further detail concerning 


the in-basket categories is provided in Chapter IV. 
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EPES  GBADERSHELP “STYLES 


The notion of task-oriented leaders and relationship-oriented 
leaders as used in this study was derived from the work of Fiedler 
and his associates (12,14) who have conducted perhaps the most exhaus- 
tive series of studies on leadership to date. 

Organizational theorists have long been intrigued by the 
question of leadership, and though attempts had been made to clarify 
the concept and to produce an acceptable theory of leadership, reviews 
of research such as those by Haire (32), and McGrath (51) pointed out 
that results of the search for a satisfactory theory had been dis- 


appointing. 


Poteat Man" and "Trait" Theories 

Early research concerning the concept of leadership tended to 
adopt a biographical approach and consisted of efforts to discover 
what distinguished leaders from other people. This "great man" theory 
attempted to identify leadership characteristics by examining the 
characteristics of recognized leaders. Such endeavours proved to be 
disappointing, however. Lipham notes that authorities in the field 
concluded that some Bo were “natural born leaders” (48:p. 1126): 

The emphasis shifted in the 1920's from this biographical 
approach to an approach characterized by attempts to identify those 
traits of leadership which discriminate between leaders and non- 
leaders (48). The assumption underlying this approach is that leader- 
ship is "an essential innate capacity of the individual manifested 


with equal facility, regardless of the situation in which the leader 
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finds himself" (48:p. 288). 

Stogdill (63) pointed out that this "trait" approach to the 
study of leadership yielded negligible results and that the results 
Were Olten contradictory. Sanford (59) summarized the state of the 
art as follows: 

From all these studies of the leader we can conclude, with 
reasonable certainty, that: (a) there are either no general 
peadership traits'.or, if they do exist, they are not to: be 
described in any of our familiar psychological or common- 
sense terms, (b) tn_a specific situation, leaders do have 


traits which set them apart from followers, but what traits 
set what leaders apart from what followers will vary from 


Stciation to situation '(592p. 52). 
Eventual dissatvstaction-with the “ereat man’™ and “trait” 
theories led to a reaction against these and to an emphasis on 


situational factors: 


The Situational Approach 
This approach does not maintain that personal qualities of 
leadership are not important nor that situational factors necessarily 
produce the required leadership. It supports the view that more must 
be involved than just the leader and the group. 
There is general agreement among such writers as Gibb (26), 
Haipin (34), Getzels (25); and: Katz and Kahn. (45) that’ leadership is 
not something simple like a trait or a collection of traits and that 
a great deal of confusion still surrounds the concept "leadership." 
Halpin states: 
The behavior of the leader and the behavior of group members 
are inextricably interwoven, and the behavior of both is deter- 
mined to a great degree by formal requirements imposed by the 


institution of which the group is a part (34:p. 81). 


Similarly, Getzels et al. claim that 
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The nature of the relationship (between leader and follower) 
depends on the operating leadership-followership styles in the 
particular social system (25:p. 145). 


Katz and Kahn draw attention to the ambiguous nature of the 


concept "leadership'"—at one time it is the “attribute of a position," 


at another time "the characteristic of a person" and at yet another 


time ''a category of behavior." 


They favour the third interpretation, 
and stress the relational nature of the concept—leader, followers 


and situation are-part of a total setting, and all interact (45:p. 


BOL) . 


Aspects of Fiedler's Theory 


A promising line of research into leadership has been developed 


by Fiedler. He defined leadership as 
an interpersonal relation in which power and influence are 
unevenly distributed so that one person is able to direct 
and control the actions and behaviors of others to a greater 
extent'|than™they direct or}control, hiis|/(12sp. 8)« 

The favourableness of the leadership situation is perceived 
by Fiedler to be a relationship involving power and influence, and he 
identified three major aspects of the situation which provide the 
leader with these attributes that govern the favourableness or un- 
favourableness of the situation for him. ''These are, specifically, 
leader-member relations, task structure, and leader's position 
power (12sp.0375). 

Leader-member relations refers to the quality of leader- 
member interactions and the extent to which the leader is accepted 


by the group. Task structure relates to the way the task is 


structured and the extent to which the leader can control the 
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operation by subdividing and coordinating the work. Leader position 
power refers to the extent to which the leader can obtain compliance 
with his directives and suggestions by virtue of the power invested 
ne hiss posit ionybye thegorganization (12:p..,143). 

Using these three dimensions, Fiedler has classified group 


task situations as in Figure 2 


= 
a | 


POS! HOM POW ‘ 


LEADERSHIP 


POSITION POWER 


LEADLRSUIP 


gnnneR ht 


Figure 2 


Classification of Group Task Situations 
(ELedter; 019674 p.9s3) 


The eight cells or octants are scaled from most favourable to least 


favourable. Octant 1 represents the most favourable situation since 
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groups in this octant would have accepted and trusted leaders with a 
structured task and high position power. In Octant 8, on the other 
hand, groups would have a leader who is not accepted, who has an 
unstructured, vague task to perform and low position power. 

Fiedler claimed that a leader's contribution to group perfor- 
mance depends on both the style of leadership (task-oriented versus 
relationship-oriented), and the Povo eb ieness of the situation. 
Task-oriented leaders are those who obtain their satisfaction from 
successfully completing the task even at the risk of poor inter- 
personal relations with group members, while relationship-oriented 
leaders are those whose leadership style is primarily oriented toward 
attaining a position of prominence and achieving good interpersonal 


relations (12:p. 13 and pp. 44-46). 


The LPC and Leadership Styles 

The classification of leaders into one or other of these two 
leadership style categories has been done by using the "esteem for the 
Least Preferred Co-worker" (LPC) instrument (12:p. 41). The respondent 
is required to think of the person with whom he can work least well, 
and then to rate this person from one to eight on the bi-polar adjec- 
tive scale. The LPC chee is obtained by summing the item scores. 

According to Fiedler (12:p. 44-46), a high LPC score indicates 
a leader who tends to be relationship oriented, while a low LPC score 
indicates that a leader is task-oriented. 

Some modification in the interpretation of the scales is 
apparent in Fiedler's later writings in which he tends to consider 


the LPC score as "an index of goal or motivational hierarchy" (14: 
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The high LPC person has, as his primary goal, the establishment 
and maintenance of close interpersonal relations; he needs to 


be related and socially connected to others . . . However, this 
person does not have to behave in this way when his goals of 
being related are already secured . . . The relationship- 


motivated high LPC person who has secured his goal of being 
related to others will then seek the satisfaction of secondarv 
goals . . . When the task presents no difficulties, the low 
LPC leader will have pleasant, friendly, and considerate inter- 
actions with his co-workers (14:p. 374). 

Fiedler maintained that the effectiveness of the leader is 
contingent upon the style the leader adopts with the group, and the 
kind of group situation in which leader and group find themselves 
(12:pp. 17-34). 'His "Contingency Model" (12) predicts that task- 
oriénted (low LPC) leaders perform best in conditions which are either 
very favourable (Octant 1, Figure 2) or very unfavourable (Octant 8, 
Figure 2) and that Ree ee ee (high LPC) leaders perform 
best in situations intermediate in favourableness. 

The use of the LPC scale in this study was not aimed at deter- 
mining whether support or lack of support for Fiedler's theory could 
be demonstrated using a sample of school administrators. It was used 
for the purpose of partitioning the sample into two groups (i) task- 
oriented school administrators and (ii) relationship-oriented school 
administrators so that an investigation of the administrative 


behavior of these two groups within different organizational climates 


could be made. 
1Ver"TN-DASKEL Lhols 


An in-basket test is a situational test which simulates 
important aspects of the job of an administrator. It 
consists of the letters, memoranda, notes of incoming 
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telephone calls, and other materials which have supposedly 
collected in the in-basket of an administrative officer 
CLs. Leys 

The subject taking the test is told that he is the new incum- 
bent of a particular administrative position and that he is to deal 
with the materials which have accumulated in his in-basket as if he 
were actually on the job. 

In the in-basket test used in this study each subject was 
instructed that he had been principal of Jesse Stuart School for four 
months and had been absent for most of the previous week attending an 
administrators' conference. During his absence material had gathered 
in his in-basket. He was now back on the job and ready to commence 
work on the in-basket contents. Each subject was instructed not to 


pretend to be someone else but to bring to the tasks his own know- 


ledge and to act as if he were really the principal of this school. 


Development of the First In-Basket Tests 
The first in-basket tests were developed for the purpose of 
evaluating the effects of instruction in the Command and Staff 
School of the Air University (19:p. 48). Specifically the task 
assigned to Educational Testing Service was 
to study the desired outcomes of training in the Command and 
Staff School (a part of the Air University formerly known as 
the Field Officer Course) and to develop prototype methods to 
determine how well these objectives (were) achieved (19:p. 1). 
The test which was developed required the examinee to play 
four roles. On four different days he was Commanding Officer of a 
fictitious Composite Wing, Director of Material, Director of 


Personnel and Director of Operations. He was provided with background 


information about the 7lst Composite Wing and about the Air Force base 
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where it was supposedly located. In addition he received relevant 
documents from the "files" and the contents of an in-basket appropriate 
toucacheofythe-roles,.(19:p., 23). 

In preparing the in-basket instrument, the researchers studied 
the curriculum and the objectives of the course so that they could 
discover what aspects of the behavior of the officers were expected 
to change as a result of the training they received. In order to 
ascertain what observable behaviors students were expected to exhibit 
as a consequence of instruction, the researchers asked instructors to 
specify the on-the-job activities which they would expect students to 
handle more expertly as a result of instruction. Out of the behavioral 
descriptions which were collected, a classification system consisting 
of twelve categories was constructed, six of the categories being 
primarily individual behaviors—for example, efficient use of routines, 
flexibility, foresight, effective evaluation of data—and the other 


' that. isp involving 


six categories being primarily "“interactive,' 
relationships with others. In constructing the evaluative instrument, 
the major emphasis was given to assessing individual behaviors, in 
particular the four categories mentioned above (19:pp. 2-4). 

These in-basket materials were tested in July 1953 using a 
elass of. students; at. the Command and Staff School. The results 
indicated that 

the In-Basket Test (could) be scored with a reasonably high 
degree of reliability, but.that the present form -of the test 
(jas \mlOwen .contentine! lability @osp. 23), 

The researchers felt that higher reliability would probably 


be obtained 


by selection of the best problems, by development of better 


‘jawvkton bovine ne Jay 070 ¥e 
Me ' 
drwksqiadays totesdone i Adbeineai ry tina "a 


‘pe 4 ECR 5 ate 


others arddewethcer hud RSM ene 7 aemenns 
btn ai a nily oeeee TOS fifa id Sa075Et00: 6 
botsiqes 42uw meBa Mae as Ts sa vibes “i ti. 


94 p4ahro wi Bevibeoes vada intnteha wad ie, ane 


cS ibaa  OavIR anu hywehd, oti 


fr we 
> exraioungens bowen net aden 27 rid ‘qi sigue ae yf 

a / 

DI stiw ns *| (Teel ify eo hitviwsend cL” aa = 


OJ @2aiooNn Te icy} ] ‘> H ~- aa 


o beetive ety 19 Ui .peaty fjeak Foul herese Sl Se ee ae 

siviatenod mame naliegr iace]s' nha aeeee mr 

: , 2. : 
; } ie 

untod wy tragsizo-oNs, 20, Fre ia TOR 


to; seu Jeera RRA Ss tne one bathe tepid 


wi wo a 


j 


4ocah sti! bite etae.to no ksaniays Sbypantts: iat ios ma 
i‘ Sa Bes jaan ; 
Srepiowty es Setd ~ ens seco ‘been nies tog! 
| J ais ay ie a 
insanx ared tiedtaye Sis, Grrl tao eas fre": ee 


_ 4 1 


n 
a te 


are a? ,a¥obredisd Jaubdvnbne aah aeeess We nevi. 3 
| | } 
i oe 
y j Ok ashe or) ‘bios ysnok sai wise (hI Bp WLR 
" iw oa Ley 
¥ 


Bs anbed eens Bul, fh paves Bid sail 4e yey 


| Slee 
| eiivess ont shows teva sis “boise roe aT 


i} ith 
f 


we Hiatt wet eliyrmwet 5 ska ke deni as Chit 

. gear a0 16 wii gitszang Sits seit 
Pe Ce ea vag nC 
yldadesq bluow pitts Surlod df edd stn 


- 


qatvod 40 scaingolaysh a, nn 


44 


problems to replace those found to be unsatisfactory, and by 
improvement of the scoring categories and methods (19:p. 14). 


In-Basket Tests in Industrial Contexts 

There has been considerable use of in-basket tests in indus- 
trial contexts both for the training of personnel and for the assess- 
ment of candidates’ administrative performance. The utilization of 
such materials in this area was summarized by Lopez (50) and more 
recently by Fredericksen_et al. (18). 

Following the development of the first in-basket tests, 
research personnel from the American Telephone and Telegraph Company 
in collaboration with the research staff of the Educational Testing 
Service constructed an in-basket exercise which focussed on the 
position of district plant manager. The exercise, designed for the 
purpose of training candidates for middle management positions, was 
widely used for the training of executives. Fredericksen et al. 
reported that versions of this in-basket for use in training programs 
were developed by other companies such as the Boeing Company, IBM, 
The Port of New York Authority and Dayton Rubber Company. Subse- 
quently, training in-baskets were designed by the University of 
Michigan's Bureau of Industrial Relations and by the American Manage- 
ment Association (18:p. 69). 

Much of the work in the area of selection and assessment of 
personnel utilized subjective judgments of the performance of in- 
basket examinees rather than scores. For example, American Telephone 
and Telegraph Company's Personnel Relations Department used a tech- 
nique of interviewing each examinee after he had completed the in- 


basket, and then wrote reports describing his administrative 
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performance (18:p. 69). 

However, Lopez (50) noted a number of companies such as the 
Port of New York Authority which used scoring methods and scoring 
categories intended to quantify the administrative performance of 


examinees. 


In-Basket Tests in Educational Contexts 

Bergen reported that since 1959 simulated materials for the 
pre-service and in-service training of school administrators have been 
used by "scores of university departments of educational administra- 
mori, (4:2). 1). 

In that year the University Council for Educational Administra- 
tion, Columbus, Ohio released its first in-basket simulations. Sub- 
sequently the Council made available several further packages of in- 
basket materials set in the context of the Monroe City Simulation 
fps .). 

Since the publication of the initial Monroe in-basket material, 
a number of school administration in-baskets have been compiled, for 
example the Jefferson School District In-Basket developed in the United 
States of America by a research staff led by Hemphill, Griffiths and 
Fredericksen (4), the Schools of Mapleton In-Baskets developed in 
Australia by Walker, Rich, Teasdale and McCaig (66, 67), and the 
Canadian Administrator Simulation Project prepared in Canada under the 


editorship of John Bergen (4). 


ine Preparation of In-Basket Tests 


To exemplify the process of preparing such tests, a brief 


outline will be provided of aspects of the formative stages in the 
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development of the Jesse Stuart Principalship Simulation, produced 
as part of the Canadian Administrator Simulation Project, and used 
to provide a setting for the in-basket items utilized in the present 


study. 


Preparing the Jesse Stuart Principalship Simulation Materials. 


The guidelines considered in the development of these materials 
included the following: 


(1) An urban junior-senior high school should serve as a 
prototype: 


(2) In order to assure anonymity, all names of places, locations 
and organizations should be changed. The names within the 
simulation would not represent actual individuals in any 
school or school svstem. 


(3) The amount of background material should be severely limited. 


(4) The simulation should be readily adaptable to a variety of 
instructional settings and purposes. 


(5) In-basket problems should represent those considered to be 
of importance to principals of junior and senior high 
schooksa(4spee2):. 


The name 'Westpro'' which suggested a Western Canadian province 


was coined to designate the province within which the simulated school 


as situated, and "Chimo'"—a Canadian Inuit word meaning "let's be 
friends"—was chosen as the name for the capital city of the province 
of Westpro. Names for the school and for all personnel were invented 
by the study team. 

Data bank materials organized under the categories of General, 
Community, Administrative, Curriculum, Staff, and Students, were 
compiled. These materials which were partly adapted from existing 
school systems and partly invented by the designers of the simulation 


Materials included a set of color slides depicting the location of 
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Jesse Stuart school and the school itself, an accompanying commentary, 
information concerning the province, education within the province, 
the city, and the school system. In addition such items as teachers' 
handbooks, excerpts from administrative regulations, a staff list and 
a handbook for students was provided. 

Principals of junior high, senior high, and junior-senior high 


schools throughout Alberta were invited to submit "on the job" 
problems which they had encountered. From these submissions in-basket 
items were written for inclusion in the simulation. Bergen reported 
that 
Major contacts were principals who had recently attended the 
‘Alberta Leadership Course of School Principals and who had 
participated in in-basket simulation exercises (4:p. 3). 

Various kinds of supplemental. material such as forms for 
problem analysis and forms indicating the disposition of in-basket 
items were also provided. Finally, instructors’ manuals were written. 

Though some details of development differ, the process of struc- 
ee the settings and supplying appropriate items for the several 
school in-baskets has tended to follow somewhat similar patterns. 
Typically, detailed descriptions of a mythical school and school 
district are provided, and in-basket items designed to elicit the 


behaviors that persons responding to these items might be expected to 


display on the job are then written within this context. 


The Use of In-Basket Tests in Research 
Comparatively limited use has been made of in-basket tests in 
research into administrative behavior. Details of two major studies 


(17) and (40) have already been presented. Aspects of a third study 
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al. be mentioned here. 

This study which had as its primary focus the investigation of 
"interactions of personal and situational variables in the prediction 
of performance" (18:p. 71), was reported by Fredericksen, Jensen and 
Beaton (18). 

The sample consisted of 260 male executives employed by the 
State of California in a variety of positions "ranging from forestry 
to prison service, and-.from heads of departments .. . to people at a 
middle management level" (18:p. 74). The simulated job used in the 
in-basket exercise was that of Chief of the Field Service Division of 
the Department of Commerce. 

A series of tests of cognitive abilities, biographical quesion- 
naires, and personality inventories provided the predictor variables 
for the study. 

The study included the use of a 2 x 2 treatment design 
featuring two climate dichotomies: innovation and originality vs. 
rules and standard procedures, and global supervision vs. detailed 
supervision. Both of these variables were manipulated. The dependent 
variables were in-basket scores. 

It was found that 

zero-order correlations between predictors and performance 
factors (were) quite low for the entire group of subjects: 
no. correlation. (was). higher than 0.22, (18:p. 252). 

The performance factors which were identified were similar to 
those found in previous research using in-basket materials. The 10 
factors were named as follows: 

Lem LKroductiniety 
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4. Thoughtful analysis of problems 

5. - Plans and discusses 

6. Defers judgment and action 

7. Interacts with peers 

8. Orderly work 

OF sinteormality 
10. Accepts administrative responsibility (18:p. 243). 


In considering the effects of climates on the means of the 
dependent variables, the major finding was that “the mean Productivity 
score is significantly affected by the consistency of the climate 
conditions" (18:p. 244). Productivity, representing the amount of 
work accomplished during the in-basket exercise, increased when 
climate conditions were consistent and decreased when inconsistent 


climate conditions prevailed (18:p. 244). 


SUMMARY 


This chapter dealt with literature and research related to the 
Study. This was done in four sections: (i) Organizational Climate, 
(ii) Administrative Behavior, (iii) Leadership Styles and (iv) In- 
Basket Tests. 

In the first section attempts to conceptualize organizational 
climate were mentioned, and studies which featured organizational 
climate as an independent variable were outlined. Research concerned 
with organizational climate in educational contexts was presented and 
the results of some school climate studies provided. The affinity of 
the organizational climate variables of this study with those in a 
number of previous studies was pointed out. 

After outlining a sample of attempts to describe administration 
and/or administrative behavior, it was suggested in the second section 


that no single theory seemed completely adequate to support the kind 
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of inquiry proposed in this study. It was also suggested that the 
most useful perspectives relevant to the study appeared to be those 
proposed by Simon, Hemphill and Griffiths. Research aimed at deter- 
mining dimensions of administrative behavior, using in-basket tests 
was summarized. 

In the third section mention was made of the historical progres- 


Sion of attempts to examine the concept "leadership." 


The progression 
enroueh “Great Man" and Trait" theories, to theories with a situa- 
tional emphasis, to the work of Fiedler was traced. Aspects of 
Fiedler's theory were presented. The notion of task-oriented and 
relationship-oriented leaders was introduced in conjunction with a 
discussion of the Least-Preferred Co-worker instrument. 

The final section began with.an outline of the development 
of the first in-basket tests. This was followed by a discussion of 
the use of in-basket tests in both industrial and educational con- 
texts. The process of preparing in-basket tests was dealt with, using 
the Canadian Administrator Simulation Project as an example. The 
section concluded with a summary of a further study exemplifying the 


use of in-basket tests in research relevant to this study. 
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Chapter III 
SUB-PROBLEMS AND RESEARCH HYPOTHESES 


For the purposes of analysis, the central problem concerning 
the relationships between different organizational climates and the 
administrative behavior of school administrators was resolved into 
a number of more specific researchable sub-problems and derivative 


research hypotheses as follows: 


Sub-problem 1: Will school administrators in a permissive super- 
vision climate behave differently from school administrators in a 


close supervision climate? 


Hypothesis 1.1: That the behavior of school administrators in a 
permissive supervision climate will be significantly different from 


the behavior of school administrators in a close supervision climate. 


Sub-problem 2: Will school administrators in an innovation and 
initiative climate behave differently from school administrators 


in an adherence to rules and precedents climate? 


Hypothesis 2.1: That the behavior of school administrators in an 
innovation and initiative climate will be significantly different 


from the behavior of school administrators in an adherence to rules 


and precedents climate 


Sub-problem 3: Will school administrators in compatible climates 
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behave differently from school administrators in incompatible 


climates? 


Hypothesis 3.1: That the behavior of school administrators in 
compatible climates will be sienificantly different from the behavior 


of school administrators in incompatible climates. 


Sub-problem 4: Will task oriented school administrators behave 
differently from relationship oriented school administrators in 


different organizational climates? 


Hypothesis 4.1: That in a permissive supervision climate task 
oriented school administrators will behave significantly differently 


from relationship oriented school administrators. 


Hypothesis 4.2: That in a close supervision climate task oriented 
school administrators will behave significantly differently from 


relationship oriented school administrators. 


Hypothesis 4.3: That in an innovation and initiative climate task 
oriented school administrators will behave significantly differently 


from relationship oriented school administrators. 


Hypothesis 4.4: That in an adherence to rules and precedents climate 
task oriented school administrators will behave significantly differ- 


ently from relationship oriented school administrators. 


Hypothesis 4.5: That in compatible climates task oriented school 


administrators will behave significantly differently from relationship 


oriented school administrators. 
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Hypothesis 4.6: That in incompatible climates task oriented school 
administrators will behave significantly differently from relationship 


oriented school administrators. 


Sub-problem 5: Will older school administrators behave differently 
from younger school administrators in different organizational 


climates? 


Hypothesis 5.1: That in a permissive supervision climate older 
school administrators will behave significantly differently from 


younger school administrators. 


Hypothesis 2% -That in;a close supervision climate older school 
administrators will behave significantly differently from younger 


school administrators. 


hypothesis 1)..3%::4 That,in;an~innovation and initiative climate older 
school administrators will behave significantly differently from 


younger school administrators. 


Hypothesis 5.4: That in an adherence to rules and precedents climate 
older school administrators will behave significantly differently from 


younger school administrators. 


Hypothesis 5.5: That in compatible climates older school administra- 
tors will behave significantly differently from younger school 


administrators. 


Hypothesis 5.6: That in incompatible climates older school adminis- 


trators will behave significantly differently from younger school 
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administrators. 


Sub-problem 6: Will experienced school administrators behave differ- 
ently from less experienced school administrators in different 


organizational climates? 


Hypothesis 6.1: That in a permissive supervision climate experienced 
administrators will behave significantly differently from less 


experienced administrators. 


Hypothesis 6.2: That in a close supervision climate experienced 
administrators will behave significantly differently from less 


experienced administrators. 


Hypothesis 6.3: That in an innovation and initiative climate 
experienced administrators will behave significantly differently from 


less experienced administrators. 


Hypothesis 6.4: That in an adherence to rules and precedents climate 
experienced administrators will behave significantly differently from 


less experienced administrators. 


Hypothesis 6.5: That in compatible climates experienced administra- 


tors will behave significantly differently from less experienced 


administrators. 


Hypothesis 6.6: That in incompatible climates experienced adminis- 


trators will behave significantly differently from less experienced 


administrators. 
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Sub-problem 7: Will school administrators with considerable formal 
preparation in educational administration behave differently from 
school administrators who have little formal preparation in educa- 


tional administration? 


Hypothesis 7.1: That in a permissive supervision climate school 
administrators who have considerable formal preparation in educational 
administration will behave significantly differently from school 
administrators who have little formal preparation in educational 


administration. 


Hypothesis 7.2: That in a close supervision climate school admin- 
istrators who have considerable formal preparation in educational 
administration will behave significantly differently from school 
administrators who have little formal preparation in educational 


administration. 


Hypothesis 7.3: That in an innovation and initiative climate school 
administrators who have considerable formal preparation in educa- 
tional administration will behave significantly differently from 
school administrators who have little formal preparation in educa- 


E1onal administration. 


Hypothesis 7.4: That in an adherence to rules and precedents climate 
school administrators who have considerable formal preparation in 
educational administration will behave significantly differently from 
school administrators who have little formal preparation in educa- 


tional administration. 
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Hypothesis 7.5: That in compatible climate schools administrators 
who have considerable formal preparation in educational administration 
will behave significantly differently from school administrators who 


have little formal preparation in educational administration. 


Hypothesis 7.6: That in incompatible climates school administrators 
who have considerable formal preparation in educational administration 
will behave significantly differently from school administrators who 


have little formal preparation in educational administration. 
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Chapter IV 


RESEARCH DESIGN AND METHODOLOGY 


I. RESEARCH DESIGN 


Factorial design is the structure of research where two or 
more independent variables are juxtaposed in order to study 
their independent and interactive effects on a dependent 
variable (8:p. 325). 


In this study a 2 x 2 factorial design similar to that used 


by Fredericksen, Jensen and Beaton was used (Figure 3) (5:p. 75). 


SUPERVISORY CLIMATE 


Permissive Close 
Supervision Climate Supervision Climate 


Innovation 
and 
Initiative 
Climate 


A 


Adherence 
to Rules 
and 
Precedents 
Climate 


HSH RP DWHHNHH BAH EU PD 
HHP RY eA 


Figure 3 


The Research Design 


(i) The Independent Variables 


The independent variables were two climate dichotomies: (a) 
Innovation and Initiative versus Adherence to Rules and Precedents 
and (b) Permissive Supervision versus Close Supervision. Both 


variables were manipulated. 
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The first of the two climate dichotomies was labelled 
"Administrative Climate" since this had to do with the administrator's 
being innovative and displaying initiative versus adhering to rules, 
regulations and standard procedures. The second climate dichotomy was 
termed "Supervisory Climate" since this had to do with the degree of 
monitoring by supervisors—in this case chiefly the school super- 
intendent—-which was exercised over the school administrators’ work. 
This latter dichotomy was concerned with a minimal amount of monitoring 
of administrators' work, and the permitting of considerable freedom of 
action versus a, close monitoring of administrators’ work by super- 
ordinates. 

Figure 3 indicates that the two climate dichotomies overlap 
to yield four treatment combinations. Subjects were randomly assigned 
to groups so that there were four groups of subjects, each group 
containing ten subjects. Group A (corresponding to cell A in Figure 
3) was presented with a climate characterized by permissive super- 
vision and the encouragement of innovation and initiative. Group B 
was presented with a climate characterized by close supervision and 
the encouragement of innovation and initiative. Group C worked within 
a climate in which supervision was permissive but where adherence to 
rules and precedents was stressed, while Group D was presented with a 
climate featuring close supervision and adherence to rules and 
precedents. 

Following Fredericksen, Jensen and Beaton, subjects: assigned 
to Group A and to Group D.were considered to be in climate combinations 


that were compatible—that is, permissive supervision combined with 
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innovation and initiative, and close supervision combined with 
adherence to rules and precedents. Subjects assigned to Group B and 
to Group C were considered to be in climate combinations that were 
incompatible—that is, close supervision combined with innovation 

and initiative, and permissive supervision combined with adherence to 


rules and precedents (5:p. 244). 


(ii) The Dependent Variables 


These were scores based on various categories of behavior 
revealed by the subjects’ responses to the items in an In-Basket Test. 
The scores were obtained from the written records made by subjects in 


response to the problems presented to them in the In~Basket Test. 
Il. METHODOLOGY 


i) Data Collection 

Fredericksen proposed seven methods for measuring outcomes of 
experiments in social or organizational psychology viz.: 

ae sOLici ts0pan.onus 

2. Administer attitude scales 

3. Measure knowledge 

4, Elicit related behavior 

5. Elicit "what-I-would-do" behavior 

6. Elicit lifelike behavior 

7. Observe real-life behavior (5:p. 37). 

Of these several methods "observe real-life behavior" seemed 
to be appropriate for data collection in the present study. However, 


it was clearly apparent that systematic observation of a sufficiently 
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large sample of school administrators' on-the-job behavior was beyond 
the power of the writer in the time available for conducting the 
study. Further, as Fredericksen et al. point out, in a real-life 
Situation opportunities for the display of behaviors one wishes to 
observe may be rare. Moreover, they may never appear in equal 
Humbers Or in@Similar contexts for different? subjects (5:p."43) . 
Also, it is desirable for experimental purposes that testing con- 
ditions be standardized. In the real-life situation this criterion 
is unlikely to be met. 

The method employed in this study was the sixth method identi- 
fied by Fredericksen—"elicit life-like behavior." This suggests the 
use of simulations such as in-basket tests. The use of an in-basket 
test overcomes the kinds of difficulties outlined above. Moreover, 
the use of such a test provides opportunities equally and in similar 
eontexts*for all singeete to display the kinds of behaviors the 
researcher wishes to observe. 

In order to test the proposed hypotheses the following data 
were required: data indicating administrative behavior of school 
administrators; data about leadership styles of school administrators; 
Gata *Telatine £O-aves years of experience and’ extent Of” formal” prep- 


aration in educational administration. 


(19) The Pilot Study 
Data for the pilot study were obtained at the Alberta Leader-— 
ship Course for School Principals sponsored by the University of 


Alberta and held at The Alberta School for the Deaf, Edmonton from 


July 7-18, 1975. 
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When registration forms were sent out to potential partici- 
pants prior to the commencement of the Leadership Course, the 
director allowed the researcher to include an appeal for people in 
ee field, ice. principals and vice-principals, to send in an outline 
of a problem or problems they had encountered in one or more of the 
following areas: curriculum, staff, parents, students, central 
office, communication, other areas of your choice (Appendix L). It 
was felt that the In-Basket Test would be more meaningful and more 
realistic if the problems it contained were obtained from the field. 

From the responses to this appeal 12 in-basket items were 
written. In some cases two or more issues that were suggested were 
combined to form one item. 

The other 8 in-basket items were drawn from the Jesse Stuart 
Junior-Senior High School Principalship Simulation which is part of 
EneaGanadian Administrator Simulation sProiect..1972).C1) ; 

Suggestions for items in this Simulation Project had also 
been drawn from people in the field and then written up into in- 
basket items. 

It could be said then that all of the 20 in-basket items in 
the In-Basket Test used in this study represent problems that were 
actually encountered in the field. 

On July 8, 1975 the researcher presented an In-Basket work- 
shop during which the In-Basket Test was administered to voluntary 
participants. Forty subjects agreed to participate. The subjects 
came from various districts, divisions and counties in Alberta. 
Appendix K provides a list of the districts, divisions or counties 


from which the participants came. 
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Each of the participants also completed an LPC instrument 
and a Biographical, Position and Professional Data questionnaire 


(Appendix D). 


hiii) ihe Main ~Study 


Data for the main study were obtained at a School Adminis- 
trators' Workshop conducted by the researcher at the Capilano Motor 
Inn, Edmonton. The workshop was sponsored by the Greater Edmonton 
Regional of the Council on School Administration. 

On September 4, 1975 the researcher submitted to Dr. E. 
Ingram, Vice-President Regional Council on School Administration, a 
proposal for a workshop for school administrators (Appendix I). This 
proposal was accepted by the Regional Council and the workshop was 
held on December 5, 1975. 

During the workshop the In-Basket Test was administered to 
voluntary participants. Forty subjects agreed to participate. The 
in-basket items were the same as those used in the pilot study. 

Due to the conditions mentioned in Chapter I, i.e. the 
nation-wide mail strike prior to the workshop and the sub-zero 
conditions on the day of the workshop, the sample was not as repre- 
sentative as the one Raster tek for the pilot study. The majority of 
the participants were from the Edmonton area. However, there were 
some from other parts of Alberta (Appendix J). 

Again, each participant completed an LPC instrument and a 


Biographical, Position and Professional Data questionnaire. 


(iv) Assignment of Subjects to Groups 


In both the pilot study and the main study the procedure used 
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for assigning subjects to each of the four treatment groups was as 
follows: 

Prior to the session at which data were gathered, a number of 
packages of material had been prepared. Included in these materials 
were General Directions to Participants (Appendix A), The In-Basket 
Test (Appendix B), the Least Preferred Co-Worker Rating Scale (Appendix 
C), Biographical, Position and Professional Data Questionnaire 
(Appendix D), Form Y Checklist of Behaviors (Appendix E) and a number 
of blank sheets of paper for recording further details of subjects' 


courses of action in response to the in-basket problems. 


Each of the packages of materials was labelled: Al... A1O, 
Dal. < LOD ZO PeCZ LO, CELNICZOS D3 Sup jewW40. pelneaddition, there were 
packages labelled E41 .. . E60. The packages Al - D40 were spread 


out at random on a table. As subjects entered the room they selected 
a package of materials. Later they were informed that the letters 
A,B,C,D indicated to which group subjects had been assigned. These 
letters corresponded to the four treatment combinations in the research 
design. 

The category E was included in case more than forty subjects 
attended the workshops, or some subjects who attended the workshops 
did not wish to participate in the research study. It was intended 
that subjects in this category would work through the In-Basket 
exercise and participate in subsequent group discussions but that 


the data they provided would not be used in the study. 


(v) Variations in Climate 


Before subjects divided into their assigned groups, and after 
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the scene for the In-Basket Test had been set by means of showing 
color-transparencies and presenting background materials relating to 
the district and school within which the subject would be working, 
the researcher advised participants that each administrator would be 
working within a particular "climate" and that, in responding to 
each In-Basket item, it was important that subjects kept in mind the 
particular climate in which they were supposedly working. 

After subjects proceeded to their assigned groups, a group 
leader established the climate milieu for each group by reading to 
his group a statement outlining the climate for that group (Appendix 
Py. 

In order to reinforce the subjects' perception of the climate 
type, a letter from his school superintendent was included in each 


subject's In-Basket materials (Appendix G). 


(vi) Instrumentation 
(a) The In-Basket Test 
The Jesse Stuart Junior-Senior High School Principalship 
Simulation (1972) prepared at the University of Alberta under the 
editorship of “John “J: Bergen was used to provide the setting for the 
In-Basket Test. The twenty items used in the test appear in Appendix 
B. As mentioned previously, all of the items reflect actual problems 


encountered by school administrators in the field. 


Development of the In-Basket Test. In developing the In- 
Basket Test a grid used by Hemphill, Griffiths and Fredericksen (6) 
was employed. This grid was based on two analytic frameworks 


developed by Livingstone and Davies (10) and by Katz (7). 
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Livingstone and Davies suggested that the job of a school 
administrator divides into four major parts: 

(1) improving educational opportunity; (2) obtaining and 
developing personnel; (3) maintaining effective interrelation- 
ships with the community; and (4) providing and maintaining 
funds and facilities (6:p. 47), 

Katz (7) emphasizing what a person does in an administrative 
position, developed a three~skill approach to the work of administra- 
LOLs: 

ie JeChntcals sia i 

2. Human skill 

B.ue Conceptudailseskid)] G7spp. 33-42)». 

Hemphill, Griffiths and Fredericksen related these skills to 
the school principalship as follows: 

1. Technical skill involves specialized knowledge and ability, 
including the methods, processes, procedures, or techniques that 


the principal would need in order to carry out his duties as 
principal. 


2. Human skill involves ability to work effectively as a group 
member and to build cooperative effort within the faculty which 
he heads: it may be contrasted with technical skill—working 
with people versus working with things. 


35. Conceptual skills involves ability (o see™ the: organization 
as a whole; it includes recognizing the interdependence of each 


unit and how changes in one unit affect all other units (6:p. 47). 


The grid was formed by putting these two schemes together so 
that the four tasks were on the vertical axis and the three skills on 
the horizontal axis (Figure 4). 

In choosing items to represent each of the twelve cells of 
the grid greater emphasis was placed on the tasks of Improving 
Educational Program, Developing Personnel, and Community Relation- 


ships than on Maintaining Funds and Facilities. On the Skills 


70 


Dh in Hest os Th Pian ce \) Or ae 


i ‘ : ie ra it ile , * i osew 
tyeis 2) %e dob Seay is kesanod tes we se ‘ate B. 


an VAG ral : 
i 7 » i i% 7 be 
eve ee " ae aint bay 
y! 7 we 7 
Brey y i ts): eian S404 Hid fanwd Js asi bs a 4 ae 
—~f¥rp! if nih ee avis \ vE75 ei cane Ce): ij lonnve: 
tube Sea pn, ger hey pL), hie 7ytinonmag 9 sam 
. che ah oa oe E ar. 


in -B s] \ i) 
| f - J j VE 7 wiu 4 AdY 0 ; 4550 Tt § ; I hal ake he a i 4. & bs 
; ee 7 ; Fe 


- svEtns ein Ces is tt adof ercpett ey i” to) ba siete ee. 
we xi. 
ar 


‘ eae: ) te “4 


ty ct 


COAeSE fates vy ta ‘ho 


at ’ 


(Pirate os po ce fr! reba ea iy ab i 


Dd Pree it £ 1 Vig Let 3 | ial ah 2 sav (uve ities a} 
yale thi ae 1 aris! rid. ue eau’ oa) ‘ KaQuPIae. sii? yar bul 
ino imeras’ a7$ ae 1s al bd al) ery ee 


_ far (ea! a 


as gi 88 eisvinosiaa show og eee ah oki | 
foridw Xo Lage) oe ea roLts aidan RET @ ithe 
tithew= ilies Thafinio) Orie Bae eIeS ae or , a 
encka" ee vO a ay 5 
: ri ; y 

: not) 68. OF H20) GHo Sere cr’ Lit fay uC py Sb ested 
Z : chy 25/79! ete 4a ite ie eel Sr yn asey + Sobel tet or 

> OPA? S88) 25 faa eatito Ma Toot ta seca aa ik oon sid 

, a i it a 
| io. _, #2 wontagos Sau ipa ctrt) aeertt RTL ORy wer neo A i a 
7 | De. tL ne 
DY ad bole ne ond Nae i z od a bain f) vin oO 


’ : es. 


ei 
Tay alte gvious outs to Woop inserter ‘ex anny 


| é 
a able or t6 3, tae wt to —- 
| 7 hissed ati iw bins \« Faopoeists ‘qe 
1aey i MET. Pe 
at eer ali ae Sat LED 987 16 16 ehinet R 
. ; ; | bem ¥ apis: 
= 


a : i, | 


Fa 


SKILLS 


Technical Human Conceptual 


(T) (H) (C) 
Educational Program (E) ET EH EC 
T : 
K Developing Personnel (P) PT PH PC 
S SS 
: Community Relationships (R) RT RH RC 
Maintaining Funds and PT rH FC 


Facilities (F) 


Figure 4 
Skills-Tasks Grid 


(Adapted from Hemphill, Griffiths and Fredericksen, 1962:p. 47) 
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dimension most emphasis was placed on Human Skill and lesser emphasis 
on Technical and Conceptual Skills. 

The relative emphasis given to each of the cells reflects the 
importance assigned to each by the researcher in the light of his 
twenty-seven years experience as a school administrator, and also 
approximates the proportionate allocation of items in each area as 
recommended by an advisory group of school administrators consulted 
by Hemphill, Griffiths and Fredericksen in relation to their study of 
administrative performance and personality (6:p. 49). 

Figure 5 shows the distribution of in-basket items in the 


Skills-Tasks Grid. 


SKILLS 


Technical Human Conceptual Total 


Improving Educational D 9 D 6 
Program 
i 
A Developing Personnel 18 3 a 5 
5 
K Community Relationships Wp 4, ur 6 
S 
Maintaining Funds and 1 1 l 3 
Facilities 
a 10 5 20 
Figure 5 


Distribution of In-Basket Items in 
Skills-Tasks Grid 
Classification of In-Basket Items. The following is a brief 
description of each of the twenty in-basket items classified according 
to the 12 cells of the grid shown in Figure 4. The names assigned to 


cells are those used by Hemphill, Griffiths and Fredericksen (6). 
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Educational Program - Technical Problems 
Letter from Department of Secondary Education requesting 


information about new science program. 


Letter from a doctor concerning an examination of a student. 
Educational Program —- Human Problems 

Request from a staff member for a discussion of evaluation 
procedures. 


Request from a staff member for permission for students to 


attend a "restricted adult' movie. 

Educational Program - Conceptual Problems 

Memo from a staff member who wishes more class time to be 
allocated to her subject. 


Memo from a staff member who wishes to develop an Outdoor 


Education program. 

Developing Personnel - Technical Problems 

Notification from the executive-secretary of the Teachers' 
Federation of a grievance against the principal. 
Developing Personnel - Human Problems 


Memo from the vice-principal concerning conflict between 


staff members. 
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Memo from the vice-principal about the refusal of a staff 
member to attend departmental meetings and to teach the new 
science course. 


Letter from a staff member's wife regarding her husband. 


Developing Personnel - Conceptual Problems 


Memo from a staff member concerning supervision of classes 


in connection with field trips. 


Community Relationships - Technical Problems 


Telephone call from police department regarding a drug raid 


and the questioning of students. 


Community Relationships —- Human Problems 


Letter from a parent protesting about procedures used in 
selling lunches to children. 

Telephone call from the chairman of the PTA who suggests a 
meeting of teachers and parents be called in order to get 
more parent participation in school affairs. 

Telephone call from a parent stating that her son has been 
wrongly accused of something he did not do and threatening 
to withdraw the child from school. 

Letter from a parent protesting about her son's suspension 


from school and complaining about a teacher's conduct. 
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RC: Community Relationships - Conceptual Problems 


3 Letter from a parent insisting that her child be promoted 


regardless of his achievement in mathematics. 


FT: Maintaining Funds and Facilities - Technical Problems 

No. 

7 Letter from the superintendent concerning a meeting of ' 
principals to discuss overcrowding inthe district's high 


schools. 


FH: Maintaining Funds and Facilities - Human Problems 


4 Letter from the student council about the need for a swimming 


pool and mentioning the possibility of a student strike. 


FC: Maintaining Funds and Facilities - Conceptual Problems 

No. 

79 Letter from a theatre group requesting permission to give a 
lunch hour performance and promising to pay a commission to 


school funds. 


Validityvof ithe IneBasket lest» Fredericksen etWal Sepeint out 


the validity of ‘a simulation . . . depends largely upon the 
extent to which subjects in experiments involving simulation 
respond to problems and social influences in a way that 
characterizes their “typical” behavior (5:p. 65). 


ver, one cannot expect perfect correspondence between behavior in 


lated situations and that in real life, since not even in real 
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situations is a person perfectly consistent, as he plays roles 
propriate torvariouss contexts (6p. 65)) 

It is possible also that bias toward giving responses that 
the subject considers would be most socially desirable, those which 
show him "in the best light," may be present in responses to an in- 
basket test. It could well be that, in responding to the items in 
an in-basket test, the subject may try to solve as many problems as 
possible, to try to show good judgment in solving them to prove that 
he can do well in coping with the problems confronting an administra- 
tor. Fredericksen et al. draw attention to the fact that presumably 
this is also what he would be likely to attempt to do in his real 
woputd2pk.665) & 

If one could show that a measure of performance gained from 
the In-Basket Test correlated with some analogous measure of perfor- 
mance in the real job, then the question of the validity of the 
simulation might be settled. 


In attempting to validate in-basket scores, Hemphill, 


Griffiths and Fredericksen (6) in their study "to determine dimensions 


of performance in the elementary school principalship" (6:p. 9) used 
ratings of the work of the in-basket respondents by raters such as 
the subjects’ superiors and by teachers. However, in most cases 
correlations between ratings and in-basket scores were low (6:p. 243- 
248). Further, there was little correspondence between superiors' 
and teachers' impressions of a given principal (6:p. 355). 
Fredericksen et al. draw attention to the fact that 
since the items in the rating scales were chosen before the 


in-basket scoring procedures were worked out, there was only 
fortuitous correspondence in definitions of behavior 
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eapegories, (5:p. 2160). 
This would appear to have had a possible bearing on the fact that 
correlations between ratings and in-basket scores were low. 

Hemphill et al. suggested the following possible explanations 
of the findings of little or no correspondence between superiors' 
and teachers' impressions of a given principal: 

1. The judges evaluate the same performance differently. 

Z The judges consider as relevant, for purposes of evaluation, 
different types (dimensions) of performance. 

3. The judges have different opportunities to observe different 
areas of performance. 

4. The different research instruments introduce different 
errors or biases into the reports of judges (6:p. 356). 


In their research study using a sample of civil servants, 


Fredericksen et al. also employed ratings as criteria for validating 


in-basket scores. Their rating form was devised so that the categories 


of behavior on the rating forms corresponded with "12 first-order in- 
basket factors . .. plus the second-order factor of productivity" 
(5:p. 160). Ratings of subjects’ performance on the job were made by 
subjects' peers and by their superiors. 

Again there was little agreement between the ratings by 
superiors, and correlations between ratings and in-basket scores were 
quite low (5:p. 161-163). The authors claimed, however, that while 
the low correlations did not show validity, the results could not be 
interpreted as proving the in-basket performance measures to be 
invalid. They suggested that one interpretation could be that doubt 
Was cast on the validity of ithe ratings (5:p. ,163). 

In the present study, the researcher considered using ratings 
by superordinates, peers and subordinates. However, the study is 


concerned with the relationships between different organizational 
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climates and the administrative behavior of school administrators 
within those climates, and the study was so designed that an experi- 
mental situation was established within which measures of administra- 
tors' behavior in specified climates could be obtained. Attempts to 
use ratings of subjects' on-the-job behavior to validate in-basket 
scores would not be of value since the possibility of all subjects, 
assigned at random to particular climates in the experiment, operating 
within the same climates on the job, would appear to be remote. 

However, the idea of using ratings was discarded primarily 
because the chief concern of the researcher was to obtain data about 
the. behavior of subjects within this particular experimental setting. 
It was hoped then on the basis of these findings to speculate about 
the behavior of subjects on the job. Therefore, the behavior of sub- 
jects in the particular experimental setting was the prime concern, 
and the degree of match between subjects’ on-the-job behavior and 
their behavior in the experimental setting was of little concern. 

In order to gain some measure of validity of the in-basket 
test, the test was submitted to a panel of experienced school adminis-— 
trators enrolled in the doctoral program in educational administration 
at the University of Alberta. There was unanimous agreement among 
these expert judges that the problems in the in-basket test were such 
that they accurately represented problems likely to be encountered by 
school administrators on the job and that they were likely to elicit 


a range of administrative behaviors displayed by school administrators 


on the job. 
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Reliability of the In-Basket Test. One scorer scored the odd- 
numbered in-basket items for each subject and another scorer scored 
the even-numbered items for each subject. The same scorers scored the 
responses in both pilot and main study. Reliabilities were eneee 
between scores on odd- and even-numbered in-basket items, using the 
Kuder-Richardson=-20 formula. The reliabilities reflect both consistency 
of subjects' performance and the amount of agreement between scorers, 
The reliability for the pilot study was 0.938 and for the main study 
0.939. As an additional verification of reliability the Spearman- 
Brown and the Alpha coefficients were computed for the pilot study. 
Reliability coefficients of 0.9302 and 0.9375 respectively were 


obtained. 


fnstructionsito-Participants., Participants,were instructed 
to begin at item 1 and to deal with each item in order from 1 to 20. 
They were advised that there was a time limit to the exercise and 
that they should deal with as many items as possible in the time 
allowed, giving due consideration to each item, but not dwelling too 
long on any one item. 

They were further instructed that, if in their opinion the 
solution of an in-basket problem required that a letter or memo be 
written, then they were to write in point form the substance of the 
letter or memo. If they decided that a telephone call needed to be 
made then the substance of the message was to be given in point form. 
If an interview or meeting was called for, then the substance of the 
proposed meeting or interview was to be given in point form. 


Form Y (Appendix E) was to be used as a checklist of behaviors. 
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This would be supplemented by the material outlined above. 

Subjects were instructed that they were to assume rationality— 
that is assume that all the people with whom they had contact as 
principal of Jesse Stuart School would behave in a rational manner. 

They were also instructed that the In-Basket Test was to be 
done on an individual basis. 

A copy of General Directions to Participants may be found in 


Appendix A and a copy of Form Y in Appendix E. 


The In-Basket Categories. The major category groups A. Ex- 
changing Information, B. Discussing Possible Action, C. Complying 
with Suggestions, D. Analysing the Situation, E. Maintaining Relation- 
ships, F. Organizing Work, G. Responding to Outsiders and H. Directing 
Others are those comprising a taxonomy of administrative behavior 
developed by Hemphill, Griffiths and Fredericksen as a result of 
their study of the dimensions of administrative performance of school 
principals (6:p. 342). To this the researcher added one further broad 
category viz. I. Making Decisions. 

Within these major category groupings various categories of 
behavior were listed. The categories are similar to those used by 
Hemphill, Griffiths and Fredericksen (6) and by Fredericksen, Jensen 
and Beaton (5). Some categories that were infrequently used were 
deleted. 

In the pilot study 49 categories were used (Table 3). In the 
main study 44 categories were used (Table 4). 


The categories "shows courtesy to subordinates," "shows 


courtesy to peers," "shows courtesy to superordinates, shows courtesy 
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TABLE 3 


Categories of Behavior Used in Pilot Study 


Behavior Category 


A. EXCHANGING INFORMATION 


Asks for information from subordinates 
Asks for information from peers 

Asks for information from superordinates 
Gives information to subordinates 
Gives information to peers 

Gives information to superordinates 
Explains actions to subordinates 
Explains actions to peers 

Explains actions to superordinates 
Communicates face to face 

Communicates by writing 


Communicates by telephone 
B. DISCUSSING POSSIBLE ACTION 


Discusses with subordinates 
Discusses with peers 


Discusses with superordinates 
C. COMPLYING WITH SUGGESTIONS 


Follows lead by subordinates 
Follows lead by peers 


Follows lead by superordinates 
D. ANALYZING THE SITUATION 


Perceives major problem 


Avoids unwarranted assumptions 
E. MAINTAINING RELATIONSHIPS 


Interacts with subordinates 
Interacts with peers 


Interacts with superordinates 
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Table 3 (continued) 


24 
25 
26 


a 
28 
is) 
30 
eal 
By) 
She, 
34 
Sys) 
36 
oH! 


38 
39 
40 
41 
42 
43 
44 


45 


46 
47 
48 
49 


ie 
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Behavior Category 


Shows courtesy to subordinates 
Shows courtesy to peers 


Shows courtesy to superordinates 
ORGANIZING WORK 


Schedules decision for same day 
Schedules decision for same or next week 
Schedules decision no time specified 
Delegates completely 

Delegates partially with control 
Delegates partially without control 
Plans follow-up or feedback 

Makes tentative plans only 

Makes final plans 

Follows pre-established structure 


Initiates new structure 


- RESPONDING TO OUTSIDERS 


Asks for information from outsiders 
Gives information to outsiders 
Explains actions to outsiders 
Discusses with outsiders 

Follows lead by outsiders 

Interacts with outsiders 


Shows courtesy to outsiders 
DIRECTING OTHERS 


Gives directions or suggestions 


. MAKING DECISIONS 


Involves subordinates in decision making 


Refers to superordinates 


Requires further information before deciding 


Delays, postpones, temporizes 
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TABLE 4 


Categories of Behavior Used in Main Study 
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16 
17 
18 


19 
20 
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22 
23 


Behavior Category 


Asks for information 
Asks for information 
Asks for information 
Gives information to 
Gives information to 


Gives information to 


- EXCHANGING INFORMATION 


from subordinates 
from peers 

from superordinates 
subordinates 

peers 


superordinates 


Explains actions to subordinates 


Explains actions to peers 


Explains actions to superordinates 


Communicates face to 


face 


Communicates by writing 


Communicates by telephone 


~» DISCUSSING POSSIBLE ACTION 


Discusses with subordinates 


Discusses with peers 


Discusses with superordinates 


. COMPLYING WITH SUGGESTIONS 


Follows lead by subordinates 


Follows lead by peers 


Follows lead by superordinates 


. ANALYZING THE SITUATION 


Perceives major problem 


Avoids unwarranted assumptions 


. MAINTAINING RELATIONSHIPS 


Interacts with subordinates 


Interacts ‘with peers 


Interacts with superordinates 
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Table 4 (continued) 


Behavior Category 


F. ORGANIZING WORK 


24 Schedules action for same day 
2D Schedules action for same or next week 
26 Schedules action no time specified 


oe Delegates completely 

28 Delegates partially with control 

2g Delegates partially without control 
30 Plans follow-up or feedback 

yl Makes tentative plans only 

32 Makes final plans 

pe Follows pre-established structure 


34 Initiates new structure 


G. RESPONDING TO OUTSIDERS 


35 Asks for information from ousiders 
36 Gives information to outsiders 

ay Explains actions to outsiders 

38 Discusses with outsiders 


39 Follows lead by outsiders 


40 Interacts with outsiders 
H. DIRECTING OTHERS 

41 Gives directions or suggestions 
I. MAKING DECISIONS 


42 Involves subordinates in decision making 
43 Refers to superordinates 


44 Decides unilaterally 
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to outsiders" were discarded since it was too difficult for scorers 
to determine from subjects' responses whether these behaviors were 
occurring. In order to simplify scoring, the categories in the 


section I. Making Decisions were altered to "involves subordinates in 


decision making," "refers to superordinates" and "decides unilaterally.' 


Scoring the In-Basket Test. Scorers were briefed by the 


researcher and were also given a set of written instructions (Appendix 
H). The same scorers were used in both the pilot study and the main 
Study. As reported earlier, in both studies one scorer scored the 
odd-numbered in-basket items for each subject and the other scorer 
scored the even-numbered items for each subject. The researcher acted 
as overseer of the whole scoring operation. 

Scorers transferred the data from Form Y (Checklist of 
Behaviors) to master score sheets for each subject (Appendix M) then 
added to these sheets the results of their scoring of each subject's 
written responses to in-basket items. If the behavior specified by 
a scoring category occurred in an in-basket response, the scorer 
entered "1" in the appropriate cell. If such behavior did not occur 
in an in-basket response, the scorer entered "0." When all in-basket 
item scores had been entered on each score sheet the rows were summed. 

If a scorer were in doubt about whether or not the response to 
a particular in-basket item indicated that a particular behavior 
either did or did not occur, a panel of expert judges consisting of 


the two scorers and the designer of the In-Basket Test (the researcher) 


was constituted to decide the issue. 
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(b) The Least Preferred Co-worker Scale 

This measure developed by Fiedler indicates whether a leader 
me celatsonship-Oriented (hieh LPC) or’task-ortented (Low beC). eit 
has been used in studies conducted with a wide variety of groups bv 
Fiedler and his associates (2) (3) (4) and specifically in school 
situations by such researchers as McNamara (12) (13), McKague (11) 
and Lavery (9). 

In his initial studies Fiedler used an interpersonal percep- 
tion or attitude score as a predictor of group performance. This 
score was arrived at by asking the leader to describe his most- 
preferred and least-preferred co~workers. The leader was asked to 
think of all those with whom he had worked and then, on a 20 item 
eight-point bi-polar scale to describe the person with whom he could 
work best and then the person with whom he could work least well. 

Two scores were thus derived, the first an ASO or Assumed 
Similarity between Opposites score and the second an LPC or Least 
Preferred Co-worker score. The ASO was used in Fiedler's earlier 
studies (1951-1957). However, he found that the LPC scale alone was 
as reliable as the original ASO scale and the LPC instrument was much 
simpler to administer (2:p. 44). 

The LPC instrument asks the respondent to think of the person 
with whom he can work least well, bad then to rate this person from 
one to eight on the bi-polar adjective scale (4:p. 41). There are 
usually sixteen to twenty scales such as the following: 

Pleasant a RA ae Pete is tise PF PREM Unpleasant 

Piiendiy 66 2 Ja %..0 8) it det eee be WUD endly. 


In the present study sixteen scales were used (Appendix N). 
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scoring the Least Preferred Co-worker Instrument. The instru- 


ment was scored by summing the ratings given the least-preferred 
co-worker on each of the scales. A high LPC score indicates a leader. 
who tends to be relationship-oriented, that is he is concerned 
primarily with establishing good inter-personal realtions. A low 


LPC score indicates a leader whose style is primarily task-oriented 


and who obtains his satisfaction from performing the task (4:p. 44-46). 


In accord with previous research using this scale, high LPC 
leaders were defined as those leaders scoring above the median on the 
scale and low LPC leaders were those scoring up to the median. In 
the pilot study, therefore, high LPC leaders were those scoring above 
58, while low LPC leaders were those scoring up to 58. In the main 
study high LPC leaders were those with scores above 52, while low LPC 
leaders were those with scores up to 52. 

(c) The Biographical, Position and Professional 

Data Questionnaire 

This was a questionnaire administered to participants in both 
the pilot study and the main study with the purpose of obtaining 
information about the respondents’ age, sex, position, type of school, 
years of experience and the extent of formal training in educational 
administration (Appendix D). For the purposes of testing the hypothe- 
ses in this study the following data were used: age, years of experi- 


ence and extent of formal training in educational administration. 
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Chapter V 


ORGANIZATION OF DATA, AND STATISTICAL 
PROCEDURES 
This chapter outlines the methods of organizing the data 
obtained from both the pilot study and the main study, and the 
techniques which were employed in order to test the hypotheses. 
The procedures for organizing the data and the types of statistical 


techniques used were the same for both studies. 
I. PREPARATION OF COMPUTER. CARDS 


The methods used in scoring the in-basket tests has already 
been reported in Chapter IV. When score sheets had been completed 
scores were transferred to Data Punching Forms. From these forms 
computer cards were punched and a research data deck was generated. 
The punched cards in the data deck were encoded with the following 
information: details of subjects’ ages, administrative experience, 
extent of formal preparation in educational administration, LPC 
scores, and in-basket test scores. 

The data+were-arranged into)four groups (A, By-C€; D) corres- 
ponding to the arrangement of subjects into the four treatments of the 
research design. Existing computer programs were used in the data 


analysis. 
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II. STATISTICAL TECHNIQUES EMPLOYED 


The research hypotheses have been listed in Chapter III. A 
summary of the hypotheses in terms of variables, sample size and type 
of sample is provided in Table 5. 

The statistical methods used to test the hypotheses proposed 
in this study were t-tests of the significance of differences between 
means, one way analysis of variance and the Welch t prime adjustment 
of t-tests for unequal variances. 

The parametric t-test was selected to test the significance 
of differences between means since it was considered that the 
assumptions upon which the technique is based seemed likely to be 
adequately met. Essentially there are two assumptions. Firstly, 
the distribution of the variables in the population from which the 
sample is drawn is assumed to be normal. 

Examination of the data disclosed no gross departures from 
normality. Further, Ferguson (1) points out that 

The empirical evidence suggests that even for quite small samples, 
say, of the order of 5 or 10, reasonably large departures from 
normality will not seriously affect the estimation of probabilities 
for fa two-tailed ti testeCep. 1S7%. 

In this study two tailed t-tests appeared appropriate for 
testing the hypotheses, all of which were non-directional. 

The second assumption is that the population variances are 
assumed to be equal. To test for equality of variance, one way 
analysis of variance employing the F test was used. If the hypothesis 
of equal variance was rejected, the Welch t-prime test was applied. 


The Welch modification makes an adjustment in the number of 


degrees of freedom and allows for the testing of the significance of 
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the difference between means when the variances are not homogeneous, 


thus providing a correction to the t-test results. 
III. LEVEL OF SIGNIFICANCE 


Throughout the analysis of the data the 0.05 level of confi- 


dence was set for the rejection of the null hypothesis. 
IV. SUMMARY 


This chapter reported the methods of data organization such 
as the preparation of computer cards and the details of the informa- 
tion encoded on the cards in the data deck. An outline was given of 
the statistical techniques used to test the hypotheses. These were 
the t-test, one way analysis of variance and Welch's t-prime test. 

A summary of the research hypotheses in terms of variables, sample 
size and type of sample was provided. The level of confidence for 


the rejection of the null hypothesis was given. 
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Chapter VI 
FINDINGS FOR THE PILOT STUDY AND THE MAIN STUDY 
I. INTRODUCTION 


The first section of this chapter presents relevant details 
of the respondents in the samples for the pilot study and for the 
main study. This is followed by the presentation of the findings for 
the twenty-seven hypotheses set out for the study. The findings for — 
the pilot study are presented first, followed by the findings for the 
main study. For ease of reference the sub-problems and the research 


hypotheses derived from them are restated. 
II. THE SAMPLE RESPONDENTS 


Forty school administrators participated in the pilot study 
and a similar number of school administrators participated in the main 
study. 

Table 6 indicates the distribution of the school administrators 
by age. The age category 30-39 accounted for half the pilot study 
respondents and for 70 per cent of the main study respondents. Sixty 
per cent of the pilot study respondents and seventy per cent of the 
main study respondents had not yet attained aris years of age and 
were for the purposes of this study classified as younger school 
administrators. The remaining members of each sample were classified 


as older school administrators. 
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TABLE 6 


Distribution of School Administrators by Age 


Age (Years) Number of Administrators 


PALO setuid y 
20-29 
30-39 
40-49 


50 and over 


Total 
Main Study 
20-29 
30-39 
40-49 


50 and over 


Total 


28 


10 
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. Table 7 shows the distribution of school administrators by 
years of experience as administrators. Forty-seven point five per cent 
of the pilot study respondents and 70 per cent of the main study 
respondents had occupied the position of principal or vice principal 
for a period of 5 years or more and were classified as experienced 
school administrators. The remaining respondents had occupied such 
positions for a period of less than 5 years and were classified as 
less experienced school administrators. 

The distribution of school administrators by amount of formal 
preparation in educational administration is shown in Table 8. Of the 
pilot study respondents, 62.5 per cent had completed fewer than three 
formal courses in educational administration and were therefore 
categorized as school administrators with little formal preparation 
in educational administration. The corresponding percentage in this 
category in the main study was 47.5 per cent. The remaining subjects 
in each of the studies had completed three or more such formal courses 
and were therefore classified as school administrators with consider- 


able formal preparation in educational administration. 


711. PINDINGS 


Pitoteotudy Findings 


Sub-problem 1 


This research sub-problem concerned the administrative behavior 
of school administrators in a permissive supervision climate and in a 
close supervision climate, and was stated as follows: 


Will school administrators in a permissive supervision climate 
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TABLE 7 
Distribution of School Administrators by Years of 
Experience as Administrators 


Years of Experience Number of Administrators 


Pilot Study 


1-2 11 
3-4 10 
5-6 6 
1-6 7 
wevhit 4 
12-14 
15 or more 2 
Total 40 


Main Study 


1-2 7 
3-4 5 
5-6 Ala 
7-8 7 
9-11 2 
12-14 4 
15 or more 4 


Total 40 
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TABLE 8 


Distribution of School Administrators by Amount of Formal 
Preparation in Educational Administration 


Number of Formal Courses in 
Educational Administration* Number of Administrators 


Pilot Study 


¢) v 
1-2 18 
3-6 10 
7-9 2 
10 or more 3 
Total 40 
Main Study 

6) 6 
1-2 ds 
3-6 14 
7-9 2 
10 or more 5 
Total 40 


* Each half-course was counted as one. 
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behave differently from school administrators in a close 
Supervision climate? 


Findings for Hypothesis a. 1 


Hypothesis 1.1: That the behavior of school administrators 
in a permissive supervision climate will be significantly 
different from the behavior of school administrators in a 
close supervision climate. 


Significant differences between the two groups were revealed 


by the analysis (Table 9). The close supervision climate group had 


higher mean 


scores than the permissive climate group on the 


following major categories of administrative behavior: 


A. 


iv 


and a lower 


mean scores 


Pecheneine Information 

Discussing Possible Action 

Complying with Suggestions 

Analysing the Situation 

Making decisions 

mean score on the major category H. Directing Others. The 


of both groups on this latter category were low. 


Significant differences between the groups were also found on 


the following sub-categories of behavior: 


A.6 


Poh 


G. 
ee 


Gives information to superordinates 
Communicates by telephone 

Discusses with subordinates 
Discusses with peers 

Follows lead by superordinates 
Perceives major problem 

Interacts with superordinates 


Follows lead by outsiders 


Refers to superordinates 
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The close supervision climate group had higher mean scores 


than the permissive climate group on the following sub-categories: 


A.12 


Communicates by telephone 
Discusses with subordinates 
Follows lead by superordinates 
Perceives major problem 
Interacts with superordinates 


Refers to superordinates 


and lower mean scores on the sub-categories: 


A.6 


B.2 


G.5 


The mean scores of both groups were very low for the following 


Gives information to superordinates 
Discusses with peers 


Follows lead by outsiders. 


sub-categories: 


E.3 


2 


A.6 


Ba 2 


Gs5 


Interacts with superordinates 
Refers to superordinates 

Gives information to superordinates 
Discusses with peers 


Follows lead by outsiders. 


The high Standard Deviations associated with the scores of 


the close climate group indicate a wide dispersal of the scores of 


this group about the mean. 


Since significant differences between the two groups were 


discovered Hypothesis I.1 was confirmed. 
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Sub-problem 2 
This research sub-problem related to the administrative 
behavior of school administrators in an innovation and initiative 
climate and in an adherence to rules and precedents climate, and was 
stated as follows: 
Will school administrators in an innovation and initiative 


climate behave differently from school administrators in an 
adherence to rules and precedents climate? 


Findings for Hypothesis 2.1 
Hypothesis 2.1. That the behavior of school administrators in 
an innovation and initiative climate will be significantly 
different from the behavior of school administrators in an 
adherence to rules and precedents climate. 

Table 10 shows that significant differences between the two 
groups were found only on the following sub-categories: 

B.2 Discusses with peers 

B.3 Discusses with superordinates 

C.3 Follows lead by superordinates. 

The adherence to rules and precedents group had a lower 
mean score than the innovation and initiative group on the first sub- 
category mentioned above, and higher mean scores on the other two 
sub-categories. In all cases, however, the scores of both groups 


were very low. 


Hypothesis 2.1 was confirmed to this very limited extent. 


Sub-problem 3 


This sub-problem was concerned with the behavior of school 
administrators in compatible climates and in incompatible climates 


and was stated thus: 
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Will school administrators in compatible climates behave 
differently from school administrators in incompatible climates? 


Findings for Hypothesis 3.1 
Hypothesis 3.1. That the behavior of school administrators in 
compatible climates will be significantly different from the 
behavior of school administrators in incompatible climates. 

Table 11 indicates that significant differences between the 
two groups were discovered on the following major categories: 

D. Analysing the Situation 

F. Organizing Work. 

The incompatible climates group had higher mean scores than 
the compatible climates group on both categories. The scores of 
the former group were widely dispersed about the mean. 

Significant differences between the groups on behavior sub- 
categories were confined to the following two sub-categories: 

D.1 Perceives major problem 

F.9 Makes final plans. 

Scores on both sub-categories in both groups were relatively 
low, and scores tended to be widely dispersed. 


Limited support was found for Hypothesis 3.1. 


Sub-problem 4 


The concern in this sub-problem was with the administrative 
behavior of task oriented and relationship oriented school administra- 


tors it was stated as follows: 


Will task oriented school administrators behave differently from 
relationship oriented school administrators in different organi- 
zational climates? 


Six research hypotheses were derived from this sub-problen. 
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Hypothesis 4.1. That in a permissive supervision climate 
task oriented school administrators will behave significantly 
differently from relationship oriented school administrators. 


Hypothesis 4.2. That in a close supervision climate task 
oriented school administrators will behave significantly 
differently from relationship oriented school administrators. 


Hypothesis 4.3. That in an innovation and initiative climate 
task oriented school administrators will behave significantly 
differently from relationship oriented school administrators. 


Hypothesis 4.4. That in an adherence to rules and precedents 
climate task oriented school administrators will behave 
significantly differently from relationship oriented school 
administrators. 


eiypothesis.4.5. That in compatible climates task oriented ‘school 
administrators will behave significantly differently from 
relationship oriented school administrators. 


Hypothesis 4.6. That in incompatible climates task oriented 
school administrators will behave significantly differently 
from relationship oriented school administrators. 


No significant differences between the mean scores of the 
two groups emerged. Therefore Hypotheses 4.1, 4.2, 4.3, 4.4, 4.5 and 


@.0 were not confirmed. 


Qualification of Findings: Sub-problem 4 

Though it had been hypothesized that the administrative 
behavior of task oriented school administrators and relationship 
oriented school administrators Nouns significantly different in 
the several organizational climates, the data did not support this 
hypothesis. No sienificant difterences were detected in either the 
major categories of elder cehorh.a behavior or the sub-categories. 


It is possible that these findings accurately reflect the 
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administrative behavior patterns of these kinds of school administra- 
tors. However, another possibility emerges when one examines the 


Supjpects LPC scores (Table 12). 


TABLE 12 


Least Preferred Co-Worker Scores—Pilot Study 


24 49 58 68 
Se 51 D9 69 
32 Sab 60 rae 
33 ae 62 72 
40 ae) 63 74 
40 33 65 74 
43 54 66 76 
46 56 66 76 
46 56 67 77 
48 58 68 96 


Although for the purpose of partitioning the sample and in 
accord with previous studies, those scores up to the median score were 
termed low LPC scores and those above the median were termed high LPC 
scores, only one score was greater than 77. It might reasonably be 
argued, then, that the great majority of scores are in effect low 
LPC scores so that it is possible that both experimental groups could 
be considered to be composed of task oriented school administrators. 
If this were the case then one would expect that no significant 


differences would emerge. 


Sub-problem 5 


The fifth research sub-problem was concerned with the adminis- 
trative behavior of older school administrators and that of younger 
school administrators in different organizational climates, and was 


presented as follows: 
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Will older school administrators behave differently from younger 
school administrators in different organizational climates? 


From this sub-problem six research hypotheses were derived. 


pending setor Hypotheses.5.1, 5.2, 8.3, 5.4, 5.5 385.6 


Hypothesis 5.1. That in a permissive supervision climate older 
school administrators will behave significantly differently 
from younger school administrators. 
No significant differences were detected between the groups. 
Therefore the hypothesis was not confirmed. 
Hypothesis 5.2. That in a close supervision climate older school 
administrators will behave significantly differently from 


younger school administrators. 


Significant differences between the groups were found on the 


major category C. Complying with Suggestions and on the sub-categories: 


A.1 Asks for information from subordinates 

C.1 Follows lead by subordinates 

F.4 Delegates completely 

G.3 Explains actions to outsiders (Table 13). 

The younger group had higher mean scores on the major category 
and on the four sub-categories. Scores for both groups tended to be 
relatively low, with both groups scoring very low on F.4 Delegates 
completely. 

Limited support was found for the hypothesis. 

Hypothesis 5.3. That in an innovation and initiative climate 
older school administrators will behave significantly differently 
from younger school administrators. 


No significant differences were found. Therefore the 


hypothesis was not confirmed. 
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Hypothesis 5.4. That in an adherence to rules and precedents 
climate older school administrators will behave significantly 
differently from younger school administrators. 

No significant differences emerged. Therefore the hypothesis 
was not confirmed. 

Hypothesis 5.5. That in compatible climates older school 
administrators will behave significantly differently from 
younger school administrators. 

A significant difference between the mean scores of the groups 
was found only on the sub-category F.4 Delegates completely. (Table 
14) 

The mean score for the younger group was higher than the mean 
score for the older group. The scores of both groups were widely 
dispersed and were very low. 

Very limited support was found for this hypothesis. 
Hypothesis 5.6. That in incompatible climates older school 
administrators will behave significantly differently from 
younger school administrators. 


No significant differences were found. Therefore the hypothe- 


sis was not confirmed. 


Sub-problem 6 


This sub-problem related to the administrative behavior of 
experienced school administrators and less experienced administrators 
and was formulated as follows: 


Will experienced school administrators behave differently from 
less experienced school administrators in different organiza- 
tional climates? 


Six hypotheses were derived from the sub-problem. 
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Findings for Hypotheses 6.1, i Gos Os, G25 0-0 


Hypothesis 6.1. That in a permissive supervision climate 
experienced school administrators will behave significantly 
differently from less experienced school administrators. 


Hypothesis 6.2. That in a close supervision climate experienced 
school administrators will behave significantly differently 
from less experienced school administrators. 


Hypothesis 6.3. That in an innovation and initiative climate 
experienced school administrators will behave significantly 
differently from less experienced school administrators. 


Hypothesis 6.4. That in an adherence to rules and precedents 
climate experienced school administrators will behave 
Significantly differently from less experienced school adminis-— 
trators. 


Hypothesis 6.5. That in compatible climates experienced school 
administrators will behave significantly differently from less 
experienced school administrators. 


Hypothesis 6.6. That in incompatible climates experienced 
school administrators will behave significantly differently 
from less experienced school administrators. 

No significant differences between the mean scores of the 


groups emerged. Therefore Hypotheses 6.1, 6.2, 6.3, 6.4, 6.5 and 6.6 


were not confirmed. 


Sub-problem 7 
This sub-problem was concerned with possible differences in 
the administrative behavior of those administrators with considerable 
formal preparation in educational administration and those with little 
formal preparation in educational administration. 
It was stated as follows: 
Will school administrators with considerable formal preparation 
in educational administration behave significantly differently 


from school administrators who have little formal preparation in 
educational administration? 
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Again, six hypotheses were derived. 


Paoginge for Hypotheses)? ole 1:25. 729,115 45.7655 7.6 


Hypothesis 7.1. That in a permissive supervision climate 
school administrators who have considerable formal preparation 
in educational administration will behave significantly 
differently from school administrators who have little formal 
preparation in educational administration. 


Table 15 indicates that significant differences were found 
only on two sub-categories: 

A.3 Asks for information from superordinates 

B.3 Discusses with superordinates. 


However, mean scores for both groups were very low. 


Very limited support was found for the hypothesis. 


Hypothesise/e2. That in a eclose supervision climate school 
administrators who have considerable formal preparation in 
educational administration will behave significantly differently 


from school administrators who have little formal preparation 
in educational administration. 


No significant differences were found. Therefore this 


hypothesis was not confirmed. 


Hypothesis 7.3. That in an innovation and initiative climate 
school administrators who have considerable formal preparation 
in educational administration will behave significantly 
differently from school administrators who have little formal 
preparation in educational administration. 

Significant differences between the groups were found on the 

following major categories: 
E. Maintaining Relationships 
F. Organizing Work 


and on the following sub-categories: 


A.11 Communicates by writing 
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A.12 Communicates by telephone 

ok Interacts with subordinates 

F.4 Delegates completely 

F.10 Follows pre-established structure. (Table 16)’ 

In all cases where significant differences were found, the 
group with considerable formal preparation in educational administration 
had higher mean scores than the group with little formal preparation in 
educational administration. Except for the category F. Organizing 
Work, scores of both groups tended to be low. 

Limited support was therefore found for the hypothesis. 
Hypothesis 7.4. That in an adherence to rules and precedents 
climate school administrators who have considerable formal 
preparation in educational administration will behave 
Significantly differently from school administrators who 
have little formal preparation in educational administration. 

Significant differences between the groups were found only on 
the following two sub-categories: 

A.4 Gives information to subordinates 

G.3! “Explains! actions to outsiders. (Table 17) 

In both cases the group with considerable formal preparation 
in educational administration had a higher mean score than the group 
with little formal preparation in educational administration. The 
scores for both groups on both sub-categories were very low. 

Very limited support was found for the hypothesis. 

Hypothesis 7.5. That in compatible climates school administrators 
with considerable formal preparation in educational administration 
will behave significantly differently from school administrators 


who have little formal preparation in educational administration. 


Significant differences between the groups were found only 
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on one sub-category: F.4 Delegates completely. Scores for both 
groups were very low. (Table 18) 
Very little support was therefore found for the hvpothesis. 
Hypothesis 7.6. That in incompatible climates school adminis- 
trators with considerable formal preparation in educational 


administration will behave significantly differently from school 


administrators who have little formal preparation in educational 
administration. 


No significant differences were found. Therefore this 


hypothesis was not confirmed. 
Main Study Findings 


Sub-problem 1. Will school administrators in a permissive supervision 
climate behave differently from school administrators in a close 
supervision climate? 


Findings for Hypothesis, 1.1 


Hypothesis 1.1. That the behavior of school administrators in a 
permissive supervision climate will be significantly different 
from the behavior of school administrators in a close supervision 
climate. 
Sienificant differences between the two groups were found 
(Table 19). The permissive climate group had higher mean scores on 
the following major categories. 
B. Discussing Possible Action 
E. Maintaining Relationships 
F. Organizing Work 
H. Directing Others. 
The close climate group's mean scores were higher than the 


permissive climate group's mean scores on the major categories: 


C. Complying with Suggestions 
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Analysing the Situation. 


The scores of the close climate group tended to be widely 


dispersed on all these categories. 


Of the two groups, the permissive climate group had higher 


mean scores on the following sub-categories: 


Lee 


Hat 


Asks for information from subordinates 
Communicates face to face 

Discusses with subordinates 

Avoids unwarranted assumptions 
Interacts with subordinates 

Makes final plans 


Gives directions or suggestions. 


The close climate group had higher mean scores than the 


permissive climate group on the following sub-categories: 


A.3 


A.5 


A.6 


E.3 


Asks for information from superordinates 
Gives information to peers 

Gives information to superordinates 
Follows lead by superordinates 

Perceives major problem 


Interacts with superordinates 


The mean scores of both groups were very low on the sub- 


categories: 
A.3 
A.5 
A.6 


Fao 


Asks for information from superordinates 
Gives intormation Co peers 
Gives information to superordinates 


Interacts with superordinates. 


The scores of both groups tended to be widely dispersed on 


ranipl iesggue 9 


of cab aovoae maser fod ety oie sh ens 


SIS OF. rakaeerso Nat 
| dovtetvetiy oem oy potaoera iat nie -s 
avrsntaxovaiee yd Bast avalon , 


. ‘eae | eee sanaP aaitee si 


eer ae yar ous aquesy ded 39 aexoow sae 


the sub-categories A.6, C.3, E.3, while the scores of the close 

climate group tended to be widely dispersed in all sub-categories. 
Since significant differences were found, the hypothesis was 

confirmed. 

Sub-problem 2. Will school administrators in an innovation and 


initiative climate behave differently from school administrators 
in an adherence to rules and principals climate? 


Pindgues’ for Hypothesis 2.1. 
Hypothesis 2.1. That the behavior of school administrators in 
an innovation and initiative climate will be significantly 
different from the behavior of school administrators in an 
adherence to rules and precedents climate. 

Table 20 indicates that significant differences were found 
only on the following sub-categories: 

Pw f Plans follow-up or feedback 

F.10 Follows pre-established structure 

(ped Gives directions or suggestions. 

The mean scores of the adherence to rules and precedents 
group were higher on all three sub-categories though differences 
between the mean scores of the two groups were not great. 

Only very limited support was obtained for this hypothesis. 


Sub-problem 3. Will school administrators in compatible climates 
behave differently from school administrators in incompatible 


climates? 


Findings for Hypothesis ie) 
Hypothesis 3.1. That the behavior of school administrators in 


compatible climates will be significantly different from the 
behavior of school administrators in incompatible climates. 


A number of significant differences between the mean scores 
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of the groups were found. (Table 21) 


The compatible climates group had higher mean scores than the 


incompatible climates group on the following major categories: 


Bs 


iB 


G. 


Discussing Before Acting 
Maintaining Relationships 


Responding to Outsiders. 


The latter group had higher mean scores than the former group 


on the following major categories: 


De 


F. 


‘3 


Analysing the Situation 
Organizing Work 


Directing Others. 


The scores of the compatible climates group tended to be 


widely dispersed, particularly on categories B, D, F, G and H. 


Higher mean scores were obtained by the compatible climates 


group on the following sub-categories: 


B 


i, 


G. 


G 


G 


while the 


2 


3] 


3 


4 


“0 


Discusses with peers 

Schedules action, no time specified 
Explains actions to outsiders 
Discusses with outsiders 


Follows lead by outsiders 


incompatible climates group obtained higher mean scores on 


the following sub-categories: 


D.2 Avoids unwarranted assumptions 


Eee 


a 


Interacts with subordinates 
Plans follow-up or feedback 
Makes tentative plans only 


Makes final plans 
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H.1 Gives directions or suggestions. 

Again, scores of the compatible climates group tended to be 
very widely dispersed. The scores of the incompatible group were 
widely dispersed”on"sub-categories B.2, F235. Pi8; (603) "erat 6 Joe and 


Hed 


Both groups had very low mean scores on sub-categories B.2, 


F28 and G75. 


Significant differences were found. Therefore the hypothesis 


was confirmed. 


Sub-problem 4. Will task oriented school administrators behave 
differently from relationship oriented school administrators in 
different organizational climates? 


Hypothesis 4.1. That in a permissive supervision climate task 
oriented school administrators will behave significantly 
differently from relationship oriented school administrators. 


Hypothesis 4.2. That in a close supervision climate task 
oriented school administrators will behave significantly 
differently from relationship oriented school administrators. 


Hypothesis 4.3. That in an innovation and initiative climate 
task oriented school administrators will behave significantly 
differently from relationship oriented school administrators. 


Hypothesis 4.4. That in an adherence to rules and precedents 
climate task oriented school administrators will behave 
significantly differently from relationship oriented school 
administrators. 


Hypothesis 4.5. That in compatible climates task oriented 
school administrators will behave significantly differently 
from relationship oriented school administrators. 


Hypothesis 4.6. That in incompatible climates task oriented 
school administrators will behave significantly differently 


from relationship oriented school administrators. 
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Significant differences were found only on one sub-category 
Tor hypothesis 4.1 and on one major category for hypothesis 4.2. 
(Tables. 22.) 23) 

In a permissive supervision climate the relationship oriented 
group had a higher mean score than the task oriented group on sub- 
category F.3 Schedules action no time specified. 

In a close supervision climate the task oriented group 
revealed a higher mean score than the relationship oriented group on 
the major category E. Maintaining Relationships. 

Very little support was therefore obtained for Hypotheses 
4.1 and 4.2 

No significant differences were found for Hypotheses 4.3, 4.4, 


4.5 and 4.6. These hypotheses were therefore not confirmed. 


Qualification of Findings: Sub-problem 4 

A similar qualification as that proposed for sub-problem 4 in 
the pilot study must also be noted here. Table 24 shows the Least 
Preferred Co-worker scores for main study respondents. 

It might be argued that the great majority of the scores 
might be termed low LPC scores and that therefore in effect both 
groups were composed of ected school administrators. As 
mentioned in the pilot study findings, if this were the case one would 
expect that the likelihood of significant differences emerging would 
be semote. If sienificant«differences didvemerge they may not be 


attributable to the relationship or task orientation of the subjects. 
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Least Preferred Co-worker Scores—Main Study 
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Sub-problem 5. Will older school administrators behave differently from 
younger school administrators in different organizational climates? 


Pancings for Hypotheses. 5.1, 552, 5.3, 5.4, 5.5, 5.6 
Hypothesis 5.1. That in a permissive supervision climate older 


school administrators will behave significantly differently 
from younger school administrators. 


Hypothesis 5.2. That in a close supervision climate older school 
administrators will behave significantly differently from younger 
school administrators. 


Hypothesis 5.3. That in an innovation and initiative climate 
Older school administrators will behave significantly differently 
from younger school administrators. 


Hypothesis 5.4. That in an adherence to rules and precedents 
. climate older school administrators will behave significantly 
differently from younger school administrators. 


Hypothesis 5.5. That in compatible climates older school 
administrators will behave significantly differently from younger 
school administrators. 


Hypothesis 5.6. That in incompatible climates older school 
administrators will behave significantly differently from younger 
school administrators. 


Very few significant differences were found. The groups 
differed significantly on the major category E. Maintaining Relation- 
ships (Hypothesis 5.1), with the younger group recording a higher 
mean score than the mean score for the older group. (Table 25) 

Significant differences were found between groups on the major 
categories E. Maintaining Relationships and H. Directing Others (Hypoth- 
esis 5.3). On both of these categories the mean score of the younger 
group was higher than the mean score of the older group. (Table 26) 

Very limited confirmation of Hypotheses 5.1 and 5.3 was 


therefore obtained. 


No significant differences were detected for Hypotheses 5.2, 
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5.5 and 5.6. Therefore these hypotheses were not confirmed. 


Sub-problem 6. Will experienced school administrators behave 


differently from less experienced school administrators in 
different organizational climates? 


Pindines ior Hypotheses 611, 6.260623, °6.45. Gy 54 6.6 


Hypothesis 6.1. That in a permissive supervision climate 
experienced administrators will behave significantly differently 
from less experienced administrators. 


Hypothesis 6.2. That in a close supervision climate experienced 
administrators will behave significantly differently from less 
experienced administrators. 


Hypothesis 6.3. That in an innovation and initiative climate 


experienced administrators will behave significantly differently 


aes 


from less experienced administrators. 


Hypothesis 6.4. That in an adherence to rules and precedents 
climate experienced administrators will behave significantly 
differently from less experienced administrators. 


Hypothesis 6.5. That) in compatible climates experienced 
administrators will behave significantly differently from less 
experienced administrators. 


Hypothesis 6.6. That in incompatible climates experienced 
administrators will behave significantly differently from less 
experienced administrators. 


No significant differences were found for Hypotheses 6.1 and 


These hypotheses were not confirmed. 


Table 27 indicates that the group of less éxperienced school 


administrators had higher mean scores than the group of experienced 


school administrators on the major category H. Directing Others and 


on the sub-category A.10 Communicates face to face (Hypothesis 6.2). 


Only limited support was therefore obtained for the 


hypothesis. 
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Table 28 shows that the less experienced group had higher 
mean Braves on the major categories A. Exchanging Information and 
B. Discussing Possible Action and on the sub-category A.10 Communicates 
face to face (Hypothesis 6.4). 

Only limited support for this hypothesis was obtained. 

Limited support was also obtained for Hypotheses 6.5 and 6.6. 

Significant differences emerged on sub-categories A.5 Gives 
information to peers, D.2 Avoids unwarranted assumptions and G.3 
Explains actions to outsiders (Hypothesis 6.5). The mean scores were 
higher for the experienced group on sub-categories D.2 and G.3 and 
for the less experienced group on sub-category A.5. Scores for 
both groups were very low on A.5 and G.3. (Table 29) 

The testing of Hypothesis 6.6 revealed significant differ- 
ences between the groups on major category B. Discussing Possible 
Action and on the following sub-categories: 

A.1 Asks for information from subordinates 

A.10 Communicates face to face 

A.12 Communicates by telephone 

B.1 Discusses with subordinates. (Table 30) 

The less experienced group had higher mean scores on all of 
the above sub-categories and on category B. Scores of the experienced 
group tended to be widely dispersed on sub-categories A.1 and A.10. 


sub-problem 7. Will school administrators with considerable formal 
preparation in educational administration behave differently from 


school administrators who have little formal preparation in 
educational administration? 
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mindings Mor Hypotheses Jal 025017435 7.4, 87.5, 76 


Hypothesis 7.1. That in a permissive supervision climate school 
administrators who have considerable formal preparation in 
educational administration will behave Sienificantly differently 
from school administrators who have little formal preparation in 
educational administration. 


Hypothesis 7.2. That in a close supervision climate school 
administrators who have considerable formal preparation in 
educational administration will behave significantly differently 
from school administrators who have little formal preparation in 
educational administration. 


Hypothesis 7.3. That in an innovation and initiative climate 
school administrators who have considerable preparation in 
educational administration will behave significantly differently 
from school administrators who have little formal preparation in 
educational administration. 


Hypothesis 7.4. That in an adherence to rules and precedents 
climate school administrators who have considerable formal 
preparation in educational administration will behave significantly 
differently from school administrators who have little formal 
preparation in educational administration. 


Hypothesis 7.5. That in compatible climates school administrators 
who have considerable formal preparation in educational administra- 
tion will behave significantly differently from school administra- 
tors who have little formal preparation in educational 
administration. 


Hypothesis 7.6. That in incompatible climates school administra- 
tors who have considerable formal preparation in educational 
administration will behave significantly differently from school 
administrators who have little formal preparation in educational 
administration. 


No significant differences were found for Hypotheses deoleg wel « 2 
and 7.5. These hypotheses were therefore not confirmed. 

Table 31 shows that on the sub-categories: 

A.11 Communicates by writing 

BZ Schedules action for same or next week 


Ceo Follows lead by outsiders 
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1.3 Decides unilaterally 
Significant differences were found and that the group with considerable 
formal preparation in educational administration had higher mean scores 
than the scores of the other group. Scores of the latter group were 
well dispersed on sub-categories Avil)? .2.and G.5. (Hypothesas: 7.3) 

Table 32 indicates that significant differences were found on 
major category A. Exchanging Information and on sub-categories A.4 
Gives information to subordinates and A.6 Gives information to super- 
ordinates (Hypothesis 7.4). 

Scores for both groups tended to be low and widely dispersed 
on sub-category A.6. 

The group with considerable formal aration in educational 
administration obtained higher scores than scores of the second 
group on category A and on both sub-catego: es. 

There were significant differences between the scores of the 
two groups on only one sub-category when Hypothesis 7.6 was tested. 

The group with little formal preparation in educational 
administration had a higher mean score than the group with considerable 
formal preparation in educational administration on sub-category A.1 
Asks for information on subordinates (Table 33). The scores of the 
latter group were widely dispersed. 


Only very limited support was obtained for Hypotheses 7.3, 


/1Geand 7.6. 
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Mean Number of Items Attempted 


Table 34 indicates the mean number of items attempted by the 
four groups of subjects (A, B, C and D) in the pilot study and in 
the main study. 

In the pilot study the highest mean score was obtained by 
Group C, followed in order by the scores of Group A and Group D. 
Group B registered the lowest mean score. 

In the main study Group A obtained the highest mean score, 
followed in order by the scores of Group C and Group D. Group B 


recorded the lowest mean score. 
IV. SUMMARY 


Details of the samples of school administrators who partici- 
pated in the pilot study and the main study were provided. 

The findings for the twenty-seven hypotheses set out for the 
study were presented. The findings for the pilot study were presented 
first, followed by the findings for the main study. 

An analysis of the findings for the hypotheses of the pilot 
study revealed confirmation for Hypothesis 1.1, and limited support 
for Hypotheses 3.1, 5.2 and 7.3. Very limited support was noted for 
Hypotheses: 2.1, 5.5, 7.1, 7.4 and, 7.5. Hypotheses 4.1, 4.2, 4,3, 
cme eo Sill 5.34025. g. DOy WOledy "Oe ogi Ones 1Oat wmOs on Onn Uae 
and 7.6 were not confirmed. 

An analysis of the findings for the hypotheses of the main 
study demonstrated a for Hypotheses 1.1 and 3.1, and only 


limited support for Hypotheses 6.2, 6.4, 6.5 and 6.6. Very limited 
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TABLE 34 


Mean Number of In-Basket Items Attempted 


Pilot Study Main Study 
(N = 40) (N = 40) 

Group A 
(Permissive Supervision, 12. LS.29 
Innovation and Initiative) 
Group B 
(Close Supervision, 955 es 
Innovation and Initiative) 
Group C 
(Permissive Supervision, 15.0 belay) 
Adherence to Rules and 
Precedents) 
Group D 
(Close Supervision, — 1250 18 
Adherence to Rules and 
Precedents) 


Total possible items 20 20 
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and 7.5 were not confirmed. 

The mean number of in-basket items attempted by the eos of 
subjects in the pilot study and the main study was provided. 

In Chapter VII the findings presented in this chapter will be 


discussed in detail. 
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Chapter VII 
DISCUSSION OF FINDINGS 
I. INTRODUCTION 


In the previous chapter the findings for the pilot study 
and the main study were presented separately. In effect, the main 
study was a replication of the pilot study, using a different sample 
as a data source. In this chapter the findings for the various sub- 
problems in both studies are discussed, with emphasis being placed on 


those tendencies which emerged as common to both studies. 
LL.44 DISCUSSION 
Sub-problem 1] 


Will school administrators in a permissive supervision climate 
behave differently from school administrators in a close 
Supervision climate? 

The results of, both; the, pilot study.andthe, mainystudy 


indicated that there were significant differences in the behavior of 


school administrators in these two climate types. 


Major Categories 


In both studies, school administrators working in a close 
supervision climate obtained higher mean scores than school 
administrators working in a permissive supervision climate on the 


major categories Complying with Suggestions and Analysing the 


Situation, and lower mean scores on the category Directing Others. 
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Both groups had low mean scores on this latter category in the pilot 
study. The mean score of the permissive climate group on the category 
Complying with Suggestions tended to be low in both studies. 

The scores of both groups tended to be widely dispersed on 
these three categories in the pilot study, while the scores of the 


close climate group tended to be well dispersed in the main study. 


Sub-categories 


The following tendencies were common to both studies: 

(i) The close supervision climate groups' mean scores were 
higher on the sub-categories Follows lead by superordinates, Perceives 
major problem and Interacts with superordinates. On this last men- 
tioned sub-category the mean scores of both groups were very low. 

The mean scores of the permissive climate group on the sub-category 
Follows lead by superordinates were also very.low. 

(ii) The mean scores of both groups were very low on the sub- 
category Gives information to superordinates. 

Mean scores on the sub-category Discusses with subordinates 
were higher for the close climate group in the pilot study yet higher 
for the permissive climate group in the main study. One might specu- 
late that at least a partial explanation for this might be provided 
by the fact that the sample for the pilot study was more geographically 
representative than the main study sample which was predominantly 


metropolitan in composition, though there is no empirical evidence 


to support this kind of speculation. 


ne vibes NAPE id bedi 
ott Id adiroue) sik aude asain ene ota 


-ybane thikein oH ns hang Liaw odo a ss 
Sia ddasts 


ice tere 


‘go thine ho 04 Homma sraw 


o1aw Betode (naa ‘agnor, Singtts walk 


nav age sel denpathry rogue + as] baol siphtot 


re, ; Mi 


a x y 
~ton tewk: atdel ae zeta teny 19g, ct piiagidalg 


.wol veav S7ew sevots ded” Bo sites fies at < 
vrogses-dpe.ot mp quot Sisto: sine iin mY 


“pal Ti9v dele a a, 
~due ai ap wol wasp saaw amroiey pads | 
neti 
sotiagdebaatiie iiyte sapeusand isles iY nO B: 
nadjint Soy. wha selene eit be soni ates oid “xo2 “ret 
tivo aero Abe .Meberi teen leak vinden atta 
babivera sd ddgthy etaa 408! vot eonp gh Ding ¢ 
vilsotdeavaoen atom ebw, yhods sofia sia sq? Siqeee ond si = 
wamociniobane, dy Honit detiis yhute sma ate ee 
vamaniva,Ccerbas wh ga, imeem sae 
rn. se to : 


a Ha? Coe OR, aia , 


7 
20 


er a ey hes 


7 ae va 
A) . » Pare is ie 


158 


Conclusions 
Conclusions from the findings for sub-problem 1 might be 
summarized as follows: 

(i) The administrative behavior of school administrators in 
a permissive supervision climate is significantly different from the 
behavior of school administrators in a close supervision climate. 

(ii) School administrators in a close supervision climate 
tended to comply with suggestions and to analyse the situation more 
than school administrators in a permissive supervision climate tended 
reedo. 

(iii) School administrators in a permissive supervision 
climate tended to direct others more than school administrators in a 
close supervision climate tended to do. 

(iv) School administrators in a close supervision climate 
tended to follow the lead by superordinates more than school adminis- 
trators in a permissive supervision climate tended to do. 

(v) School administrators in a close supervision climate 
tended to perceive the major problem more than school administrators 
in a permissive supervision climate tended to do. 

(vi) School administrators in a permissive supervision 
climate tended to follow the lead by superordinates very infrequently. 

(vii) School Pavia Ger arors-eta a close supervision climate 
and in a permissive supervision climate tended to have very little 


interaction with superordinates and tended to give information to 


superordinates to a very limited extent. 
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Sub-problem Bb: 


Will school administrators in an innovation and initiative 
climate behave differently from school administrators in an 
adherence to rules and precedents climate? 

The findings of the pilot study and the main study indicated 
that there were very few significant differences in the behavior of 
school administrators in these two climate types. There were no 
significant differences on the major categories, and, although there 
was some evidence of significant differences between groups on three 
sub-categories in each of the studies, mean scores tended to be low 


and no tendencies toward significant differences common to both 


studies emerged. 


Conclusions 

It might be concluded from the findings that: 

(i) There tended to be very few differences between the 
administrative behavior of school administrators in an innovation 
and initiative climate and the administrative behavior of school 


administrators in an adherence to rules and precedents climate. 
Sub-problem 3 


Will school administrators in compatible climates behave 
differently from school administrators in incompatible climates? 


Major Categories 


In both studies significant differences between the groups 
were found on the major categories Analysing the Situation and 


Organizing Work. 


The group working in incompatible climates obtained 
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higher mean scores on both categories. The scores of both groups in 
the pilot study tended to be fairly widely dispersed, while in the 
main study the scores of the compatible group were widely scattered. 
Significant differences also emerged on the categories 
Discussing Before Acting (compatible climates group mean higher), 
Maintaining Relationships (compatible climates group mean higher), 
Responding to Outsiders (compatible climates group mean higher) and 
Directing Others (incompatible climates group mean higher). However, 


these occurred only in the main study. 


Sub-categories 


In both studies the incompatible climates group obtained a 
higher mean score on the sub-category Makes final plans on which 
significant differences were found between the groups. Scores of the 
compatible climates group in both studies were widely scattered. 
Scores of both groups were relatively low. 

In the main study, though scores on the sub-categories were 
not high, there were indications that the incompatible climates group 
tended to avoid unwarranted assumptions, to interact with subordinates 
and to plan follow-up or feedback to a greater extent than did the 
compatible climates group, while this latter group tended to discuss 
with peers, to schedule action with no time specified, and to explain 


actions to outsiders to a greater extent than did school administrators 


in incompatible climates. 


Conclusions 


The following conclusions might be drawn from the findings for 
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sub-problem 3: 

(i) The administrative behavior of school administrators in 
compatible climates is significantly different from that of school 
administrators in incompatible climates. 

(ii) School administrators in incompatible climates tended 
to analyse the situation and to organize work more than school 
administrators in compatible climates. 

(iii) There was a tendency for school administrators in 
incompatible climates to make final plans more than school adminis- 
trators in compatible climates tended to do. 

(iv) There was some limited evidence to suggest that school 
administrators in compatible climates tended to discuss before acting, 
to maintain relationships, to respond to outsiders to a greater extent 
than did school administrators in incompatible climates and to direct 
others to a lesser extent than did the latter group of school 


administrators. 
Sub-problem 4 


Will task oriented school administrators behave differently 
from relationship oriented school administrators in different 


organizational climates? 


No significant differences common to both studies emerged. 


Conclusion 


(i) The administrative behavior of task oriented school 
administrators and that of relationship oriented school administrators 
in different organizational climates is not significantly different. 


However, the strong qualification previously mentioned should 
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be borne in mind. That is that it could be argued that in both studies 
task oriented school administrators were heavily predominant in the 


samples. 


Sub-problem 5 


Will older school administrators behave differently from younger 
school administrators in different organizational climates? 


No significant differences common to both studies were 
detected. 

In the pilot study there were some indications that in a 
close Be eerieion climate younger school administrators tended to 
ask for information from subordinates, to follow the lead bv sub- 
ordinates, to delegate completely and to explain actions to outsiders 
to a greater extent than did older school administrators. However, 
the evidence was slight. 

In the main study, the findings suggested that in a permissive 
supervision climate and in an innovation and initiative climate 
younger school administrators tended to maintain relationships more 
than older school administrators did. In the latter type of climate 
younger school administrators directed others to a greater extent than 


did the older school administrators. 


Conclusions 


The following conclusions are indicated by the findings: 
(i) There were few differences between the administrative 
behavior of older school administrators and that of younger school 


administrators in different organizational climates. 
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(ii) There was some limited evidence to Suggest that in a 
permissive supervision climate and in an innovation and initiative 
climate younger school administrators tended to be more ee 
than older school administrators with maintaining relationships. 

(iii) Some limited evidence indicated that in an innovation 
and initiative climate younger school administrators tended to direct 


others more than older school administrators did. 


Sub-problem 6 


Will experienced school administrators behave differently from 
less experienced school administrators in different organizational 
climates? 

No significant differences that were common to both studies 
were found. 

Findings of the main study suggested that in a close super- 
vision climate less experienced school comin atraters tended to direct 
others and to communicate face to face to a greater extent than did 
the experienced school administrators. 

There were also indications in this study that less experienced 
school administrators exhibited the following behaviors more than did 
experienced school administrators: 

Adherence to Rules and Precedents Climate 

(4) Exchanging information 
(ii) Discussing possible action 
(iii) Communicates face to face. 


Incompatible Climates 


(i) Discussing possible action 
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(ii) Asks for information from subordinates 
(iii) Communicates face to face 
(iv) Communicates by telephone 
(v) Discusses with subordinates. 
In compatible climates the evidence suggested that the 
experienced group avoided unwarranted assumptions more often than 
the less experienced group did. 
Since the above findings emerged only in the main study, it 
is considered that they provide only limited evidence that experienced 
school administrators behaved differently from less experienced school 


administrators in different organizational climates. 


Conclusions 
(i) There is only limited evidence to suggest that 

experienced school administrators behave differently from less 
experienced school administrators in different organizational climates. 

(ii) There was some limited evidence to suggest that in an 
adherence to rules and precedents climate less experienced school 
administrators exchanged information, discussed possible action and 
communicated face to face to a greater extent than did experienced 
administrators. 

(iii) Limited evidence indicated that in incompatible climates 
less experienced school administrators tended to discuss possible 
action, to ask for information from subordinates to communicate face 
to face, to communicate by telephone and to discuss with subordinates 


more than experienced administrators did. 


(iv) Limited evidence suggested that in compatible climates 
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experienced school administrators avoided unwarranted assumptions 


more often than the less experienced school administrators did. 


Sub-problem 7 


Will school administrators with considerable formal preparation 
in educational administration behave differently from school 
administrators who have little formal preparation in educational 
administration? 

Significant differences common to both studies appeared only 
on the following sub-categories: 

Innovation and Initiative Climate 

Communicates by writing 
Adherence to Rules and Precedents Climate 
Gives information to subordinates. 

In both cases the group with considerable formal preparation 
in educational administration obtained higher mean scores. The 
tendency was for scores to be relatively low. 

Some conclusions suggested by pilot study findings are as 
follows: 

(i) In a permissive supervision climate neither group tended 
to ask for information from superordinates nor to discuss with super- 
ordinates. 

(ii) In an innovation and initiative climate school 
administrators with considerable formal preparation in educational 
administration tended to organize work more than those with little 
formal preparation in educational administration. 


Some conclusions suggested by main study findings are as 


follows: 
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(i) In an innovation and initiative climate school adminis- 
trators with considerable formal preparation in educational administra- 
tion tended to decide unilaterally more often than did the other group. 

(ii) In an adherence to rules and precedents climate school 
administrators with considerable formal preparation in educational 
administration tended to exchange information more than those with 
little formal preparation in educational administration. 

(iii) In incompatible climates school administrators with 
little formal preparation in educational administration tended to ask 
for information from subordinates more than those with considerable 


formal preparation in educational administration. 


Conclusions 

(i) There were few significant differences between the 
administrative behavior of school administrators with considerable 
formal preparation in educational administration and the administrative 
behavior of school administrators with little formal preparation in 
educational administration. 

(ii) In an innovation and initiative climate school adminis- 
trators with considerable formal preparation in educational administra- 
tion tended to communicate by writing more than those with little such 
preparation. 

(iii) In an adherence to rules and precedents climate school 
administrators with considerable formal preparation in educational 
administration tended to give information to subordinates to a greater 


extent than did those with little formal preparation in educational 


administration. 
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(iv) There was some limited evidence to suggest that in a 
permissive supervision climate neither those with considerable formal 
preparation in educational administration nor those with little formal 
preparation tended to seek information from superordinates nee to 
discuss with them. 

(v) Limited evidence indicated tendencies for school 
administrators with considerable formal preparation in educational 
administration to organize work more than those with little formal 
preparation in educational administration and also to decide uni- 
laterally more than the latter group. These tendencies occurred in 
an innovation and initiative climate. 

(vi) Limited evidence suggested that in an adherence to 
rules and precedents climate those with considerable preparation in 
educational administration tended to exchange information more than 
those with little formal preparation. 

(vii) There was limited evidence indicating a tendency in 
incompatible climates for school administrators with considerable 
formal preparation in educational administration to ask for informa- 
tion from subordinates more often than those with little formal 


preparation in educational administration. 
Mean Number of Items Attempted 


The data for the mean number of in-basket items attempted 
by the four groups of subjects A, B, C and D, revealed that in both 
studies Group D working in a climate characterized by close super- 


vision but where innovation and initiative were encouraged—an 
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incompatible climate—obtained the lowest mean score. 

In both studies Group D working in a climate characterized by 
close supervision and adherence to rules and precedents obtained the 
next to lowest mean score. 

In both studies the groups working in permissive supervision 
climates, that is Group A (permissive supervision with encouragement 
of innovation and initiative) and Group C (permissive supervision 
with adherence to rules and precedents) obtained the highest and the 
next to highest mean scores though the order of the two groups' mean 
scores in the pilot study was C followed by A, and in the main study 


A followed by C. 


Conclusions 
(i) There were differences between the mean number of in- 
basket items attempted by school administrators working in different 
preanizational climates. 
(ii) The mean number of in-basket items attempted was highest 
for school administrators working in permissive supervision climates. 
(iii) The mean number of in-basket items attempted was lowest 


for school administrators working in close supervision climates. 
TTT. “SUMMARY 


A discussion of the findings for the sub-problems in the pilot 
study and the main study was presented. Since the main study was in 


effect a replication of the pilot study using a different experimental 


sample, in drawing conclusions from the findings emphasis was placed 


on those tendencies which were found to be common to both studies. 
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Conclusions derived from the findings associated with the 
seven research sub-problems were posited. Where conclusions were 
drawn from findings from only one of the studies, it was suggested 
that this provided only limited evidence of the tendencies described 


in such conclusions. 
The following major conclusions were drawn: 


(i) The administrative behavior of school administrators in 
a permissive supervision climate is significantly different from 
the behavior of school administrators in a close supervision 
climate. 


(ii) School administrators in a close supervision climate 
tended to comply with suggestions and to analyse the situation 
more than school administrators in a permissive supervision 

. climate tended to do. 


(iii) School administrators in a permissive supervision 
climate tended to direct others more than school administrators 
in a close supervision climate tended to do. 


(iv) School administrators in a close supervision climate 
tended to follow the lead by superordinates more than school 
administrators in a permissive supervision climate tended to do. 


(v) School administrators in a close supervision climate 
tended to perceive the major problem more than school adminis-— 
trators in a permissive supervision climate tended to do. 


(vi) School administrators in a permissive supervision 
climate tended to follow the lead by superordinates very 
infrequently. 


(vii) School administrators in a close supervision climate 
and in a permissive supervision climate tended to have very 
little interaction with superordinates and tended to give 
information to superordinates to a very limited extent. 


(viii) There tended to be very few differences between the 
administrative behavior of school administrators in an innovation 
and initiative climate and the administrative behavior of school 
administrators in an adherence to rules and precedents climate. 


(ix) The administrative behavior of school administrators 
in compatible climates is significantly different from that of 
school administrators in incompatible climates. 
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(x) School administrators in incompatible climates tended 
to analyse the situation and to organize work more than school 
administrators in compatible climates. 


(xi) There was a tendency for school administrators in 
incompatible climates to make final plans more than school 
administrators in compatible climates tended to do. 


(xii) The administrative behavior of task oriented school 
administrators and that of relationship oriented school adminis-— 
trators in different organizational climates is not significantly 
different. (This conclusion is subject to strong qualification.) 


(xiii) There were few differences between the administrative 
behavior of older school administrators and that of younger school 
administrators in different organizational climates. 


(xiv) In an innovation and initiative climate school 
administrators with considerable formal preparation in educational 
administration tended to decide unilaterally more often than did 
the other group. 


(xv) Im an innovation and initiative climate school 
administrators with considerable formal preparation in educational 
administration tended to communicate by writing more than those 
with little such preparation. 


(xvi) In an adherence to rules and precedents climate 
school administrators with considerable formal preparation in 
educational administration tended to give information to sub- 
ordinates to a greater extent than did those with little formal 
preparation in educational administration. 


(xvii) There were differences between the mean number of in- 
basket items attempted by school administrators working in 
different organizational climates. 


(xviii) The mean number of in-basket items attempted was 
highest for school administrators working in permissive supervision 
climates. 


(xix) The mean number of in-basket items attempted was 
lowest for school administrators working in close supervision 
climates. 


In addition a number of conclusions for which the findings 


provided limited support were drawn. 


In Chapter VIII entitled Summary, Conclusions and Implications 


a complete summary of all conclusions will be provided. 
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Chapter VIII 
SUMMARY, CONCLUSIONS AND IMPLICATIONS 
I...SUMMARY OF THE STUDY 


the Nature of the Study 

This study was designed to investigate the relationships 
between different kinds of organizational climates and the administra- 
tive behavior of school administrators. 

A 2 x 2 factorial research design was used. The independent 
variables were two climate dichotomies: (a) Innovation and Initiative 
versus Adherence to Rules and Precedents and (b) Permissive Suver- 
vision versus Close Supervision. Both variables were scores based on 
various categories of administrative behavior revealed by the sub- 


jects' responses to the items on an In-Basket Test. 


The Conceptual Framework 

The theoretical base for the study was composed of two main 
Strands: (1) Organizational Climate and (ii) Administrative Behavior. 
Theories, conceptualizations and research associated with these two 
dimensions of the study's underlying theory were discussed. Theory 
and research relating to leadership styles were also presented, since 
part of the study was concerned with the administrative behavior of 
task oriented and relationship oriented school administrators. The 
development of in-basket tests and their use in research was also 


discussed, since in this study an in-basket test was used to gather 
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data about administrative behavior. 


The Major Hypothesis and the Research Hypotheses 


In order to test the major hypothesis which Suggested that 
differences in organizational climates would be accompanied by differ- 
ences in the administrative behavior of school administrators, seven 
sub-problems were developed. From these sub~-problems twenty-seven 


research hypotheses were generated for testing. 


Instrumentation and Methodology 

Instrumentation. Administrative behavior data were gathered 
by means of an in-basket test containing twenty problems, all of 
which reflected situations actually encountered by school adminis- 
trators in the field. Subjects assumed the position of principal of 
a Simulated school, and responded to the in-basket problems as if they 
were actually on the job. Scores were obtained for nine major 
categories and for a number of sub-categories of administrative 
behavior. 

Leadership style data were gathered by administering the 
Least Preferred Co-Worker Scale to participants in the study. Data 
about subjects' age, position, years of experience and extent of 
formal training in educational administration were compiled from 


responses to a Biographical, Position and Professional Data Question- 


naire. 


The Experimental Samples and Data Collection 


Data were gathered from forty school administra- 


Pilot Study. 


tors who attended the Alberta Leadership Course for School Principals 
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sponsored by the University of Alberta from July 7-18, 1975. The 
subjects came from twenty-six districts, divisions or counties through- 


out Alberta. 


Main Study. Datawere obtained from forty school administrators 
who attended a School Administrators’ Workshop sponsored by the 
Greater Edmonton Regional of the Council of School Administration 
and held on December 5, 1975. 

Due to the effects of sub-zero weather and a national postal 
strike, only eight districts, divisions or counties were represented. 


The majority of the subjects came from the Edmonton area. 


statistical Treatment. After scorers had completed the 
scoring of subjects' responses to the in-basket test, the scores were 
transferred to Data Punching Forms, computer cards were punched and 
research data decks were adndeatans Existing Annelies: programs were 
used in the data analysis. 

Statistical techniques employed to test for significant 
differences were t-tests with the Welch t-prime modification for 
t-tests of unequal variances and one way analysis of variance. 

Reliability coefficients were computed between scores on odd 
and even numbered in-basket items, yielding results of 0.938 for the 
pilot study and 0.939 for the main study. 

A measure of the validity of the in-basket test was obtained 
by submitting it to a panel of expert judges. 

Throughout the analysis of the data a significance level of 


.05 was maintained for the acceptance of a research hypothesis. 
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II. SUB-PROBLEMS AND CONCLUSIONS 


Sub--Problems 
The following sub-problems were developed: 


(1) Will school administrators in a permissive supervision climate 
behave differently from school administrators in a close 
supervision climate? 


(2) Will school administrators in an innovation and intitiative 
climate behave differently from school administrators in an 
adherence to rules and precedents climate? 


(3) Will school administrators in compatible climates behave 
differently from school administrators in incompatible climates? 


(4) Will task oriented school administrators behave differently 
from relationship oriented school administrators in different 
organizational climates? 


(5) Will older school administrators behave differently from 
younger school administrators in different organizational 
climates? 


(6) Will experienced school administrators behave differently from 
less experienced school administrators in different organiza- 
tional climates? 


(7) Will school administrators with considerable formal preparation 
in educational administration behave differently from school 
administrators who have little formal preparation in educa- 
tional administration? 


summary of Conclusions 


As a result of testing the research hypotheses derived from 
the seven sub-problems, conclusions were drawn from findings common to 
both pilot and main studies. These Pe eater here, followed by 
conclusions drawn from the findings from one or other of the studies 
but not both. The former group of findings were as follows: 


(i) The administrative behavior of school administrators 
in a permissive supervision climate is siontidcantly ditterentfnom 
the behavior of school administrators in a close supervision 


climate. 


(ii) School administrators in a close supervision climate 
tended to comply with suggestions and to analyse the situation 
more than school administrators in a permissive supervision 
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climate tended to do. 


(iii) School administrators ina permissive supervision 
climate tended to direct others more than school administrators 
in a close supervision climate tended to do. 


(iv) School administrators in a close Supervision climate 
tended to follow the lead by superordinates more than school 
administrators in a permissive supervision climate tended to do. 


(v) School administrators in a close supervision climate 
tended to perceive the major problem more than school adminis- 
trators in a permissive supervision climate tended to do. 


(vi) School administrators in a permissive supervision 
climate tended to follow the lead by superordinates very 
infrequently. 


(vii) School administrators in a close supervision climate 
and in a permissive supervision climate tended to have very 
little interaction with superordinates and tended to give 
information to superordinates to a very limited extent. 


(viii) There tended to be very few differences between the 
administrative behavior of school administrators in an innovation 
and initiative climate and the administrative behavior of school 
administrators in an adherence to rules and precedents climate. 


(ix) The administrative behavior of school administrators 
in compatible climates is significantly different from that of 
school administrators in incompatible climates. 


(x) School administrators in incompatible climates tended 
to analyse the situation and to organize work more than school 
administrators in compatible climates. 


(xi) There was a tendency for school administrators in 
incompatible climates to make final plans more than school 
administrators in compatible climates tended to do. 


(xii) The administrative behavior of task oriented school 
administrators and that of relationship oriented school adminis- 
trators in different organizational climates is not significantly 
davifterent.’© (This conclusion’ is subject tostrong dual vert cation .) 


(xiii) There were few differences between the administrative 
behavior of older school administrators and that of younger school 
administrators in different organizational climates. 


(xiv) In an innovation and initiative climate school 
with considerable formal preparation in educational 


administrators 
tended to decide unilaterally more often than did 


administration 
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the other group. 


(xv) In an innovation and initiative climate school 
administrators with considerable formal preparation in educational 
administration tended to communicate by writing more than those 
with little such preparation. 


(xvi) In an adherence to rules and precedents climate 
school administrators with considerable formal preparation in 
educational administration tended to give information to sub- 
ordinates to a greater extent than did those with little formal 
preparation in educational administration. 


(xvii) There were differences between the mean number of in- 
basket items attempted by school administrators working in 
ditferentoreanizational climates. 


(xviii) The mean number of in-basket items attempted was 
highest for school administrators working in permissive supervision 
climates. 


(xix) The mean number of in-basket items attempted was 
lowest for school administrators working in close supervision 
climates. 


The conclusions listed below were derived from the findings 
from either the pilot study or the main study but not both. It was 
suggested therefore that only limited evidence was found for the 
presence of the tendencies described in these conclusions. 


Such conclusions were as follows: 


(i) School administrators in compatible climates tended 
to discuss before acting, to maintain relationships, to respond 
to outsiders to a greater extent than did school administrators 
in incompatible climates and to direct others to a lesser extent 
than did the latter group of school administrators. 


(ii) In a permissive supervision climate and in an 
innovation and initiative climate younger school administrators 
tended to be more concerned than older school administrators 


with maintaining relationships. 


(iii) In an innovation and initiative climate younger school 
administrators tended to direct others more than older school 


administrators did: 


(iv) Experienced school administrators behave differently 
from less experienced school administrators in different 
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organizational climates. 


(v) In an adherence to rules and precedents climate less 
experienced school administrators exchanged information, dis- 
cussed possible action and communicated face to face to a ereater 
extent than did experienced administrators. 


(vi) In incompatible climates less experienced school 
administrators tended to discuss possible action, to ask for 
information from subordinates, to communicate face to face, to 
communicate by telephone and to discuss with subordinates more 
than experienced administrators did. 


(vii) In compatible climates experienced school administrators 
avoided unwarranted assumptions more often than the less experi- 
enced school administrators did. 


(viii) In a permissive supervision climate neither those 
with considerable formal preparation in educational administration 
nor those with little formal preparation tended to seek informa- 
tion from superordinates nor to discuss with them. 


(ix) School administrators with considerable formal prepara- 
tion in educational administration tended to organize work more 
than those with little formal preparation in educational adminis-— 
tration and also to decide unilaterally more than the latter 
group. These tendencies occurred in an innovation and initiative 
climate. 


(x) In an adherence to rules and precedents climate those 
with considerable preparation in educational administration 
tended to exchange information more than those with little formal 


preparation. 

(xi) In incompatible climates school administrators with 
considerable formal preparation in educational administration 
tended to ask for information from subordinates more often than 
those with little formal preparation in educational administra- 
CLOn-. 


III. IMPLICATIONS 


The findings and conclusions of this study have a number of 
implications for the practice of educational administration. They 


also indicate a need for further research. 
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Implications for the Practice of 


Educational Administration 

Since this study examined behavior in a simulated job, a note 
of caution must be sounded against uncritical attempts to put into 
practice administrative procedures that might appear to be worth- 
while on the basis of the findings and conclusions which have been 
reported. The reasons for performing the study by making use of 
in-basket materials and simulated organizational climates were (i) 
the difficulty of conducting the research by observing "on the job" 
behavior and (ii) to enable greater control over the conditions ot 
the study, thus making possible a more rigorous study. 

Caution should also be exercised in generalizing about the 
effects of the organizational climates since strictly speaking these 
climate conditions would be applicable only to those organizations 
that established their organizational climates in a similar manner 
to that used in the study. 

Nevertheless, bearing these cautions in mind, the findings 
and the conclusions drawn fromthem suggest a number of implications. 

Perhaps the most obvious implication is the need for super- 
ordinates such as superintendents and central office personnel as 
well as school administrators themselves to be aware that the 
administrative behavior of school administrators is likely to differ 
in different types of organizational climates. For example, the 
findings suggest that the administrative behavior of those in 
climates where the supervision is permissive is likely to be different 
from the administrative ee of those who are closely supervised. 


If there were more widespread recognition that types of 
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organizational climate may bear the kinds of relationships to 
administrative behavior that the findings of this Study suggest, 
perhaps the functioning of educational organizations may be improved, 
and the dysfunctional effects of employing certain Supervisory 
techniques which might result in establishing certain Eypes Of 
organizational climates, might be avoided. 

Other implications are concerned with the management of 
organizational climates. Presumably a decision would have to be 
made by those in authority in an organization as to the kinds of 
administrative behaviors that are preferred and the organizational 
climate so managed as to produce the desired outcomes. 

For example the findings imply that if it is thought desirable 
that school administrators comply with suggestions, analyse the 
situation and follow the lead by superordinates then close super- 
vision seems appropriate. 

The Fitdinee concerning the number of administrative problems 
attempted indicated that the mean number was highest for school 
administrators working in permissive climates and was lowest for 
those working in close supervision climates. The incompatible climate 
combination of close supervision accompanied by the encouragement of 
innovation and initiative produced the lowest mean score of all four 
climate types. 

One could speculate that if an educational organization such 
as that in the study has a permissive supervision climate the number 
of administrative problems for which solutions are attempted is 


likely to be higher than if a close supervision climate is fostered, 
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and that the incompatible climate type above with its apparent 
ambiguity of expectations is to be avoided. 

In the light of implications concerning the management of 
organizational climates, a further implication is that if an assess- 
ment of the kind of organizational climate currently operating in 
an educational organization could be made then a lead may be obtained 
regarding the occurrence or lack of occurrence of certain administra- 
tive behaviors. A further speculation might be advanced that a 
change in the organizational climate may be accompanied by changes 


in aspects of administrative behavior. 


Implications for Further Research 

One question which arises following an examination of the 
results of the present study is whether similar results would be 
found if the study were conducted with other samples in the same 
population or indeed in other populations. A partial answer has 
been provided in the sense that in the research reported in this 
thesis the main study in effect replicated the pilot study, using a 
different sample of school administrators, and a number of findings 
were observed to be common in both studies. It might be argued 
therefore that such findings could with caution be applied to popula- 
tions with similar parameters. However, if strict conditions of 
statistical inference are observed, then all that can be said is 
that the findings apply only to the population under study. It is 
sugeested therefore that there is utility in replicating the study 


within other populations in order to determine whether the resulLies of 


this study are repeated. 
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The findings of this study have indicated the possibility 
that differing organizational climates may have important relation- 
ships to the administrative behavior of school administrators. 
Further investigation of the relationships between these variables 
should prove valuable for the practice of educational administration. 
The conclusions of the present study provide a lead to a number of 
possibilities for such further research. 

Comparatively limited use has been made of in-basket tests 
in such research as that reported in this study. In view of the 
difficulties encountered in studying the "on the job" administrative 
behavior of school administrators, it would seem that the simulation 
of school organizations and the use of in-basket materials offers a 
valuable means of gathering information about such behavior. Further 
research designed to improve school in-basket tests as instruments 
for eliciting a range of iptute tear cee behaviors, and research 


employing such instruments to investigate aspects of administrative 


behavior would seem to be valuable. 
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GENERAL DIRECTIONS TO PARTICIPANTS 


Please do not make any marks on any in-basket items. These are 


costly to reproduce and will be used again. 


Please do all your writing on the blank paper provided and on the 
Form "Y" but do not destroy them. At the conclusion of the session 


you will receive further direction with respect to these. 


In working the exercise, begin at Item 1 and deal with each item 


in orGer trom,L to" 20. 


There is a time limit to the exercise. It is not likely that you 
will complete all items. Deal with as many as possible in the time 
allowed, giving due consideration to each item but not dwelling too 


long on any one item. 


If in your opinion the solution of an in-basket problem requires 
theta letter or memo be written, “then write in ‘pointe forme the 
Substance of the letter or memo. If you. feel that a telephone call 
needs to be made, give in point form the substance of the message. 
TE you feel “that an interview or meeting 15 called for, “chen in 


point form give the substance of the proposed interview or meeting. 


Assume rationality. That is, assume that all of the people with whom 
you have contact as principal of Jesse Stuart School will behave in 


a rational manner. 


The in-basket exercise is to be done on an individual basis. During 
the last section of the session, small-group discussions will be 
held. - During this part of the exercise you will be able to compare 
and contrast your solutions to the problems with those proposed by 
your colleagues. However, no alteration must be made to your own 


individually arrived at solutions. 


When using blank paper, please write the in-basket item number before 


recording your course of action, letters, memos, etc. 
PI SI SER IR a TS aa a Sa GEOR 


THANK YOU FOR YOUR PARTICIPATION 
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SETTING 


Today is Monday, June 2. You, Adrian Prime have been absent 
from school for most of the previous week attending an administrators' 
conference. During your absence material has accumulated in your 
"In-basket." You have about two hours to take care of the work which 
has accumulated while you were away. 

Having been principal of Jesse Stuart School for four months, 
you have some acquaintance with the job and with the people of the 
school and the community. 

So now, Adrian, you are on the job and ready to commence work 


on the. contents of your "In-basket."” 
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Memo 
JESSE STUART. JUNIOR=-SENIGR HIGH SCHOOL 
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Memo 


JESSE STUART JUNIOR-SENTOR HIGH! SCHOOL 
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ITEMP HOS 3 
200 
96 Ontario Drive, 


Chimo, westpro. 


May 26, 


Sear fir, Prime, 

I have a family of four boys and a girl. Three of my boys 
and my daughter attended Jesse Stuart High where they showed themselves 
to be excellent students. All of them now have very good jobs, My youngest 
Bon tony is in Grade 9 at your school. Recently his Maths. teacher informed 
me that Tony lacked ability and was not performing well, so he might not 
be promoted. This would be a real disgrace for our family. I insist that 


Tony be promoted, 


Yours sincerely, 


TT wmen. 


M. Turner (Mrs.) 
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ITEM NO. 4 
Jesse Stuart Junior-Senior High 


School 
May 29 


Dear fir. Prime, 
At to-day's meeting of the Student Council it was unanimously 
decided to bring to your notice again the need for a swimming pool for 
the school. Students feel very strongly about this issue. Some delegates 
suggested that students ought to consider staging a strike until they get 
Ssomrancess that a»pool will Be built, However, it was deciced not to take 
such action until we had again discussed the matter with you. Could you 
meet some of our members before our next meeting? 
Yours sincerely, 
eG. Watson 


(Chairman) 
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ITEM NO, 6 
TELEPHONE MEMO 


JESSE STUART JUNIGR=SENIOR HIGH SCHOOL 
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JESSE. STUART JUNIOR-SENIOR HIGH SCHOOL 
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ITEM NO, 8 ve 


Memo 


JESSE STUART JUMICR=SENIOR HIG! SCHOOL 
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EXCERPT FROM THE SALARY CONTRACT 


Clauses related to instruction and supervision time 


Teachers shall not be required to give instruction for 
more than twenty-five hours per week. Instruction is 
deemed to be any activity that is clearly a part of or 
directly related to the curriculum as defined by the 
provincial department of education. 


Teachers shall not be required to supervise students in 
activities not related to their teaching for more than 
five hours per week. 


The total assigned time for each teacher shall not exceed 
twenty-eight hours per week. 
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Pen NOS, 0 


TELERMOUE TETERRUP TION 
"Nir. Prime, this is Jennifer. Mrs. Stepchuck wants to speak to you 
urgently. She says her son has been wronoly accused of something he 
did not do, and she says she wants an apology or she will withdraw her 
eon trom school, She sounds pretty uptioht so I thought I'd better 


interrupt you." 
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CEIMO SEPARA SCHOOL. BOW RD 
Chimo, Westpro 


Office of the Superintendent 


May 26 


Mr. A. Prime 

Principal 

Jesse Stuart Junior-Senior 
High School 

Dear Adrian: 

Your new science program seems to be getting a mixed 
reaction from the parents in your community to judge by the 
comments at the board meeting on Friday last. 

‘Could you prepare a summary of the innovations to date, 


and an evaluation of its strengths and weaknesses for the meeting 
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Education 


Wee6 


209 


ive el ie fie tie Dy ae Bi is oF 


r pic Ft 


at vd Spbut od ftaummes: awoY ak ation 
jai yabt no: paltsen brsod: ps, ¥ 


-atad oF anpttevanint att To \ismmia s sr8qarg vox \btu6d!" 


mie ra : 


> af e? 


ead a 


eee of 


DA iy oe 


ee , 


r 


Wiley ah 


sh 


4 


outtoam sth 10) eoeesmteow bna artpnette, 2st’ to notseutsy ft 


ter on 


210 
TEM ENG. 12 


Memo 


JESSE STUART JUNIOR-SENTIOR HIGH SCHOOL 
Be ; 
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From: Cy Dee: 


Date: ake, 30 
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TTEM: RO, 43 fal bak 
28 Spruce Avenue, 
Chimo, Westpro. 


May, 27. 


Sear ilr. Prime, 

I would be most grateful if you could spare some time to 
discuss a rather serious matter with me. Could I come and see you next 
wednesday afternoon? I attend classes at the ‘Jniversity of Westpro during 
the week, Dut our Wednesday afternoon class has been cancelled, so I could 
come then if this is convenient for you. 


Sincerely, 
Y oan ns 


Joan Best (Mrs. ) 


Information for In-fasket participant: Sokhert Best has been on.steaff for 
3 years. A few teachers have brought to your attention that he has recently 


been spending "a lot of time" with Sue, an attractive Srade 10 student. 
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Dr. S. Ranada Tettler Puilding 
ft.) P.J. Sullivan Central Plaza 
Chimo,. 


Tel. 432-0412 


fir. As. Prime, 
Jesse Stuart School, — 


Hear Sir, 
On the basis of my exemination of Lynn=Ann Boronnais. 

I recommend that she withdraw from school for the time being. She is 
most unhappy in the present situation and learning through correspondence 
or with a tutor would be more beneficial at this time. 

Yours truly, 
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ITEM NO. 15 


WESTPRO TEACHERS' FEDERATION 


OFFICE OF THE EXECUTIVE SECRETARY 


May 27 


Mr. Adrian Prime 

Principal 

Jesse Stuart Secondary School (Registered) 
Chimo, Westpro 


Dear Mr. Prime: 


RE: WIF Receipt of Grievance 


This letter, will serve as official notification to you, 
Mr. Adrian Prime, that a grievance, of a serious nature, has been 
placed against you. In order to guarantee against reprisals, the 
anonymity of these individuals will be safeguarded by this office. 


You are also hereby informed that an investigation team, 
comprised of selected administrators from this province, will be 
chosen, made aware of this grievance, and, in the course of the next 
two weeks, will determine the validity of this particular claim. 
They will also be responsible for suggesting remedial solutions to 
the Executive in the event that you are found guilty of this charge. 


You are obliged, as a member of this professional federation, 
to give the investigation team every assistance and to do nothing, 
that would, in any way, hinder or affect their examination of the 
situation. You will receive word of their arrival in due course. 


K.T. Bealer 
Executive-Secretary 
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(2) 


(3) 


(4) 


(5) 


(6) 


(7) 


DISCIPLINE BY-LAWS OF THE WESTPRO TEACHERS' FEDERATION 


Whenever it appears that a member has been guilty of unprofessional 


or unethical conduct: 


(a) any member or group of members may request in writing an 
investigation. 


(b) any person or group may lodge a written charge of 
unprofessional or unethical conduct. 


The request for an investigation or the charge shall be mailed 
or delivered to the executive secretary of the Association and 
shall set out the nature and the particulars of the complaint. 


Upon receipt of a request for an investigation or of a charge 

of unprofessional or unethical conduct, the Provincial Executive 
Council may, and upon receipt of a written charge shall, direct 
that an investigation be conducted by an investigating officer 
who shall not be a member of the Discipline Committee or its 


‘secretary, provided that the member whose conduct is under 


investigation be informed of this action and also be informed 
of the investigating officer's recommendation. 


The investigating officer shall report the results of his 
investigation to the executive secretary or the assistant 
executive secretary. 


If the investigating officer's report indicates that there are 
grounds warranting a hearing by the Discipline Committee, the 
Provincial Executive Council shall order the said committee to 
hold *a*héearing and’, ‘if*no prior charge “of “unprofessional “or 


unethical conduct has been lodged, shall formulate such a charge. 


The Provincial Executive Council may demand from any person or 
group lodging a written charge of unprofessional or unethical 
conduct, and before directing the Discipline Committee to hold 

a hearing, a reasonable sum as a deposit to cover the necessary 
costs and expenses, and, in case the complaint is found to be 
frivolous or vexatious, the deposit may be so applied; otherwise 
the deposit shall be returned to the person or group making the 


same. 


Where time is of the essence, the functions of the Provincial 
Executive Council under subsections (3), (5) and (6) of this 


by-law may be performed by any one of the president, past president, 


vice-president, executive secretary, or assistant executive 
secretary of the Association, whose decision shall, however, be 
subject to review by the Provincial Executive Council. 
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(8) The Provincial Executive Council, on recommendation of the 
Discipline Committee, may pay to a member against whom a charge 
of unprofessional or unethical conduct has been found to be 
frivolous or vexatious such of the costs incurred byrhtime iat his 
defense as it deems just. 


(1) Whenever the Discipline Committee has been directed to hold a 
hearing, its secretary shall in accordance with the provisions 
of The Teaching Professton Act cause to be served on the person 
whose conduct is the subject of the hearing and upon the 
complainant a notice setting forth the date, place, time and 
subject matter of such hearing. 


(2) Im setting the time, place and date of such hearing, regard 
shall be had to the convenience of the committee and all 
parties concerned. 


The committee may at the expense of the Association employ legal 
counsel who shall assist in the presentation of evidence and shall 
admise the committee upon questions of procedure and law, but who 
shall not be present during the committee's determination of the 
guilt or innocence of the accused. 


The secretary of the Discipline Committee shall cause a record of 
its proceedings to be taken. 


For the purpose of procuring the attendance of any person as a witness 
before the Discipline Committee, the committee or any member thereof, 
or the secretary of the committee, may cause to be served on such 
person a notice requiring him to attend before the committee and to 
produce such documents as he would be compelled to produce at the 
trial of an action at law... Such notice shall be served in the same 
way and shall have the same effect as a notice requiring the atten- 
dance of a witness at the hearing of a trial at law and the penalties 
in the case of disobedience to any such notice shall be as provided 
by The Teaching Professton Act. 


(1) In the event a person who is found guilty of unprofessional or 
unethical conduct appeals to the Teaching Profession Appeal Board 
in the manner provided by The Teaching Professton Act the delivery 
of a notice of appeal shall serve to suspend the operation of the 
Provincial Executive Council's disciplinary action and any action 
taken by the Minister on the recommendation of the Provincial 
Executive Council until the final determination of such appeal 


or its abandonment. 
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Upon being notified of the delivery of a notice of appeal the 
executive secretary shall forward to the registrar of the 
Department of Education a copy of the record of proceedings 
before the Discipline Committee, the transcript or notes of 
the evidence adduced, the exhibits filed, the committee's 
report to the Provincial Executive Council and the Provincial 
Executive Council's decision. 


Any party to the appeal shall upon request and upon payment 
for same at the rate of twenty-five cents per page be furnished 
with copies of said documents. 


Unprofessional conduct shall include breaches or violations of 
the Code of Ethics or excessive or flagrant breaches of the WIF 
Standards of Professional Conduct. 


Without in any way restricting the generality of subsection 
(1) hereof, every member shall be deemed guilty of unprofes- 
sional conduct who: 


(a) wilfully takes, because of animosity or for personal 
advantage, any steps to secure the dismissal of another 
teacher; 


(b)) wilfully ‘circulates false reports derogatory to any 
fellow teacher or to any other person directly associated 
with education in the Province of Westpro; 


(c) maliciously, carelessly, irresponsibly or otherwise not 
in®fulfiiment of official duties, criticizes the work 
of a fellow teacher in such a way as to undermine the 
confidence of the public and pupils; 


(d) where he is one of a local group, bargains on his own 
behalf on questions affecting each and all members of 


the group; 


(e) is addicted to the excessive use of intoxicating liquors 
or the excessive or habitual use of opiates or narcotics; 


(£) has been convicted of an offence under The Juventle Delinquents 
Act or an indictable offence under the Criminal Code. 


“ORS ray ea Diet a eee hie 


a 


- ah Ane a4 a 

od3 [esq0s 2 pera #; Bo 
eos 3o MEX awekaer, ‘orf 08 - pv 

Srolverveavy 4 1 i aaa » oe 
io estan 2 THN panea? oe a 
as pany Am: Sta. pet ‘etre Lite att. d 
isisaivers afd bis Te saged gelivoexd Leta fi 
1 aed xfeka 5b 


a) ¥ 4 in ae Pu Ieulg 


a} vi uty Tecate 19 AE 


t4ifoiv x6. eerpeeed at pout Itnd ; 
fsbatd anergait 26 ev itesoxe' te sist toa ess 
a ems iepotess tae - abral 
$i AD eit : 
tiiewseos ¢i) 4 stays tow eos ft. 
ive beoesh e¢ ifede and fine <1 vS ae 


- 
w= E 7 
> 7 


a , a Gt 
i : ; ' | ry 5 bo hs 
| sNoeI Py Tay e Oar: daub 4 sbpineely: ‘o 
sorioss To laasineth ad TRS. ot agate ng ;! 
Pa ce 


Vie Of YeOorea id Sb gtorohs ot er i ee 
boisisosae yon 57D pats | oihio ye Loti 
; iq3ec 35W do & st cyan 4 


Ors aa wy ssl ile: 1 y Pid Pay apn a 
AGO Bao) aes vs et inks eSB. ses 


sis onrmireia Li ad eis vEV &, ‘Aa a ah 


vaLique bie ke 
Ligue 5 i ne 


fh 


Ute © vik 

Wo Shs ay oiling fil. a ong lane! ee cudieialinge yf [ 
9 erating ihe dk mre, antaosiie @ LI¢ ; ; peor 

i" ? ) io - 


yi ve v4 y : fT 7 , mr %, 
oh r ie a = 4 

wigiind givLawcntixcerent an awe wise ; LG 
pet Dhaai o Raat Aa. 39 rd Tous tine pcre 


: ria Aaa 
dieting 7a & ae et én bing snout’ i sit * Oe ots 
a ta toed i a naee i be 6: 
me . o Ne . ‘ * PF ee iat x Hee 
7 a i" | ey is Dae eaeeee 
; iy 6 7 rae : a of Ay My ie A hott 7 ye - ne My i 


i? or we ly yi ws ee Me oa * : i 


Lah ‘ Nd h ¥ Patel 
uh Ne i is 
, adele “ae Oe i 


i wa 
aly Anke 


1 ' 
» 


2E7 
ITEWONGS: li6 


Memo 


JESSE STUART JUNIOR=SENIOR HIGH SCHOOL 


To: ‘| ly Prone 
From: ve Ve Maes, Ge ee it. of dau wean 
Date: June oD 


5 pee yD 
4 tf [lv Bere 


pee Cid jrbanning A , fuclel Any ie PINS G 


q Man i. 9 : Z. 
hic “NUCVE 3 oe SUS ae oe AVE aces Be ny Ute 


y Pei), , a Tham of CUY arcs obceess OY dhe 
ue clits levy or Ti we ‘es ch. Bie ae (ve Aheal this 


Cl 


Vonveee AD Sees eed er Cy “i Ay stay VANS 2 that SEE ae 
iis jf 
Bil TE A Ne ae eee ce ie TEE ey Eye ee ri fay 
as Po, 
| Atgr Zy oie Soe ee é: ak C py vd iL 
)) bey a Wala Lf Gat on) ween CNA EZ ee 


Wa 


-f a 
Vy) eer Hv) oA eas 


eee ot ave, 


7 & 


. A 
ley aye Gee permet of See (ee An _ wf EL-VORL oa . 
Jy mu a Bs ea mane 
; Guny? ee eh : 
ve DA 0) / ODL D 
Ps 


ae we Lamha a); oe Le 
| ae om . 


aig 
, 


vt as ‘a Paha ae: os 


a a et van Mi 


fe an 


a 


Ni 
Pies oh jh, i y ai. 
a 


Sb he. aie m — 
es: oR 2s. oF aeeate Fou We 
uN ‘at taneals CORBIS wo? at i ; 
sible se sel aioe ey ie a ic at y 
cok ss ily a 
ei SNES a a 


i ys i 
Sy ne al, | en og, Ais 


4 7 ir *4 ' ay a, 
ile ti 2» doiiatvoa .(peg cen GA) as fh 
ee Ay a pu BAS) DS ee Sh GU, WW 

ge SAN = nO 


218 
TTEM NOS 17 


CHIMO SEPARATE SCHOOL EOARD 
Chimo, Westpro 
Office of the Superintendent 


May 30 


Mr. A. Prime 
Principal 
Jesse Stuart Junior-Senior 

High School 
Dear Acrian, 

A meeting of Secondary School Principals will be held on 

June 6 to discuss the problem of overcrowding in some of our High Schools. 
It would be helpful if Principals brought to the meeting information re. 
present and anticipated enrolments, current bussing arrangements, anticipated 
staff reauirements. 


Sincerely, 


OL. as 


I.M.Hyer 


Superintendent, 
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JESSE STUART JUHIOR=SENTOR HIGH SCHOOL 
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WHE LITTLE KNOWN THEATRE GROUP 
16 Aspen Avenue, 
Phone 434 7398 
Chimo, Westpro. 


May, 26. 


Dear Principal, 

Our company will be visiting schools in your area during 
the last week in June, 

We would like to give a lunch hour performance lasting 
approximately 40 minutes at your school. Admission charge to the performance 
will be 50 cents (staff members free). We pay a generous commission of 


5% of takings to School Funds, 


(Promotion-Officer, L.K.7.Ge) 
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LEAST PREFERRED CO-WORKER RATING SCALE 
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LEAST PREFERRED CO-WORKER RATING SCALE 


Individuals differ in the importance they attach to the traits 
of co-workers. Such differences may be significant in team-work. Please 
give your immediate, first reaction to the item below. 

Think of, but do not name, the person with whom you can work 
least well. He or she may be someone you know now, or someone you 
knew in the past. He or she should be the person with whom you would 
have the most difficulty getting a job done. 

Use the following items to rate this person. Indicate your 


ratings by circling the appropriate number on each item. 


Pleasant —— B= 29 Je 8 6 2 5 2 - 4-2 - - 3-- 2 -- 2-- : --1-- Unpleasant 
Friendly --§-- :--7-- :--6-- :--5-- :--4-- :-- 3-- :--2--:--1l-- Unfriendly 
Rejecting --]-- :--2--:--3-- :--4-- :--5--:--6--:--7--:--8-- Accepting 
Helpful — 8-2 J 2 Grn 2 ae 2 ee 2 3-2 -- 2-- :--1-- ~ Frustrating 
Unenthusiastic --1l--:--2--:--3--:--4--:--5--:--6--:--7~-:--8-- Enthusiastic 
Tense —-]-- 3--2-- :--3-- 3 -- 4-- : --5 -- : --6-- : --7--:--8-- Relaxed 
Distant wom em pe Da — a at = 4 3 = § 6-2 == == -~ Close 

Cold --]--:--2--:--3--:--4--:--5--:--6--:--7--:--8-- Warm 
Cooperative ~-8-- 2--7—-— 2 --6-- 3-5-2 - - 4-- 3 - - 3--  - - 2--:--1-- Uncooperative 
Supportive =-—8—- :~—]—-- :--6--:--5--:--4-—:--3--:--2--:--]-- Hostile 
Boring ee ees, PE era ees nee ye Fe Interesting 
Quarrelsome ~-]-- :--2-- :--3-- 3 --4-- :--5-- :--6--:--7--:--8-- Harmonious 
Self-Assured =~ 8-- 3 --7-- 2 --6-— 3 --5-- 2 -- 4-- :--3-- :--2--:--1-- Hesitant 
Efficient oy Aig ene ae op dace et eo cae oe eee Inefficient 
Gloomy ae [aa 3 2a 5 = 3 -- ¢ == 4 -— - = 5 -— : <= 6 -= 3 —- /--=: --8-— Cheerful 
Open ~-G-— = Ja - 2 Gn 2 = 2 4 2 3 2 2-- 2 --1-- Guarded 


THANK YOU FOR YOUR ASSISTANCE 
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BIOGRAPHICAL, POSITION AND PROFESSIONAL DATA 


Name: 


Age (check category) : 


Sex (check category): 


Present Position: 


Name of School: 


20 j= 28 
SO =139 
40 - 49 


50 or over 


Male 


Female 


Address of School: 


Type of School (check 


Total number of 
Total number of 
Total number of 
Number of years 


Number of years 


years 


years 


years 


category): Elementary 

Junior High 

Senior High 

Other (please specify) 
in present position: 
employed in education: 


as a principal and/or vice principal: 


of teacher education: 


of formal education in educational administration: 


Number of formal courses in educational administration (count each 


"half course" as well as each “full course" as one) 


Date: 
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FORM Y CHECKLIST OF BEHAVIORS 


Ask for information from subordinates 


Ask for information from peers 


Ask for information from superordinates 


Give information to subordinates 


Give information to peers 
a 


Give information to superordinates 


Explain actions to subordinates 
Explain actions to peers 


Explain actions to superordinates 


Communicate face to face 
Communicate in writing 


Communicate by telephone 


Discuss with subordinates 
Discuss with peers 


Discuss with superordinates 


———————<———_ 


Follow lead by subordinates 


Follow lead by peers 


Foliow lead by superordinates 


= + - — —— 


Schedule decision for same day 

Schedule decision for same/or next week 
Schedule decision no time specified 
Delegate completely 

Delegate partially with control 
Delegate partially without control 


Plan follow-up or feedback 


Follow pre-established structure 


—_. 


Initiate new structure 


Ask for information from outsiders 


Give information to outsiders 

Explain action to outsiders 

Discuss with outsiders 

Follow lead by outsiders 

Give directions or suggestions 

Involve subordinates in decision making 


Refer to superordinates 


Decide unilaterally 
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APPENDIX F 


ORGANIZATIONAL CLIMATES 
GROUPS A, B, C AND D 
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Organizational Climate - Group A 


The organizational climate in which you will be working is one 
characterized by permissive supervision and the encouragement of inno- 
vation and initiative. 

This means that you, as principal, have considerable oppor- 
tunity to exercise your own discretion in dealing with matters 
relating to your school. For example, you have freedom to determine 
how Department of Education policy and/or School Board policy is 
implemented; freedom to determine how decisions are made and how tasks 
are carried out in your school. Your performance is not closely 
neeieaacd by your superordinates (e.g. your superintendent and/or 
Central Office personnel). 

In addition you are encouraged to be innovative and to display 
initiative. Creativity and originality in the solution of problems 
are fostered. It is expected that there will be minimal reliance by 


you on rules, regulations and standard procedures. 
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Organizational Climate - Group B 


The organizational climate in which you will be working is one 
characterized by close Supervision. However, at the same time innova- 
tion and initiative are encouraged. 

This means that you, as principal, can expect your performance 
to be closely monitored by your superordinates (e.g. your super- 
intendent and/or Central Office personnel). You can expect frequent 
visits from your superintendent who will on these occasions discuss 
with you in detail aspects of your school's operation. You will be 
expected to notify the superintendent in writing should you introduce 
any innovations in such areas as programs, scheduling, class groupings, 
teaching methods, etc. 

Though supervision is close you are nevertheless encouraged to 
be innovative and to display initiative. Creativity and originality 
in the solution of problems are fostered. It is expected that there 


will be minimal reliance by you on rules, regulations and standard 


procedures. 
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Organizational Climate - Group C 


The organizational climate in which you will be working is 
one characterized by permissive supervision but at the same time 
adherence torules, precedents and standard procedures is expected. 

This means that your performance as a principal is not 
closely monitored by your superordinates (e.g. your superintendent 
anad/or Central Office personnel). 

However, you are expected to follow closely rules and 


regulations, precedents and standard procedures as guides to action. 
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Organizational Climate - Group D 


The organizational climate in which you will be working is one 
characterized by close supervision and adherence to rules, precedents 


and standard procedures. 


This means that you, as principal, can expect your performance 
to be closely monitored by your superordinates (e.g. your super- 
intendent and/or Central Office personnel). You can expect frequent 
visits from your superintendent who will on these occasions discuss 
with you in detail aspects of your school's operation. You will be 
expected to notify the superintendent in writing should you wish to 
make any changes in such areas as programs, scheduling, class groupings, 
teaching methods etc. 

You are expected to follow closely rules and regulations, 


precedents and standard procedures as guides to action. 
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APPENDIX G 
LETTERS FROM SUPERINTENDENTS REINFORCING 


CLIMATE CONDITIONS A, By C, D 
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NOTE TO IN-BASKET PARTICIPANT: Do not respond to this item. It is meant 


to indicate to you the "climate" within which you are working. 


CHIMO SEPARATE SCHOOL BOARD 
Chimo, Westpro 
Office of the Superintendent 
May 30 


Mr. A. Prime 

Principal 

Jesse Stuart Junior-Senior 
High School 

Dear Adrian, 

You will no doubt recall our telephone conversation shortly after 
you commenced duty at Jesse Stuart High. I indicated then the kind of 
"organizational climate" we try to develop in our system. I thought it 
may be useful if I put some of these expectations in writing for your 
guidance. 

Basically, we emphasize permissive supervision and the encourage- 
ment of innovation and initiative. This means you have considerable 
freedom of action and should feel free to try new programs and teaching 
methods which you feel are worthwhile, to search for fresh approaches to 
educational problems, to find new and better ways of doing the Job. 

You can expect plenty of opportunity to perform the job in your 
Own way. 

Best wishes for a successful stay at Jesse Stuart. 


Sincerely, 


(I.M. Hyer) 
Superintendent 
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NOTE TO IN-BASKET PARTICIPANT: Do not respond to this item. It is 


meant to indicate to you the "climate" within which you are working. 


CHIMO SEPARATE SCHOOL BOARD 
Chimo, Westpro 


Office of the Superintendent 
May 30 
Mr. A. Prime 
Principal 
Jesse Stuart Junior-Senior 
High School 
Dear Adrian, 

You will no doubt recall our telephone conversation shortly after 
you commenced duty at Jesse Stuart High. I indicated then the kind of 
"organizational climate" we try to develop in our system. I thought it 
may be useful if I put some of these expectations in writing for your 
guidance. 

Basically, we emphasize close supervision and the adherence by 
principals to rules, regulations and precedents. 

We feel that it is desirable that there be frequent contact and 
communication between Central Office personnel and our principals. In 
Other words, we like to know exactly what our principals are doing. 

It is felt also that principals should place considerable 
reliance on rules, regulations and standard procedures. After all, these 
are the end products of many years of experience, and should provide 
reliable guides for action. 

Best wishes for a successful stay at Jesse Stuart. 

Sincerely, 


(I.M. Hyer) 
Superintendent 
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NOTE TO IN-BASKET PARTICIPANT: Do not respond to this item. It is meant 


to indicate to you the "climate" within which you are working. 


CHIMO SEPARATE SCHOOL BOARD 
Chimo, Westpro 
Office of the Superintendent 
May 30 


Mr. A. Prime 

Principal 

Jesse Stuart Junior-Senior 
High School 

Dear Adrian, 

You will no doubt recall our telephone conversation shortly after 
you commenced duty at Jesse Stuart High. I indicated then the kind of 
"organizational climate" we try to develop in our system. I thought it 
may be useful if I put some of these expectations in writing for your 
Suidance. 

Basically, we emphasize permissive supervision, yet at the same 
time the importance of rules, regulations and precedents is stressed. 

This means that your work will not be closely monitored by 
Central Office personnel. However, it is felt that principals should 
place considerable reliance on rules, regulations and standard procedures. 
After all, these are the end products of many years of experience, and 
should provide reliable guidance for action. 


Best wishes for a successful stay at Jesse Stuart. 


Sincerely, 


(I.M. Hyer) 
Superintendent 
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NOTE TO IN-BASKET PARTICIPANT: Do not respond to this item. It is meant 


to indicate to you the "climate" within which you are working. 


CHIMO SEPARATE SCHOOL BOARD 
Chimo, Westpro 
Office of the Superintendent 
May 30 


Mr. A. Prime 

Principal 

Jesse Stuart Junior-Senior 
High School 

Dear Adrian, 

You will no doubt recall our telephone conversation shortly after 
you commenced duty at Jesse Stuart High. I indicated then the kind of 
"organizational climate" we try to develop in our system. I thought it 
may be useful if I put some of these expectations in writing for your 
guidance. 

Basically, we emphasize close supervision, yet at the same time 
innovation and initiative are encouraged. We feel that it is desirable 
that there be frequent contact and communication between Central Office 
personnel and our principals. 

In other words, we like to know exactly what our principals are 
doing. However, we don't wish to stifle the search for fresh approaches 
to educational problems and the finding of new and better ways of doing 
the job. 

Best wishes for a successful stay at Jesse Stuart. 

Sincerely, 


(I.M. Hyer) 
Superintendent 
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INSTRUCTIONS FOR SCORERS 
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INSTRUCTIONS FOR SCORERS 


GENERAL 


One scorer will Eee odd numbered in-basket items for each 
subject. Another scorer will score the even numbered in-basket 
items for each subject. The designer of the in-basket exercise 
will oversee the whole scoring operation. 

Forty-four scoring categories will be used to score each in-basket 
item. These categories are shown on the score sheets and are also 
listed below. 

With the exception of the category Number of Items Attempted, each 
category on the score sheet will be scored as follows: If the 
behavior specified by a scoring category occurred in an in-basket 
response the scorer will enter "1." If such behavior did not 
occur in an in-basket response the scorer will enter "0." 

If a scorer is in doubt about whether or not the response to a 
particular in-basket item indicates that a particular behavior 
either did or did not occur, a panel of expert judges consisting 
of the two scorers and the designer of the in-basket exercise (the 
researcher) will be constituted to decide the issue. 


When all in-basket item scores have been entered on the score sheet 


the scorer will sum the rows. 


THE SCORING CATEGORIES--GUIDELINES FOR SCORERS 
A. EXCHANGING INFORMATION 
Asks for information from subordinates--Does the subject's response 
ASKS? fOr AntOrNe ee ES . 


indicate that he seeks information from his subordinates? 
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Asks for information from peers--Does the subject's response indicate 


that he seeks information from his peers? 


Asks for information from superordinates--Does the subject's response 


indicate that he seeks information from his superiors? 


Gives information to subordinates--Does the subject's response 


indicate that he gives information to his subordinates? 


Gives information to peers--Does the subject's response indicate 


that he gives information to his peers? 


Gives information to superordinates--Does the subject's response 


indicate that he gives information to his superordinates? 


Explains actions to subordinates--Does the subject's response 


indicate that he explains his actions to his subordinates? 


Explains actions to peers--Does the subject's response indicate 


that he explains his actions to his peers? 


Explains actions to superordinates--Does the subject's response’ 


indicate that he explains his actions to his superordinates? 


Communicates face to face--Does the subject's response indicate 


that. he communicates face to face? 


Communicates by writing--Does the subject's response indicate that 


he communicates by writing? 


Communicates by telephone--Does the subject's response indicate 


that he communicates by telephone? 
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B. DISCUSSING BEFORE ACTING 


Discusses with subordinates--Does the subject's response indicate 
that he discusses with subordinates the issue/s raised by the in- 


basket item? 


Discusses with peers--Does the subject's response indicate that he 
discusses with peers, i.e., other principals the issue/s raised by 


the in-basket item? 


Discusses with superordinates--Does the subject's response indicate 


that he discusses with superiors the issue/s raised by the in-basket 


item? 


C. COMPLYING WITH SUGGESTIONS 


Follows lead by subordinates--Does the subject's response indicate 


that he adopts advice and/or suggestions offered by subordinates and 


uses this advice and/or suggestions as guides to action? 


Follows lead by peers--Does the subject's response indicate that he 


adopts advice and/or suggestions offered by peers and uses this 


advice and/or suggestions as guides to action? 


Follows leads by superordinates--Does the subject's response indicate 


that he adopts advice and/or suggestions offered by superordinates 


and uses this advice and/or suggestions as guides to action? 
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D. ANALYZING THE SITUATION 


Perceives major problem--Has the subject shown by his response to 
the item that he has perceived the major problem? Has he considered 
both short term and long term implications of the problem? Is his 
diagnosis of the problem accurate? Is he focussing on the major 
issue/s and not on less crucial peripheral issues? Note: The above 
questions will be discussed by the researcher and scorers prior to 
the scoring. The researcher will identify for each in-basket item 
(i) the major issue/s, (ii) the long term and the short term 


implications. 


Avoids unwarranted assumptions--Does the subject's response indicate 
that he avoids making assumptions which are not warranted by the 


information presented to him in the in-basket exercise? 


E. MAINTAINING RELATIONSHIPS 


Interacts with subordinates--Does the subject's response indicate 
that he maintains organizational relationships by interacting with 
subordinates--does he involve them in discussions, seek their advice 


or approval, try to do what would please them? 


Interacts with peers--Does the subject's response indicate that he 


maintains organizational relationships by interacting with peers-- 


does he involve them in discussions, seek their advice or approval, 


try to do what would please them? 


Interacts with superordinates~-Does the subject's response indicate 


that he maintains organizational relationships by interacting with 
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superordinates--does he involve them in discussions, seek their 


advice or approval, try to do what would please them? 


F. ORGANIZING WORK 


Schedules action for same day--Does the subject indicate that he 


has scheduled the decision for the same day? 


Schedules action for same or next week--Does the subject indicate 


that he has scheduled the decision for the same week or next week? 


Schedules action no time specified--Does the subject indicate that 


he has scheduled the decision but has specified no time when the 


decision is to be made? 


Delegates completely--Does the subject's response indicate that he 


delegates responsibility to subordinates completely? 


Delegates partially with control--Does the subject's response 


indicate that he delegates partially to subordinates but maintains 


some control over the decision-making and requires some feed back? 


Delegates partially without control--Does the subject's response 


indicate that he delegates partial responsibility to subordinates 


without any control in the area which has been delegated? 


Plans follow-up or feedback--Does the subject's response indicate 


that he plans follow-up and that he arranges for feedback to reach 
him so that he can evaluate the results of planned courses of action, 
and, if necessary discontinue or modify planned courses of action in 


the light of the feedback received? 
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31. Makes tentative plans only--Does the subject's response indicate that 


he makes tentative plans only and not definite final plans? 


32. Makes final plans~-Does the subject's response indicate that he 


makes definite final plans? 


33. Follows pre-established structure--Does the subject's response 


indicate that he adheres to pre-established structure, i.e., he 
relies on cu-tom and precedent; he uses "normal channels" of 
communication; he utilizes only formal staff meetings and other 


already existing committees, etc.? 


34. Initiates new structure--Does the subject's response indicate that 
he is innovative; that he does not rely solely on pre-established 
structure as outlined in #33 but initiates new structure in response 


to particular issues? 


RESPONDING TO OUTSIDERS 


35. Asks for information from outsiders--Does the subject's response 


indicate that he seeks information from outsiders? 


36. Gives information to outsiders--Does the subject's response indicate 


that he gives information to outsiders? 


37. Explains actions to outsiders--Does the subject's response indicate 


that he explains his actions to outsiders? 


38. Discusses with outsiders--Does the subject's response indicate that 


he discusses with outsiders the issue/s raised by the in-basket item? 
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39. Follows leads by outsiders--Does the subject's response indicate 


that he adopts advice and/or suggestions offered by outsiders and 


uses this advice and/or suggestions as guides to action? 


40. Interacts with outsiders--Does the subject's response indicate that 
he maintains organizational relationships by interacting with 
outsiders--does he involve them in discussions, seek their advice 


or approval, try to do what would please them? 


H. DIRECTING OTHERS 


41. Gives directions or suggestions--Does the subject's response indicate 


that he gives directions or suggestions to subordinates and/or peers 


and/or superordinates and/or outsiders? 


I. MAKING DECISIONS 


42. Involves subordinates in decision making--Does the subject's response 


indicate that he involves subordinates in decision making? 


43. Refers to _superordinates--Does the subject's response indicate that 


he refers the matter to superordinates for decision? 


44. Decides unilaterally--Does the subject's response indicate that he 


decides unilaterally, i.e., that he makes decisions without 


consultation? 


Number of Items Attempted--Count the number of in-basket items attempted 


by the subject. Enter the total number attempted at the foot of column l. 


Note: Since each scorer will score either odd or even numbered in-basket 


items and not both, the maximum score possible for each subject is 10. 
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PROPOSAL FOR ADMINISTRATORS' WORKSHOP 
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Department of Educational 
Administration, 

The University of Alberta, 

4 September, 1975. 


Dr. .5.. <ingram, 

Vice President, 

Regional Council on 
School Administration. 

Dear Dr. Ingram, 

I refer to our recent conversation concerning the possibility 
of my conducting a workshop for school principals and vice-principals 
in November. 

As you know, I am in the second year of my doctoral program 
and am engaged in work for my thesis. The work is concerned with an 
investigation of relationships between organizational climate and 
the administrative behavior of school administrators. I am using 
In-Basket exercises to obtain data on administrative behavior. 

It would be very helpful to me if I could use the responses 
of workshop participants as sources of data for my thesis. 

I see the workshop, then, as being of benefit to the school 
administrators who participate in it, since hopefully it will provide 
them with valuable insights into administrative behavior, and also it 
would be of benefit to me by providing a means of gathering data for 
my thesis. 

I wish therefore to submit the following proposal: 

Proposed Workshop 


The workshop would be entitled "Pertinent Problems for the 


Principal" and would be an In-Basket Exercise Workshop of one day's 


duration. 
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_The In-Basket Exercise simulates important aspects of the job 
of an administrator. The items represent many kinds of incidents which 
May occur in the average school. The participants will be placed in 
an environment which represents reality. They will attempt to solve 
the administrative problems posed by the In-Basket items, and will 
later exchange ideas on methods of solving the problems—comparing and 
critically examining solutions, methods and administrative assumptions 
underlying proposed solutions. 

Proposed Program 
Sessions could be arranged as follows: 
lst session (approximately 1 hour)—Introduction. Completion of forms. 
Setting the scene for the In-Basket Exercise. 
Coffee Break. 
2nd session (1% to 2 hours)—Working the In-Basket Exercise. 
Lunch. 
3rd session (1 to 1% hours)—Small group discussion of In-Basket 
problems. 
Coffee Break. 


Final session (10 to 15 minutes)—Concluding remarks. 


Minimum number of participants desired: 50. 
Maximum number of participants desired: 60. 


I hope that this proposal meets with the approval of yourself 


and the other Council members. 
Yours Sincerely, 
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APPENDIX J 
DISTRIBUTION OF MAIN STUDY SUBJECTS BY DISTRICT, 


DIVISION OR COUNTY 
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Distribution of Main Study Subjects by District, 


District, Division 
or County 


Edmonton Public 
Edmonton Separate 
Spruce Grove 

St. Albert 

Fort McMurray 
Sherwood Park 
Leduc 


Ardrossan 


Total 


Division or County 


Number of Administrators 


16 


14 


40 
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APPENDIX K 
DISTRIBUTION OF PILOT STUDY SUBJECTS BY DESERICT, 


DIVISION OR COUNTY 
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Distribution of Pilot Study Subjects by District, 
Division or County 


TT 


District, Division 
or County Number of Administrators 


Calgary 
Calgary Separate 
Acadia 
St. Albert 
Barrhead 
Lethbridge 
Medicine Hat 
Forty Mile 
Two Hills 
Strathcona 

_ Strathcona Tweedsmuir 
High Prairie 
Sexsmith 
Parkland 
Sine at) 
Edmonton 
Bonnyville 
Biggin Hill 
Groverdale 
Grande Prairie 
Lacombe 
Foothills 
Beaver 
Ponoka 


Fort McMurray 
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APPENDIX L 


SAMPLE OF PROBLEMS SUBMITTED TO THE RESEARCHER FROM THE FIELD 
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SAMPLE OF PROBLEMS SUBMITTED TO THE RESEARCHER FROM THE FIELD 


Parents and Students: 
June 13, 1975 
Dear (Sir): 

I wish to object strongly to my children being branded 
before being fed. After they paid their money they should have 
been given a food ticket. 

My children are not: liars, nor: thieves; nor P.0.W.'s; nor 
cattle. They don't need a hot dog badly enough to have their 


hands stamped. 


Each one of them has been punished for taking part in this 
ignominious act. They should have known better. 


Should this ever happen again we have instructed them to tell 
the commandant to take the hot dog, drink and branding iron and put 


them in the unoccupied space between his or her ears. 


Yours truly, 


("An Angry Parent") 


The above, verbatim, was received from a parent of three 
children in the school. The school stamp was used to identify the 


students as they picked up their quota at the concession stand. 


Stats: 

(i) A very obvious split in teaching philosophies and social 
views exists between the older and younger staff menberes creating 
frequent conflicts. This is revealed in dress, staff room behavior, 
expectations of students, and standards of teacher performance. 

(ii) A problem arose between a new male teacher (Joe) and an 
elderly female teacher OErwr A confrontation arose one day when 


Joe, while talking to some students, was verbally attacked by Mary as 
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being ''too soft," letting the students have their way etc., because 
the students were in the school when they should have been sent 
outside. The fact that the students had not been sent outside was 
only another example of his "siding with the kids," and thus making 
it tougher on the other teachers who were trying to uphold the rules 
of the school. 

Joe vehemently denied the charges and a heated verbal exchange 
between the two occurred. Joe stormed to the office to see the 
principal and lodged a complaint against Mary as a result of the 


treatment he had received from Mary. 


Curriculum: 

Specialist in a school (science person for example) wants 
more class time for their subject. Some of staff do not feel it is 
justified at the expense of other subjects. How would you resolve 


this problem? 


Pai) bay ‘lie, i ree ih re i ae vie. oy 
wee ie A te PF ie eae eerie ~y 
i x1) it \ MA hy, 4 " 
a J Ae oy : may! 
y Ne Nae 

oo ; : ; : 7 A vi M | si 
= } h ml ‘fy: Le es ‘iy . 

ie > » a - 


sist uatiiy . rae hk ee 

. Ce a i i Re sas 
Duis ont: see i nereny pape ie GER ; 

th ae ie Merry das a 


re a 
sonocn Jute ‘boted + Sn ara st bai 
ny 36 stu on oo anata Symon & gba 


i pb Bay, Sako aN = aye 


f 
it Via 
tu. 


ey - Laas ts be cd pa: ray iD: 
ae 7 ' ae ene ore hi : me . rv — 2 


ethnew (ten sabe Ae) ‘Tootee 9 at 3 
abut fest sot ab Tete Ae sera sonviee vide 5 ots a 
sieberiana ial toate aso Yo sanogeo ofS 21 


t H nea | a 
mun aa big Gog atyh why Sy ip 
7 : =» 


Si 


ie Ge ryre: ive pe! ei Heys [oo 
Me | j a cork ? ¥ Se ke is ape ea 
ait | cof J eh at ee +H 
J ; \ 3 | LF 
a} - i ven) xh r j sow - 7 iets, od Av, rina 
| . - 
, iw Ayal iy i a oe oe we deh 
ona: ‘ ' d : , ‘ A é 4 Bh , ra 
4 Hae, 


em atne (aN ty , ees a ‘pe a 
Hy) iL oe fy iD a Cail iy i _ oa ora “o4 od atin 


oo 
~~ 


St 


ir 


Ae 7 aid ‘ao 7 


4 


it 
Vy 4 : i 
Wate td 
Vay ae i 
| aad S| B Bait Biel 
y ies i ’ 
Cy A oy i es) 
; j in ; i : fs f i) i 
” bwith { 
; ee SY i$ + Or in ne / \y 
; Wipe Wy NAS , Hider pi 
aie, a wy une : 


i 
‘S tA: mm i 
. ’ 4 Rae Lenne 7 ih 
ee ea PARE 0 211 ay ‘Aiea 
é ha f we PT hao : j tis ‘ cia Hi nt va 


; A } d f, 
: aK ie a i ra ji Ve es Le 
be AME eu Siete Se ye Cr aa OUR Oma Ast 
7 a fom * ' at me wie be Viator 
ads GA es } rm i j : ‘i if: by : a A 
Prerema) @ wy ag f TS Clee a “NF 
; ed ' " , j . anys ape! ; n : 
| ys f 

i 

i Ge 


i 
; ' 
{ 
' 
s 
\ 
& 
4 
ui ; i? 
va a 4 
- oy 
4, Ve 
| ‘e ne 
ii 
) 
7 j 
F 
f ’ 4 
y 
Lf 
) \f q : 
’ 
‘oy { 
Aa ; 
hd eh 
i 4 
; , oil 7 
iM.) ; 
rear ate 
: J : é iw ) 
x i 
4 Wy 
| Hy 
wre 
, E 2 am 
‘ ro j W 
} id : 
i t 7 
1 Vv 
y } 
i) ® 
ny 
i i : 
" 
fF 7 
: in ’ b F 
wie 
u@ : ; 
' 


iy apd ini mi 
jateiay ne vi hoe ; 


v4 ‘4 
f y f 
bi Pen) 
‘ } : : 
i ; I wie 
‘ ' oe iy 
) : bo Hi aay : 
Luat i bat 
. Te) fh , 7 Pe ik 
{ : im } ‘ Mie. 
0 ae 
, ij wy 7 at? 7. ry 
{ i 4 reer pee | 
1 in 7 ale as A 
ine 
4 4 
v 
ha 
' ov) 
7 7 


Pa 
Ee 
ae 

Bae 
& 
t 


ow 
‘ep $y 


es 
cee e mats lS HMO 


eee tratedrnren(s at 


tara iahereiabeuahesr 


eer te halos 


